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not shake the fact that I was sitting next to this education
icon.

A few minutes later Linda turned
to me, said hello and introduced
herself.  I was so flattered.  I told
her that she did not need an
introduction, I felt as if I knew her!
I had purchased her new book
about quick writes one month
before the convention and was a
huge fan.  After I mentioned quick
writes, Linda began to talk with me
about how I used this technique
with my students.   The fact that
Linda Reif had decided to “talk
story” with me about one of her
books, astounded me.  I began to
tell her how useful I found her
writing and she encouraged me to
continue to be an observer in my own classroom for this is
where she finds the seeds for all of her books.

The session was about to begin and my mind drifted off, not
focusing on the actual conference presenter but still lingering
on the conversation I shared with Linda.  All of a sudden, an
“aha” moment occurred.  I realized that my classroom is her
classroom.  We share a common bond.  We have the same
successes and challenges, we have the same concerns about

children and literacy, and most importantly, we share the
same passion and enthusiasm that drives us to do action
research in our own classrooms.

Drifting back to my stuffed animal Bear, I
remember how I thought he would never
know he was my secret keeper, my silent
pal, my friend.  Linda Reif would never
know my respect and admiration for her
but she did know I appreciated the
precious minutes she took to discuss her
research with me.  It was also clear that
she too appreciated my time, mentioning
that it was me doing her a favor by giving
feedback about her books.

In this small moment in time, I was
changed.  Linda Reif was no longer just a
printed name on books like Seeking
Diversity or Quickwrites that sat on my

bookshelf of educational tools and inspiration.  She was no
longer a stoic face in an “About the Author” photo I saw on
the back cover of her books either.  Linda Reif was not only
a “guru” I held in such high esteem.  Rather, in those few
“talk-story” minutes, she became “real”.  After the session,
I expressed my gratitude to Linda again and couldn’t resist
the photo opportunity.  This moment needed to be recorded
because for me it will “last for always”.

Andy Bushnell (Summer Institute 1985) serves on the Board
of Directors of the Hawai‘I Council for the Humanities. Andy
teaches History at Kaua‘i Community
College.

Brian Cassity (WAC Institute 1999),
Leigh Dooley (WAC Institute 1996,
Literature Institute 1997, Co-Director
WAC Institute 2001, 2002, 2003, 2004,
Co-Director SI 2004) and Delmarie Klobe
(Summer Institute 1986) were all
nominated for the Excellence in Teaching
Award at Kapi‘olani Community College
where Brian and Delmarie teach History
and Leigh teaches English.

Paul Field (WAC Institute 1990) and
Cynthia Smith (WAC Institute 1992)
served as Consultants and Coordinators
for History Day Hawai‘i. Paul teaches History at Windward
Community College; Cynthia teaches History at Honolulu
Community College.

Laura Fukumoto (Summer Institute 1982) has received
certification from the National Board for Professional

Teaching Standards. Laura teaches at
Aliamanu Elementary.

Jean Hara (Writing across the
Curriculum Institute1996) has been
named President-Elect of Western
Business and Information Technology
Educators. Jean is Business
Technology Program Coordinator at
Leeward Community College and Career
Pathway Coordinator for the UH
system.

Jo Ann Mastin (Literature Institute
1998, Writing World of Work 1998,
Personal Essay Institute 1999) is advisor
for her school paper the Farrington

High  Governor,  which tied for first place in the annual
Hawai’i High School Newspaper contest.

Kudos

“They” Became Real
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NCTE Convention Opening Banguet
Reflections on  Chang-rae Lee

By Michael Hewitt
HWP Technology Liaison

I was fortunate to attend the opening banquet for the
National Council of Teachers of English annual convention
in San Francisco. After having spent the day soaking in new
experiences like my first Italian omelet, and viewing at the
Museum of Modern Art works by Monet, Matisse, Picasso,
and a captivating photographic exhibition by Regan Louie
documenting subtle nuances of
lightness and darkness in the
sex industry of Asia; I felt as if
the day couldn’t be much better,
but I was wrong. That evening
as I walked uphill through biting
cold 60 degree weather from the
downtown trolley car turn-
around headed to Fisherman’s
Wharf, I was on my way to a
transfer trolley to my historic
brownstone hotel, but heard far
familiar voices across the
wandering crowd calling me.

It took time to finally realize the voices were really directed at
me and that I’d accidentally found the highlight of my day.  I
registered for NCTE at the last minute, and hadn’t planned
to attend the opening banquet, but Lorna and Shel Hershinow
saw me walking and invited me along. Lorna told me the
author in attendance was sure to be a special treat.

While walking to the convention center, she told me about
the author’s works, describing a subtle blending of light and
darkness similar to the art I’d just experienced. She said his
novels were a combination of suspense, adventure, and
romance. I had  flashbacks of my grandfather’s corney
dimestore adventure novels, so  I had my doubts these genre
would interest me, but decided to try to get into the spirit
anyway.  I thought the worst that could happen  is celery
and carrots with ranch dip for dinner.

Chang-rae Lee, author of “A Gesture Life,” and “Native
Speaker,” was the featured speaker. His new book called
“Aloft” was released with good reviews in March. He
received six awards for “Native Speaker” including the
Hemingway/PEN Foundation award, and American Library
Association Notable Book of the Year. He was nominated
one of the top 20 American writers under the age of 40.

At first it seemed this presentation was an autobiography
about Chang-rae Lee and the experiences that influenced
him to become an author. He started off with memories of
growing up as a child and Korean  immigrant in America. The
descriptions he used seemed familiar because living in Hawaii

I have known the children of immigrants with a similar story.
I wanted to know more about what made him any different.
By the end of the evening it seemed as if I knew the author
on a much deeper level.

A strong mother’s belief in the importance of English and
education shaped young Chang-rae’s life. In first grade she
made him study hard, insisting he read many books. This
was the time when words began to take shape and meaning

for him. He won a reading contest
and the prize was ironically yet
more books. Chang-rae’s Mother
let him watch TV too because
she knew it would help his
English speaking skills. He said
as a writer it’s not always clear
what is fiction or more from
experience.

As a boy Chang-rae felt ashamed
and embarrassed because his
mother often relied on him to
communicate for her while doing

such simple things as bargaining at the grocery store or
attending a parent-teacher conference. Yet, as soon as
Chang-rae was old enough his mother insisted he go away
to Ivy League prep schools. He became estranged from her,
wondering why he must leave home so soon.

Open dialogue and introspective analysis at his prep school
interested and challenged him to explore new perspectives
into critical inquiry. During prep school he was influenced
by the writing of James Agee and James Joyce with its
emphasis on life during hard times. It suggested to him a
different kind of pulling together when things like ethnicity
or economic background become less important.

At prep school Mr. Lee had an insightful instructor who
asked why he was hiding himself in his writing. Chang-rae
describes his early writing efforts as “superficial”, and  mostly
based on  “posturing and cleverness.” He remembers a writer
who told him to “write about things you care about.” His
first attempt at a novel was  finished at about the same time
that he learned that his mother had terminal cancer.

Two years later Chang-rae Lee’s mother died. At this point,
the author’s tone became much more reflective, and I realized
this story was not so much about him personally, but about
the impact on his life from his mother.

I felt honored to listen to the author’s voice as he softly read
poetic prose describing the loss of his mother. He said it is
the first thing of quality he ever wrote. The process of death

(continued on next page)
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Presentation by Lionel Barona, Wendie Joy Burbridge and
Diana Sanchez, at the National Convention for Teachers of
English (NCTE) 2003, San Francisco, California:

Diana Sanchez teaches English 11 and Advanced
Composition 12 at Kamehameha Schools.

