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APPENDIX D 

Master of Education in Early Childhood Education Program (MEd ECE) 

Provisional to Permanent Status Report 

Introduction and Historical Context 

The MEd ECE is an interdisciplinary program with participation from faculty within the College of Education, the 
College of Tropical Agriculture and Human Resources, and the early childhood education community in Hawai ʻi 
and the U.S. mainland.  Its academic home is the department of Curriculum Studies and it is administered through 
Outreach College. Dr. Nanette (Sheri) Schonleber of the Department of Curriculum Studies (COE) and Dr. Dana 
Davidson of the Department of Family Resources and Consumer Sciences (CTAHR) are Co-Directors. According to 
the Initial Program Review completed in 2008, program retention, completion and overall student satisfaction has 
been high, and it is meeting the need for advanced professional development of early childhood educators in 
Hawaiʻi and the Pacific.  The program was also externally reviewed in 2008/2009 by the National Council for the 
Accreditation of Teacher Education Advanced Programs (NCATE) and was singled out as an exemplary program. 
The entire report is available on the COE Wiki.   

The conceptual framework of the COE provides broad direction and focus for the program design: the MEd in ECE 
provides a narrower lens through which to interpret and manifest the conceptual framework. The two are directly 
linked through the mission, the program goals and the objectives of the MEd in ECE. These, in turn, are linked to 
the Program Standards and Key Assessments.   

The mission of MEd in ECE is to prepare leaders in the field of education who can work collaboratively to design 
and implement high quality, inclusive programs for young children. The goal of the MEd in ECE program is to 
provide candidates with a conceptual framework, skills, and knowledge that will make them more effective in their 
roles as early childhood educators. It is designed to develop master’s level competence relating to five Core Program 
Standards and two additional candidate-selected Program Standards. Learning outcomes are embedded in each of 
the required courses and the Plan B project—a Standards-Based Portfolio.   

(1)  Is the program organized to meet its objectives?  Discussion of curriculum, requirements, admissions, 
advising and counseling, and other aspects of the program, with reference to its objectives. 

Program Objectives. The larger program objectives and goals detailed in the introduction are embodied in the 
specific learning objectives of the program. They are that candidates: 

• Become better informed about the developmental and educational needs of young children from various types 
of communities; 

• Increase knowledge in the areas of early childhood care and education, child development and work with 
families; 

• Learn about current issues and trends in early care and education; 