Her portion of the presentation was “Immigration and
integration: a study of the Plantation Culture in Hawai`i
through Milton Murayama’s All I Asking For is
My Body”
She opened the presentation with an audio reading
by Abraham Mokunui of Eric Chock’s “The Mango
Tree” from Last Days Here and discussed her
experience using All I Asking For Is My Body in
her grade 11 classroom. She also shared an
investigative research project and  student
examples with the group.

Lionel Barona teaches English 10, Writing Lab
11, Mythology in Literature 12, Composition 12 at
Kamehameha Schools. His portion of the
presentation was “Comparing classical literature with Native
Hawaiian legends and myths.”

He used imagery and mythological symbols from Chris
McKinney’s The Tattoo. He created an I-movie with music

and pictures that visualized the images of Hawai‘i and pointed
to all of the mythological references imbedded in McKinney’s
novel.

Wendie Joy Burbridge teaches Fiction Writing 12, Literature
of Competition 12, Sexism in Literature 12
Her presentation was “Writing from the Cultural Voice.”
She read “Tita: Boyfriends” by Lois Ann Yamanaka from
Saturday Night At the Pahala Theatre, “Ka Hale: The
Nurturing Place” by Kalehua Parilla Kim from`Oiwi: A Native

Hawaiian Journal Vol. I, and “Easter: Wahiawa,
1959 by Cathy Song from YOBO: Korean
American Writing in Hawai`i. She used the pieces
to demonstrate the different cultures she draws
upon to write in her own cultural voice.

Response from the presentation was positive and
very strong. All of the participants were able to
take a book or two home. We took with us 50
books and packets of fliers with information about
Bamboo Ridge, Na‘au and other local
publications. We also created 200 packets with

copies of Bamboo Ridge and Na‘au fliers and the booklist
below. All of the packets, fliers and books were gone by the
end of the presentation. One woman left weeping—missing
Hawai`i? Homesick? Something we read touched a nerve,

(continued on next page)

In Hawai‘i, “junk” is not a boat from China:
Breaking down the barriers to reading and teaching multicultural literature from Hawai‘i.

Chang-rae Lee
(continued from previous page)
and closeness drew me in as if I was the Korean boy and
man and this was my mother.

The “faintest echos of language” begin the prose with
husband, daughter, son and best friend
waiting for the “almost ending time.”
Symbolism and imagery is well developed
with words like “dying room” to describe
the family room. I could see and feel the
musty furniture, medicines, medical
machines and her wrinkled hands. The
language was so sensitive and flowing
there seemed to be reminiscence and beauty in the tragedy
and I felt I did not want it to end.

Standing closer on the foyer waiting, “no one speaks, no
one strays.” There is “nothing left but this room, this light
and this life.” The author describes a “silent communal
speech” that is “droning the long song of the life of the
earth.”

Early on it was evident to me that this reading is prose and
poetry in one. I found myself catching my breath twice,

crying and smiling inside during this short essay. The love
felt toward the author’s mother pervades almost every word.
The next portion of the essay sets the distinctive background
“in the country of our house, smelling of garlic and chili
pepper.” Chang-rae Lee thinks about his mother who was
Korean but had been given a Japanese name during their
occupation of Korea. He wonders why she never changed
her name. It always seemed to him as if she was afraid of
losing her Korean traditions.

Expressive description gives the reader insight into the
character and personality of Chang-rae’s mother. He
remembers the feeling of the soft cloth from his mother’s
jacket on his baby cheek as she stood holding him. He then
contrasts it with the feeling of the thin hospital gown. Lifting
the gown seemed routine to him now as he gave her morphine
injection. Maybe there’s still a spot on her rump not covered
by the hundreds of needle marks. He remembers how giving
her just a little extra seemed to make her feel so much better.

This extremely beautiful work ends with his mother’s wise
words as Chang-rae waits by her bedside. “Go and write
now. I want to sleep.”



edited by Nora Okja Keller, Brenda K
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Breaking Multicultural BarriersBreaking Multicultural BarriersBreaking Multicultural BarriersBreaking Multicultural BarriersBreaking Multicultural Barriers
(continued from previous page)
others were moved by the literature, interested in the genre
and the language, curious about what we had to offer. Overall
we felt the presentation went well, we spread the word about
Bamboo Ridge, Lois-Ann Yamanaka, ‘Oiwi and other “local”
literature and writers. Hopefully we gained some knowledge
about what English teachers in other states are hungry for in
their classrooms.

We were pleased that many HWP
Fellows could attend the presentation,
among them Shel and Lorna
Hershinow and Kathy Rowlands. We
used Kathy’s article “Teach with a
little aloha” as a focus for the
presentation and it was really nice to
have her in the audience, since all
three speakers were her students from the Literature Institute.
Shel and Lorna also added a wonderful HWP touch and
helped ease some nervous jitters.

California writer Marcos McPeek Villatoro was also in the
audience and spoke to the speakers afterward about the
similarity of the literature he writes with the themes from our
“local” literature. Villatoro writes about the conflict between
cultural traditions and Western ideals and he could relate to
many of the symbols and themes presented within the context
of our presentation. The idea of a “pidgin” language, the
conflict of living almost in two worlds—a cultural world and
a Western world—are constant themes in his own writing. It
was wonderful to have outside confirmation from another
author about the success and truth of local writing and
literature.

Wendie was asked to read “Tita: Boyfriends” at a Conference
for English Leadership poetry slam two days after the
Saturday presentation and was well received by the CEL
audience.

All in all, it was a very successful journey to San Francisco.
Wendie, Lionel and Diana thank everyone who helped them
get to the conference and thanks to HWP for good teaching,
strong support and excellent “fellow”ship.

Suggested Titles presented to the NCTE audience by
Wendie Joy Burbridge, Lionel Barona and Diana Sanchez
(those with an
asterisk were given
away to audience
members)

Milton Murayama
No other writer has
attempted such a
broad view of the
nisei experience in
Hawai‘i as Milton

Murayama. Plantation Boy is the third novel in a planned
tetralogy that includes the highly popular All I Asking for Is
My Body and Five Years on a Rock,
*All I Asking for Is My Body (novel), University of Hawaii
Press, 1988
Five Years on a Rock  (novel), University of Hawaii Press,
1995
Plantation Boy (novel), University of Hawaii Press, 1998

Lois-Ann Yamanaka:
yamanakanaau@aol.com or
www.bambooridge.com
Recipient: National Endowment for the
Humanities grant, 1990 Pushcart Prize for
Poetry, 1993 Carnegie Foundation Grant,
1994 National Endowment for the Arts
grant, 1994 Pushcart Prize, 1994 Rona Jaffe

Award for Women Writers, 1996 Lannan Literary Award, 1998
Asian American Literary Award, 1998.
*Saturday Night at the Pahala Theatre (verse novellas),
Bamboo Ridge Press, 1993
*Wild Meat and the Bully Burgers (novel), Farrar, Straus,
1996
*Blu’s Hanging (novel), Farrar, Straus, 1997
*Heads by Harry (novel), Farrar, Straus, 1999
*Name Me Nobody (novel for young adults), Hyperion, 1999
*Father of the Four Passages (novel), Farrar, Straus, 2001

Chris McKinney is the recipient of the Elliot Cades Award for
Literature 2000. He has received two Ka Palapala Po’okela
Awards for Excellence in Literature and Excellence in Writing
Literature. Note: Chri is also an HWP alum.
*The Tattoo (novel), Mutual Publishing, 1999
The Queen of Tears (novel), Mutual Publishing, 2001

Nora Okja Keller
Novelist Nora Okja Keller was born in Seoul, Korea. Her father
was a German computer engineer and her mother, a Korean
“jack of all trades.” Keller grew up in Hawaii and attended the
University of Hawaii. In 1995 she received the Pushcart Prize
for a short story, “Mother Tongue,” which later became a part
of Comfort Woman, her first novel and winner of the 1998
American Book Award.
Comfort Woman (novel), Penguin USA,1998
Fox Girl (novel), Viking Press, 2002)

‘Oiwi: A Native Hawaiian Journal: mokaiwi@ksbe.edu
*Volume I (2000)
*Volume II (2002)
Volume III (due out 2004)

Bamboo Ridge Press:  www.bambooridge.com or
brinfo@bambooridge.com

(continued on next page)
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By Elizabeth Shiraki

I became a literature teacher because of the usual reasons.  I
love to read.  What other job, I thought, would pay me to do
what I love to do?  The reality,
though, is that I don’t really get paid
to be an avid reader; I am paid to
teach, and I am excited about the
impact these past two weeks will have
on what I do every day.

I don’t think I was an example of all
that was bad about literature
instruction, but I did see myself, as
teacher, as the person who was
supposed to have “the reading.”  I
saw myself as the person responsible
for having the knowledge of what the literature that I taught
means, and, as Sheridan Blau writes, “I expected my
students—and they have accommodated my expectations—
to behave “like consumers of literary interpretations rather
than interpreters of them.”

 I’m not trying to brag or anything, but I was relatively
successful at using relatively unsuccessful teaching

My Transforming Summer

Literature Institute 2004

Kwan & Gary Pak

strategies.  I have seen myself as the person with the light,
who will, if my students are sitting quietly in their seats and
show me the proper reverence, share the light—the secrets
of the text with them.

So how am I now wondrously transformed by this institute?
How and, perhaps more importantly, why will I be a more

skilled teacher in August?  What will
prevent me from falling into old habits
and behaviors?

I have had the opportunity to read
pedagogy (which is not usually the way
I spend my summer) that seems to be
an accurate reflection of what I have
been able to see and experience in
practice these past two weeks.
Sheridan Blau’s book, The Literature
Workshop:  Teaching Texts and Their

Readers, makes sense to me.  I am going to make huge signs
for my classroom to remind me, and my students, why we are
in school in the first place.  “Confusion often represents an
advanced state of learning!”(Blau)  “Taking someone else’s
interpretation as your own is like having someone else eat
your dinner for you.”(Rosenblatt)  “What does it say?  What
does it mean?  What does it matter?”  I am no longer going to
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(continued on next page)

(continued from previous page)
Anthologies and Collections

*He Leo Hou: A New Voice- Hawaiian Playwrights
edited by John H.Y. Wat & Meredith Desha

*YOBO: Korean American Writing in Hawai’i

*Best of Honolulu Magazine Fiction
edited by Eric Chock & Darrell Lum
*Growing Up Local
edited by Eric Chock, James Harstad, Darrell Lum,
&  Bill Teter
Ho‘i Ho‘i Hou: A Tribute to George Helm & Kimo Mitchell
edited by Rodney Morales
*Intersecting Circles
edited by Marie Hara & Nora Okja Keller
More Kauai Tales
Federick B. Wichman
Outcry from the Inferno Atomic Bomb Tanka Anthology
edited by Jiro Nakano
Pele Ma: Legends of Pele From Kaua’i
Frederick B. Wickman
*Sister Stew: Fiction and Poetry by Women
edited by Juliet S. Kono and Cathy Song

Fiction
*Bananaheart and Other Stories
Marie Hara
Sun: Short Stories & Drama
Darrell H.Y. Lum
*Pass On, No Pass Back!
Darrell H.Y. Lum
The Watcher of Waipuna
Gary Pak
*The Speed of Darkness
Rodney Morales

Poetry
*Da Word
Lee Tonouchi
*Last Days Here
Eric Chock
Expounding the Doubtful Points
Wing Tek Lum
OUTSPEAKS
Albert Saijo
Hilo Rains
Juliet S. Kono
Note: Juliet is also a HWP alum
Tsunami Years
Juliet S. Kono



Reading at Risk. Some of you have probably already heard
about a report issued in July by the National Endowment for
the Arts, Reading at Risk, that paints a grim
picture of the decline of reading in America—
particularly literary reading. According to an
article in the July 16 issue of The Chronicle of
Higher Education, the NEA survey of 17,000
adults found a significant decline in all book
reading, but literary reading (novels, short
stories, plays, or poetry) saw the biggest
decrease. The change has been particularly
striking among those age 18 to 24. Over the
past two decades literary reading among this age group has
dropped by a full 28 percent. And this is despite higher
overall levels of education over the past 20 years. While
citing no single cause of the trend, the report pointed to

From the Editor’s Desk
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Transforming Summer
be worried or feel responsible when my students are
confused.  I am going to be much more interested in how
they go about making sense of the literature. Although I am
certainly going to support them with
teaching strategies they can use as a
lifeline, this is the year my students will
venture into making meaning of the text
for themselves.

But it hasn’t all been theory these past
two weeks.  It has been fun to be a
meaning maker of the texts that our able
leaders have provided.  Lorna and
Jocelyn have not merely taught us a
variety of reading strategies; they have
allowed us to practice them.  They have
introduced us to texts that are
appropriate for students at all ability
levels, and they have turned us loose with reading strategies
and structures that have allowed us to experience the
profound joy of making meaning for ourselves, and the
opportunity to discuss what the piece means to us with
others.  I have always seen myself as an able reader when I
have been, perhaps, merely a conventional reader.  Because
I  share the same mindset, the same educational, socio-
economic, and political beliefs with the people who write
textbooks, I have assumed that my interpretation matched
theirs because mine was “right.”  In this institute, I have
learned to reevaluate that premise.  When Lorna or Jocelyn
gave us a text to read, I would often (after reading it only
once!), smugly think, “OK.  I’ve got it.”  What a surprise
when asked to read it again, that my interpretation changed
or became richer because I had more time to mine the text for
riches.  What an even greater surprise to learn in response
circles that my interpretation was not shared by the entire
class!  Or even more astounding, I sometimes liked their
interpretations better than mine!  Or better yet, that their
interpretations and mine were equally valid and interesting!

(continued from previous page) Now, I knew about the importance of rereading text.  When
text confuses me, or when I am reveling in the language, I
will read it over myself, but I have not always communicated
that importance to my students, many who, I fear, believed

they weren’t smart enough to understand
a text because they didn’t “get it” after
one reading.  Rereading will become
common practice in my classroom this
coming fall.

I will invite more guest speakers into my
classroom, too.  The scholars and writers
who have visited us have made a lasting
impact on the way I will go about my
business.  They have also taught, through
example, that there are many ways of
seeing.  I will invite more play.  I will,
especially, invite more of the visual arts.  I
have not felt comfortable using visual arts

in my classroom because my skills are so limited.  I have
always known that my students are much more “artistically”
creative than me, and I think that frightened me a bit from
tapping their talents to interpret and present their ideas
visually.  I am excited using visual arts in my classroom to
facilitate their thinking and discussion about what we read.
I will invite more diversity of response and reflection.

Of lasting practical value will be the unit plans that my
colleagues have created and our continued association with
each other throughout the coming school year.  It has been
an incredible two weeks of learning from each other and
hearing other perspectives and seeing what we do in new
ways.  The goal in my classes will no longer be to “get” the
one answer; the goal will be to think, to question, to relate,
and to interpret with my students in a more democratic and
diverse classroom.  The work will be rigorous, and will make
what we read more relevant.  My classroom will be a more
exciting place.

increased television watching, use of the Internet and such
diversions as video games and other electronic
entertainment. This, of course, comes as no surprise to

teachers. But it might also be that required
reading in schools, for a variety of reasons, has
come increasingly to be regarded as more of a
punishment than a pleasure.

The report also found that literary reading
correlates closely with museum attendance,
support for the performing arts, and volunteer
work for charity organizations. According to
Dana Gioia, poet and chairman of the NEA, “The

decline that we see in reading has not only cultural
consequences, but social and civic consequences that are
very frightening for a democracy.”

(continued on next page)
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(continued from previous page)
Those of us with long memories will recall the similarly titled
national report A Nation at Risk from the early 1980s, which,
along with Why Johnny Can’t Write, created a national debate
about the importance of writing, one result of which was the
National Writing Project’s rapid expansion across the
country. The 1980s debate also helped spawn the Writing-
across-the-Curriculum movement that is still going strong,
especially in the nation’s colleges and universities. This new
report may help to re-focus the misguided reading wars of
the 1990s, which set up a false opposition between phonics
and whole language approaches to teaching reading.  The
Hawai‘i Writing Project, I am pleased to say, has for more
than ten years been offering teachers opportunities to counter
the trend. Since 1993 we have been offering
an annual Literature Institute that
emphasizes ways of bringing a sense of joy
and discovery into required reading. And
our Celebrating Reading program, thanks to
Lorna Hershinow’s tireless efforts, has
stimulated inter-generational literature
circles and reading festivals on all of the
islands except Molokai and Lanai. More
recently Lori Gomez has pioneered a hybrid
reading-writing institute that combines
features of both our writing and literature
institutes.

As a lifelong reader myself, I know that fiction can get to the
truth of human experience in powerful, often unexpected
ways. As Chief Bromden says at the end of the first chapter
of Ken Kesey’s One Flew Over the Cuckoo’s Nest, “It’s the
truth even if it didn’t happen.” Emily Dickinson highlights
another wonderful gift of reading, its ability to transport us
to other places and times, in her poem #1263:

There is no Frigate like a Book
To take us Lands away
Nor any Coursers like a Page
Of prancing Poetry—
This Traverse may the poorest take
Without oppress of Toll—
How frugal is the Chariot
That bears the Human soul.

HWP’s Web Site
Some of you may have noticed that our woefully outdated
website disappeared a couple of months ago. We were
already in the process of updating the site when the server
crashed and everything was lost (just the old stuff). The
debut of our renovated site has thus been postponed but
not prevented. When completed, our site will have a new
look as well as updated information. Mike Hewitt, our
technology liaison and office manager, is working hard to

make the site attractive as well as useful. He is structuring it
so that it can be added to incrementally. It will eventually
include information about HWP’s various programs, sample
writings from past institutes, links to other sites of interest,
application forms for the next summer’s institutes, and a
printable archive of past issues of the newsletter. Anyone
with suggestions for links or other subject areas to be
represented on the site should email shel@hawaii.edu and
cc hewitt@hawaii.edu.

ANNOUNCEMENT

Graduate Course of Possible Interest. Tom Hilgers has
extended a special invitation to HWP
alums who might be interested in
registering for this course.

ENG 705, Seminar in Composition
Studies:
Writing Across the Curriculum: Past,
Present, Futures
Tuesdays from 3:00-5:30
       
This seminar will consider the history of
the writing-across-the-curriculum (WAC)
movement, cull out issues with  respect

(continued on next page)
(continued from previous page)
 to WAC and/vs. traditional English-Department-based
approaches to writing instruction, and use research and
 scholarship to describe potentially better futures.  The
seminar is designed for students who are interested in
writing-instruction reform efforts from kindergarten through
college.

Texts  We will work with these books:

Anson, C. M. (Ed.) & Walvoord, B. (2002) The WAC casebook:
Scenes for faculty reflection and program development.
Oxford University Press.

Bazerman, C. & Russell, D. R. (Eds.) (1995). Landmark essays
on writing across the curriculum. Hermagoras Press.

Herrington, A. & Moran, C. (Eds.) (1992). Writing,
teaching, and learning in the disciplines. MLA.

McLeod, S. H., Miraglia, E., Soven, M., & Thaiss C. (Eds.)
(2001). WAC for the new millennium: Strategies for
continuing writing-across-the-curriculum-programs.
National Council of Teachers  of English.

Editor’s Desk
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By L. Kehau Agena
Literature Institute 2004

The past two weeks have changed how I see my role as a
teacher. I’ve always striven to be a facilitator on the side, to
allow my students to do most of their learning themselves,
but instead I’ve fallen back upon the type of teaching that I
received most as a student myself—that of the “sage on the
stage,” what Lorna would call “teaching the masculine.” I
assumed that because I was a good reader in high school at
the same must be true for my students. Therefore, I thought,
I must be a horrible teacher if my students are struggling
through a text that I thought-was very accessible. I did take
into account their lack of pre-reading and inter-textual
knowledge, but that didn’t stop me from feeling inadequate
when it came to teaching texts.

I never thought that I would actually enjoy reading
pedagogical texts, but Sheridan Blau’s Literature Workshop
was an awakening for me as a teacher. It was a Mormon
Tabernacle Hallelujah chorus at full volume telling me “hey,
if your students are struggling, it’s okay! They’re learning,
and to stop their struggling by giving them the ‘right answer’
would be an injustice to them as learners.” Wow, struggling
is good. I’d always thought that if they were struggling then
I was failing them, but struggle as good was a new concept
to me. To allow them the time to work through the struggle is
going to be hard to do, but the benefits are much greater. I
was mistaken in
thinking that if they were struggling, then they must be
misreading the text or that they didn’t have enough previous
experience to handle the text, and while the latter may be
somewhat true, they had enough experience to come up with
some sort of reading of the text. Instead, what was happening,
according to Blau, was that they were actually having to
think new ideas and connections. This course and Blau have
taught me to step back and allow my students enough room
to struggle. My smothering ways would only hamper their
intellectual growth, teacher welfare is very costly to everyone.

I’ve changed in that I’m going to allow much more time for
reflection in class and at home. Whereas I’d only previous
used reflection as a culmination after the unit was done, I
now see the benefits of reflection all along the learning curve,
through formation and summation. In fact, reflection may be
the strongest component during the formation and synthesis
of ideas. I’m going to allow my students more time for
reflection (ten minutes minimum, says Blau, for new ideas to
arise) and I’m going to allow more time for small group
discussions, using the the different response techniques
we’ve used in class. I used to be wary about small group
classroom management, but I see now that it was because I
didn’t focus my students enough before breaking them into
their groups. By using the strategies learned in class: multiple

reflection questions, symbolic representations, visual
representations (drawings), etc., I will be giving my students
a good jumping off point from which to discuss their ideas
and learnings and to create new ideas with their colleagues.

I’m very grateful for this class, for everything I’ve learned
from Lorna and Jocelyn, fellow teachers, guest speakers;
...pedagogy books, literature circles, everything. I feel that
I’m going to be entering a community of learners (myself
included) next year, and we’ll all learn together.

Goals for me:
√ Step back—let the students do the learning
√ Get all materials for activities prepared ahead of

time (be as prepared as an elementary school
teacher! )

√ Allow more time for reflections (don’t get antsy
just because the students are struggling, allow the
struggle to happen)

√ Read EVERYTHING and be very nitpicky for the
1st quarter, then I’ll be able to pull back for the
other 3 quarters because the students wit~ self-
regulate (thanks Liz)

√ No teacher welfare!

√ Pace the books much quicker (it’s okay if they don’t
get every little metaphor)

√ There are no right answers, there are multiple
readings to be had for each text

Goals for my students:

√ Read more

√ Struggle (you’re learning something new)

√ Write Reader Response reflections for everything
they read

√ Reflect upon their reflections, to think
metacognitively. How has their
thinking evolved throughout the unit/quarter/semester?

√ Participate in self-chosen literature groups to
further push critical thinking and student interaction/
community (maybe get service learning students from Lorna
to help facilitate these sessions )

√ To understand that different readings of a text are
okay, there’s no right answer ( although some answers are
better than others )

DeDeDeDeDevvvvveloping as a Student-Centereloping as a Student-Centereloping as a Student-Centereloping as a Student-Centereloping as a Student-Centered ed ed ed ed TTTTTeaceaceaceaceacherherherherher
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By Leigh Dooley
Co-Director, WAC Institute 2004

First, I try calling out.  The man has already tried hello so I
try Joanne?  Mandy?  Are you home?  They don’t answer.
Chad’s at school or I’d call for him—he’d run out at once,
hoping for a chat about whatever.  Cockroaches, for example,
which he thinks are cool and lets crawl on his hands and
arms.

The man ventures up the stairs and knocks on the front door
again.  Hello he calls again.  Do you have a white dog?  It’s
about your dog.  Hello.  He looks at me.  That dog’s always
on the loose.  We see it three or four
times a day.  It’s true, Stormy rarely gets
walked and since their front door is
almost always open she often takes
herself on a walk to do her business.
She’s a sweet dog.  Quiet.  I think they’re
home, I say.  Their car’s here.  It’s a huge
minivan, light blue, brand-new.  Well
they’re not answering, he says.  He
shrugs, giving up.  I can’t blame him, he
tried on his own for quite a while before
calling out to us downstairs for help.  He walks away, back
down 8th Avenue.

Mandy?  I try again.  Joanne?  The house is dead silent.  For
once.  Usually there’s some kind of fight going on up there.
Slamming doors, pounding on walls.  Pop music or one of
the multiple TVs turned up loud to drown out a sibling’s
fuck you, you fucking bitch, it’s your fucking turn to do the
fucking dishes!  I want to give up, too, go back indoors to
my cheese and avocado sandwich.  Instead, I climb the stairs
to their front porch.  Steve watches me.

The house is a disturbing color of green—a cross between
overcooked peas and snot, and the porch is painted in the
same color, but a darker shade.  The heat of the steps seeps
through my slippers as I climb them, making me move faster
than I might otherwise.  Mandy?  I call as I rise.  Joanne?
Are they napping?  Did they go out without their car?
Unlikely, I think.

The porch is blanketed with slippers.  And other stuff.  Socks,
a couple of belts, a scrunchy, many, many cigarette butts.  A
faded black sweater hangs over the arm of one of the two
once-white melamine chairs.  There are plants, many of them
dead and dying, competing with shoes for space on stacked
cinder-block and particle-board shelves.  There are two
ashtrays, both full.  One, red plastic, is on a low table between

the two chairs.  The other, brown ceramic, balances on the
corner of the wrought-iron railing (also, unfortunately,
painted green), waiting for nothing more than a careless
elbow to pop the tenants below as we leave the apartment
someday.  I make a mental note to exercise more caution
when leaving the apartment.

I have risen gradually into the smell, and as I shift focus to
the door I find myself analyzing it.  A complicated smell,
shoes and heat.  And fried meat, and cat spray.  An undertone
of cockroach.  Cigarette buts, of course, and.  Perfume?
Resignation?

Somehow, in spite of all this, the door surprises me.  Like our
door, it’s an indoor-door, forced to do
extra duty.  Like our door, it’s painted in
the same desperate green as the porch
and railing.  But this door sags.  It is a
tired door, frayed at the edges.  Its wood
is strained around the deadbolt, but it’s
old strain—older than the incident last
week when Mandy locked Josh out of
the house and he tried to kick the door
in.  Let me in you fucking cunt.  No
fucking way you asshole, you fucking

cock sucker.  Wait till mom gets home, she’ll kick your
fucking ass.  I’m going to fucking kill you.  Someone called
the police.  It wasn’t me, though I thought about it.  I would
have, I think, if he’d managed to get the door open.  I do not
have a clue what they’re capable of, where their lines are
drawn.

The door would be hard to open, I guess, reluctant.  Sticking,
resisting jerks or kicks, but out of apathy, rather than out of
malice or rebellion.  It startles me because it tells stories, and
I’m not sure I want to hear them—or any more of them than
I already hear from downstairs.

I feel like I don’t have a right to touch that door.  But maybe
that’s an excuse not to.

Are you guys home?  I knock.  Wait.  Knock louder.  Joanne?

Just a minute.

Mandy opens the door.  She’s wearing a robe.  She sees me
and smiles.

It’s Stormy, I say.  She’s been hit by a car.  A man came to tell
you but he couldn’t—but he thought you weren’t home.

Family, Upstairs

(oontinued on next page)
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(continued from previous page)
Where?  Her smile is gone.  I
point down the street in the
direction that the man walked
off.

I hope she’s OK I say, lamely, but
Mandy’s not listening.  Mom
Stormy’s been hit!  The house
comes alive.  I am superfluous
and go back down the stairs,
where Steve is waiting for me.

You go see, I’ll get the car.  Get dressed, hurry.  But Mandy’s
already out the door, pushing an arm through her red tee
shirt and finding slippers.  Stormy, she sobs.  She’s at the
bottom of the stairs when Joanne appears on the porch.
Take this, she says, and throws Mandy a worn brown towel.
Mandy catches it without stopping and runs down the street.
Joanne descends, car keys jingling, and we watch her drive
off in the minivan.

Poor Stormy, Steve says, she’s such a sweetie.  I nod, but
I’m thinking of Mandy and Joanne, and Chad and Josh and
Gina and Kristy.  They are not sweeties, but I suddenly
realize that they will cry, all of them.  For a long time.

Family, Upstairs

Be a Friend of HWP
Here’s how you can help the Hawai`i Writing Project

University of Hawai`i Alumni
The University of Hawai`i is engaged in a five year, multi-million dollar fundraising campaign.  Your dollars earmarked
to HWP go into a special account at the University of Hawai`i Foundation.

Other Friends of HWP
The University of Hawai`i Foundation is nondiscriminatory.  They will accept donations, even small ones, from any
friend of HWP.

What can HWP do with donations?
Purchase new equipment
Upgrade existing equipment and software
 Pay for subscriptions to professional journals
Buy books for our resource collection
Buy leis for guest presenters
Provide refreshments for reunions and other special events

Make checks payable to:  University of Hawai`i Foundation

Hawai`i Writing Project
is...

For more imformation  on HWP programs:
Call: 1(808) 734-9432

e-mail: hwp@leahi.kcc.hawaii.edu
Fax: 1(808) 734-9207

DIRECTOR
Sheldon Hershinow

CO-DIRECTORS
Edna Hussey, Gail Lee

ADVISORY BOARD
Hope Espinda, Lori Gomez, Lorna Hershinow,
Patty Leahey, Paul LeMahieu, Joy Marsella,

Joan Toledo, Lani Uyeno, Merle Yoshida

OFFICE
  MANAGER & TECHNOLOGY LIAISON

Michael Hewitt
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Calvin and the Rooster

Reduced greyscale copies  of (oil?) paintings  from  the series
“Chicken Story” by Toshiko Ikagawa

By Toshi Ikagawa
WAC Instititute 2004

A long time ago, when Grandpa Calvin was a little boy, he
lived with his Mom and Dad on a mountain top. Calvin had
two brothers and two sisters. But he was the youngest, and
everyone else was usually too busy to play with him. So
Calvin made friends with the farm animals. His Dad’s plow
horse and his Mom’s prize pig followed him everywhere, along
with the family cat. But Calvin’s favorite animal friend was a
beautiful red rooster that he had raised from a chick.

When the rooster was still a little chick, Calvin carried it in his
pocket. But it got bigger every day, and soon it was too big
for the pocket. So Calvin put the rooster in his red wagon
instead. He pulled the rooster all around the farm in the wagon.
With the horse, cat and pig following behind, they made quite
a parade marching across the mountain top.

One summer afternoon Calvin was in the mood for adventure.
He wanted to explore, to go somewhere he had never been
before. The rooster hopped in the wagon and they started off
up the path away from the farm. The plow horse and the prize
pig trailed behind, nibbling at the flowers on the way. Just
before they left the barnyard the cat ran out of the barn and
jumped onto the horse’s back. They all went off together,
seeking adventure. Calvin and his friends walked through the
pasture and down to the stream.

They saw a black bear in the distance. It was running the
other direction, and that made it even better. Calvin was very
excited. Seeing a bear was a good start to a real adventure!
But the horse and the pig didn’t like the bear. The horse
snorted and shook his head. The pig grunted and watched
the bear carefully until it disappeared.

They walked for a long time through a dark fir forest, and
crossed another deep creek. They stopped at the creek to
drink. Calvin threw sticks in the water and watched them float
away downstream. Finally they left the stream, and climbed a
hill covered with thorn bushes. Calvin wanted to get to the
top so he could look around and get his bearings. They all
got a lot of scratches. When Calvin looked around, he could
hardly see anything. While they had been walking and playing
in the creek, it had been getting dark. He could no longer see
the path. They were lost in the woods!

Calvin climbed into the wagon to hold the rooster so it
wouldn’t get scared. The pig and the horse with the cat on its
back crowded in close. They were all a little nervous, there in
the dark on the hilltop. This was a little more adventure than
they had been looking for.

(continued on next page)
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Calvin thought to himself that his parents must be getting pretty
upset by now. He knew it was up to him to get home safely with
his friends. He had to think of something! He thought and
thought, and pretty soon he got an idea, like he knew he would.
(When Calvin had a problem, he always thought of a way to
solve it if he thought long enough). He had
his slingshot with him. He would shoot a
star and they could use it as a lantern!

Calvin looked up into the night sky. He
picked the biggest, brightest star and took
aim. Swoosh! He fired. Just then a shooting
star flashed across the sky, east to west. “I
hit it!” Calvin shouted. “Come on!” He
grabbed the handle of the wagon and they all started west to
find the fallen star. In the darkness they pushed through bushes
and ducked under tree branches. It was hard pulling the wagon,
but Calvin kept going. They just had to find the star, then they
could see their way back home!

Soon they saw a light glowing through the trees. “There it is!”
Calvin cried. “Come on, everyone!” He started to run, pulling
the wagon and the rooster after him. The horse and pig broke
into a trot. They passed through a last thicket of trees and
brush and came out into an open field. There was the light,
brightly shining. It was a kerosene lantern burning outside the
cabin door! Calvin’s Mom and Dad were waiting on the porch.
He had never been so happy to see them. (And he was REALLY
happy that they were smiling.) He told them all about his
adventure. Of course, he told them a little more about the bear
and a little less about how scary it felt to be lost!

THE END

Calvin and the Rooster

Dear colleagues,

These times have brought new poignancy to George Orwell’s
foresight and his analytic acuity in coining the term
“doublespeak” to identify a pervasive pathology of public
language. For thirty years the NCTE Committee on Public
Doublespeak has brought attention to to each year’s most
egregious example of that pathology through the annual
Doublespeak Award.  And for almost as long the NCTE
through its Orwell Award has recognized the courage of those
who bring clarity and honesty to public language.

This year provides no shortage of potential candidates for
both. But these candidates must be located and nominated
by you.  So we solicit your help.  Please send nominations
for both as detailed below to the Committee on Public
Doublespeak, c/o Margaret Chambers, NCTE, 1111 W.
Kenyon Road, Urbana, IL 61801-1096; fax: 217-328-0977;
mchambers@ncte.org.

Thank you.

NCTE George Orwell Award for Distinguished Contribution
to Honesty and Clarity in Public Language

The NCTE Orwell Award, established in 1975 and given by
the NCTE Committee on Public Doublespeak, recognizes
writers who have made outstanding contributions to the
critical analysis of public discourse.

Nominations for the Orwell Award
The NCTE Committee on Public Doublespeak is now seeking
nominations for this year’s Orwell Award, which honors an
author, editor, or producer of a print or nonprint work that
contributes to honesty and clarity in public language.

The nominations deadline is September 30, 2004.  Eligible
nominations are those appearing or published between July
1, 2003, and June 30, 2004.  Send nominations to the Committee
on Public Doublespeak, c/o Margaret Chambers, NCTE, 1111
W. Kenyon Road, Urbana, IL 61801-1096;fax: 217-328-0977;
mchambers@ncte.org.

Information about the award is also available at
http://www.ncte.org/about/awards/council/jrnl/113240.htm

NCTE Doublespeak Award
The NCTE Doublespeak Award, established in 1974 and
given by the NCTE Committee on Public Doublespeak, is an
ironic tribute to public speakers who have perpetuated
language that is grossly deceptive, evasive, euphemistic,
confusing, or self-centered.

Nominations for the Doublespeak Award

The NCTE Committee on Public Doublespeak is now seeking
nominations for this year’s Doublespeak Award, which is
given to a glaring example of deceptive language by a public
spokesperson.  The words must originate from an American.
The committee needs a one-page description of the ontext in
which the statement occurred and a copy of the print media
source in which the quote appeared (with date). In the case
of broadcast media, list the program, time, place, and date.

The nominations deadline is September 30. Eligible
nominations are those appearing or published between July
1, 2003, and June 30, 2004. Send nominations to the Committee
on Public Doublespeak, c/o Margaret Chambers, NCTE, 1111
W. Kenyon Road, Urbana, IL 61801-1096; fax: 217-328-0977;
mchambers@ncte.org.

Information about the award is also available at

NCTE Doublespeak Award
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Advice to New English Instructors
By Hiyaguha Cohen
WAC Institute 2004

You’d have to be living in Antarctica to not have
heard that students succeed when they have high self-esteem
and classrooms that foster interaction and varied activities.
The days of lecturing with hands in pockets, jangling the
paltry change you earn for teaching, are long gone.  Now
you’d better bank that change in case
some student sues you for giving him
a C instead of an A because he did,
after all, write one of the paragraphs
you assigned.

It takes one to know one, the
kids say, which brings me to my point:
how can you foster student self-esteem
when you looked in the mirror this
morning and realized that you now
have your grandmother’s jowls and
that you don’t remember what gerunds
or infinitives are?  How can you teach
students to love themselves when you
haven’t had a crush on yourself since
1972, when you were the star of
Oklahama at John W. Dewey Prep
School for Future Statisticians?

It is my theory (or is it theorum?), which I have
heretofore divulged only to Esquire Magazine in an exclusive
interview entitled “Teacher Grows Barnacles on her Nose After
Swimming with Dolphins,” that the first step in fostering self-
esteem is to play the right music in class.  As students walk
into class, most successful teachers play “You Ain’t Nothin
But a Houndog” on the stereo.  In case you don’t remember
this little ditty, it’s the song Elvis sang while gyrating in a way
that first brought sex to America.  Dancing is optional.  Anyway,
you can be sure that students will take offense and that’s
great, because you can then have the following conversation:

Student:  “I’m telling my father you called me a
hound-dog.”

You:  “Of course you’re not really a hound-dog.  Let’s
discuss the traits of canines versus the traits of
excellent students, like yourselves.  Please take out a
pen.”

From there you can have your students write a five-
paragraph essay about canine characteristics versus the
characteristics of star students, which counts as a biology

lesson, a psychology lesson, and penmanship, too, thus
fulfilling your obligation to teach writing across the
curriculum.

What about students who hate to write?

“This is stupid,” they’ll say.

“Is not,” should be your response.

“I’m not doin’ this,” they’ll say,
and you can bet they won’t just sit there
like show dogs, waiting for your next
command.  They’ll be heading for the door,
ears to their designer cell-phones, making
plans to party with some guy named “P.”

This should serve to remind you that
students love interaction.  Not with you,
because of the jowls, but with each other,
for sure.  At this point, you need a group
activity and a guard at the door.  The best
group activities involve magic markers.
Scented markers work best, because as
you circulate through the room, you can
get high sniffing the potpourri of aromas

emanating from the hands of your pupils.  Divide the class
as follows:  students who remind you of Jerry in the front
of the room, students who remind you of Elaine in the
back.

The actual activity you assign doesn’t matter, as long as
students produce something that can be taped to the wall.
Use only #15 masking tape, and make sure to keep the
pictures level, so that no student feels that his picture has
been given an inferior position.

My final bit of advice involves grammar.  Grammar should
be taught on the first day of class only.  Have students
line up according to height, and then assign each student
a part of speech.

“You are a verb,” you tell one student.

“You are a split infinitive,” you tell another.

(continued on next page)
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Ask students to become one with their part of speech.  At
this point, you can switch the music to “If You Can’t Be
With the One You Love, Love the One You’re With.”  When
the song is over, you can be sure that your students have
learned the exact same amount of grammar as they would
have learned had you spent the entire semester delivering
exciting news about comma splices, dangling modifiers, and
the past participle.  And, since you completed grammar in
one day, you are now free to teach higher level functions
such as how to spit into a handkerchief, third-person
omniscient.

Follow this advice, and I assure you that you will become a
teacher whom students long remember and whom (or is it
who?) faculty wish they could forget.

Advice to Instructors
(continued from previous page)

By Peggy Toelken

Maui Institute 2003

A Book Review

When Kids Can’t Read What Teachers Can Do, Beers Kylene,
Portsmouth, NH: HEINEMAN ISBN 0-86709-519-9

Thank you, Kylene Beers, for writing a book just for me; a
Secondary Language Arts teacher with very little formal
training in teaching reading. I, too, have a “George;” that
student who is struggling with reading, and as a result is
disengaged with the learning process, and I have been
looking for a way to help this student. This book is the
answer. It has it all: “strategies to help our students with
comprehension, with vocabulary, with word recognition and
fluency, and automaticity with spelling, and finally with
responding to literature and finding books that interest
them.”

Ms. Beers begins by showing ways that teachers can assess
the specific needs of their students. She states, however,
that it is more than just identifying our struggling readers.
“The struggle isn’t the issue;” she states, “the issue is what
the reader does when the text gets tough.” She identifies
and compares the qualities of an independent reader and a
dependent reader. For example, an independent reader
“figures out what’s confusing them,” whereas the dependent
reader will “stop,” and “appeal to the teacher.” Once the
needs of the student have been identified, Ms. Beers targets
specific strategies that teachers can use to turn the dependent
reader into an independent reader. She suggests devising
an “Instructional Plan” for each struggling reader. The plan
would include what the student “can’t do,” and “what I (the
teacher) will do” to help the student. Ms. Beers provides
specific strategies to meet each area of reading deficiency.
She states that this book was designed to be used as a
handbook. She has provided a chart which lists behaviors
that are typical of dependent readers, and then gives a focus
for instruction.

Even for those teachers who feel confident in teaching
reading and literature, this book offers a fresh approach.
Ms. Beers provides activities that are designed specifically
to enhance students’ reading comprehension, an area of
reading which most Middle School children need to improve.
Her strategies fit well within the Reading Workshop
framework and include activities to use for pre-reading,

during reading, and after reading. The strategies are easy to
follow and are supported by her wonderful appendices. The
appendix is full of helpful information. It includes Bookmark
Templates for students to use during reading to support
their comprehension. She has lists of roots, prefixes, and
suffixes; graphic organizers to use for vocabulary
development; spelling words, spelling and phonics rules,
and much more. The print-ready material in the appendices
will save the teacher valuable planning time.

Kylene Beers has written a book which belongs on the shelf
of every Secondary Language Arts teacher. I will remember
her final admonishment: “We must, at all times, remember
that we don’t teach a subject, we teach you--specific children
with specific needs.”  Now, when I encounter a student who
can’t read, I know what I can do.

STTTT

SStrategies for Enabling Independent Reading and Writing

Book R
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By Diana Crim
Maui Institute 2003

Book Review

Lessons That Change Writers By Atwell, Nancie. Heinemann
2002,  ISBN# 0-86709-546-6

Lessons That Change Writers is a “hands-on” book full of
mini-lessons to help teachers teach writing. It comes with a
supplemental 3-ring binder with camera-ready black-line
masters for overhead transparencies and reproducibles. Also
included are student samples.

Atwell begins her latest book by describing the conditions
of a writing workshop and what it should look and feel like.
She includes teacher conferencing
questions, mini-lesson topics and
demonstrations. You can picture her
workshop and begin to see it
developing in your own classroom.

Next, Nancie Atwell shares her
expectations and rules for writing
workshop. She spells them out for
you one by one. Some of them
include: Find topics and purposes
from your writing that matter to you,
your life, who you are and whom you
want to become. Each trimester
(quarter), establish and work toward
significant, relevant goals for yourself
as a writer, save and label everything:
it’s part of the history of the piece of
writing, plus you never know what you might want to come
back to later and use. Write as well and as much as you can.
Work hard and make literature.

Following that, the next section includes a few pages on
mini-lesson basics. Atwell explains what supplies are needed
from her students, why she asks them to skip the first 3
pages and why they must not write on the backs of pages.
Also included in this section is a recommendation list for the
teacher’s supplies—overhead projector, transparencies, fine
point overhead pens in a range of colors and so on. She
even describes in detail (with a carpenter’s plan) an easel
(for chart paper) that she uses during her mini-lesson time.

Finally, the bulk of the book is a detailed, chronological order
of the mini lessons that she uses as a writing teacher. The
mini lessons are divided into months from September to June.
She is careful to point out that this is not the order to conduct
mini lessons, but it’s a rough timeline of one year in her life
as a writing teacher. There are four sections of mini-lessons:
lessons about topics, lessons about principles, lessons
about genres and lessons about conventions. Now these
lessons are varied throughout the year. It’s not suggested,
for example, that for the month of October all lessons about
conventions are taught. Everything is in balance and in
context of the students’ writing.

Personally, I’ve been waiting for a book like this to be written
for a while now. It seems only appropriate that Nancie Atwell
be the one to do so. Her first edition of In The Middle was
my first real guide into writing workshop during my student

teaching. So I’m pleased that
Nancie provided this true
“hands- on” guide of mini-
lessons. Teachers everywhere
can use this. I see great
implications for Hawai`i
teachers, especially young
teachers, who don’t have the
student samples and
experiences to draw from using
Atwell’s book to his/her
advantage. Then as they
develop and grow as teachers
and writers, mini-lessons of
their own can and will develop.
In addition, these mini-lessons
easily parallel the HCPSII
Language Arts standards.

In my own classroom, I will use
Atwell’s Lessons That Change Writers as a guide not only
for its mini-lessons, but also in setting up my writing
workshop and establishing what the writing workshop
expectations will be.

Hands-on Lesson Plans
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By Takyin Li
Literature Institute 2003

For my Literature Review, I will be talking about the book
Sketching Stories, Stretching Minds by Phyllis Whitin.  The
book discusses in detail how the sketching strategy works
and its many functions.  The author uses her own classroom
as a point of reference to illustrate how the strategy works.
The reader, then, gets to see how the entire process of the
sketching strategy, from its introduction into the classroom
to its multiple uses and interpretations.

The sketching strategy entails the drawing of “images and
feelings” evoked from the reading (2).  Whitin instructs her
students to draw on the basis of their “reactions to theme,
characters and their relationships, conflict, and feelings” by
using “symbols, colors, shapes, lines, and textures” (2).  After
students finish their sketches, they get into groups to share

them with each other.  From these sharing sessions, students
can gain new perspectives, ideas, and insights into the text.
Since each student will have a different view of the text, and
that view has been translated into a sketch, you gain multiple
perspectives on a single text.  The sharing of ideas can then
lead to a fuller understanding of the text.

As a whole, Whitin presents the sketching strategy as a
multi-dimensional reading strategy that will benefit the
students greatly in their understanding of the text.  The
sketch helps the students to take a more in-depth look at the
text.  It calls for an analysis of the text that will lead to a more
comprehensive reading response.  At the same time, students
can reflect on the strategy and the discussions that take
place with their peers.  Through these reflections, students
will become aware of their own learning process.

Sketching Strategy

By Sheila Yuasu
Literature Institute 2003

Although it’s not a “how to” text, this book offers teachers
new ways to think about literature and their students’
responses to it. I found Langer’s
strategies immediately applicable to my
high school classroom, but she also
offers samples from as young as first
grade. Langer’s idea, and my aim for
my classroom, is to create a literary
community where students can feel
comfortable developing and changing
their “envisionments” of texts.
Envisionments are “text-worlds in the
mind”, and they areas different as each
student. Langer also mentions various stances that readers
take as they move through a text, from making sense in terms
of what they know to stepping out and evaluating their
experience with the text. I explained these stances to my
British Literature students to give them a vocabulary to
discuss their writing process in a dialogue journal.

This book also offers suggestions for assessing the students’
changing “envisionments” which are more revealing to the
teacher than simple objective tests. The goal that Langer

Envisioning Literature

suggests for students to show their literary understanding
closely relate to the HPCS. I have tried to implement Langer’s
idea of letting students lead discussion of a piece based on
their own questions, rather than going in with my own
agenda.  Surprisingly, as Langer suggested, students notice

literary concepts and bring up questions I
was going to ask anyway: literary terms that
I used to directly teach do grow naturally out
of discussion. As students expand their
“horizons of possibilities” about a text,
teachers need to be flexible in adjusting
lessons to meet the needs of each class. The
book contains examples of discussions in
classes where the teacher acts as facilitator
of discussion, not the source of the “right”
answers or interpretations. This is the role I

try to play in my own classroom, but It takes time for students
to get comfortable with the situation. This book is especially
useful to high school teachers preparing students for college,
where they are expected to know how to hold a discussion,
listen  to others’ interpretations, and let those ideas shape
their own. This text has much to offer to students and teachers
who need to practice thinking and rethinking about literature.

Book Review

Envisioning Literature: Literary Understanding and Literary Instruction by Judith Langer

Literature Review



Guest authors:
Juliet S. Kono

Christopher Moore

Linda Nagata

Ian MacMillan

Virgina Euwer Wolff

Gary Pak

Marie Hara

Graham Salisbury

Nora Okja Keller

Frank Stewart

Lisa Kanae

Albert Wendt

Charles Memminger

Clemi McLaren

Chris McKinney

Sue Cowing

Eric Chock

Kealoha

Blu’s Hanging and
Father of the Four Passages
Lois-Ann Yamanaka

Lamb and Fluke
Christopher Moore

Ho`ololulu Park and the Pepsodent Smile
Juliet S. Kono

Sista Tongue and
Making Lava (ed.)
Lisa Kanae

Memory and
novella Godesses
Linda Nagata

The Red Wind and
Ullamamba and Other Stories of Hawaii
Ian MacMillan

True Believer and
Bat6
Virginia Euwer Wolff

Columnist
Charles Memminger

Pass On, No Pass Back
Darrel Lum

Big Mouth and Ugly Girl
Joyce Carol Oates

Comfort Women
Nora Okja Keller

Bolo Head Row and
Tattoo
Chris McKinney

Poems and Short Stories
Albert Wendt

Lord of the Deep
Graham Salisbury

A Ricepaper Airplane and
Children of a Firestorm
Gary Pak

By All Means (poetry) and
Manoa’s Jungle Planet and Other
Stories
Frank Stewart

Bananaheart and Other Tales and
Intersecting Circles, a Hapa
Anthology
Marie Hara

Under the Walls of Troy and
Odysseus Fire in the Sea
Clemi McLaren

Celebrate Reading:
Literature Festival

Please register in advance.

Contact:
Lorna Hershinow  239-9726
email: lornah@lava.net
Krista Hiser 734-9464
email: hiser@hawaii.edu
Frank Mattos  235-7451
email: mattos@hawaii.edu

The annual Festival invites leisure Readers from grade six through college to join with authors, literature circle mentors,  book club
members, and readers of all stripes to talk about their response to some of these novels, short stories, essays, and poems.
Participants are asked to read a minimum of two listed books (the more the better) so that they can talk about them in two break-out
conversation sessions at the festival. The program also includes a morning reading by authors Figiel, McCall Smith, Wendt, and
Yamanaka, and a closing reading by Wolf and Salisbury at the UH Center Ballroom.

Book List for 2004-2005

Co-sponsored by the Hawaii Writing Proect, Hawaii Council for the Humanities, Hawaii Council for Teachers of English, Hawaii Writing Project, and the
Associated Students of the University of Hawaii (ASUH), Campus Center Board Activities Council, the Hawaii Literary Arts Council with support from the State
Foundation on Culture and the Arts, the UHM Office of Student Equity, Excellence, and Diversity, with acknowledgements to Pizza Hut and Starbucks.

University of Hawaii Manoa Campus Center

Preregister for the festival by April 20 and order a $5 pizza and soda lunch

Saturday, April 30
8:30 am to 2:00 pm

Campus Center Ballroom
Admission is free

pre-order $5 lunch



PRSRT STD
US POSTAGE

PAID
HONOLULU, HI
PERMIT NO.278

Hawaii Writing Project
Department of English
University of Hawaii at Manoa
1733 Donagho Road
Honolulu, HI  96822

Address Service Requested


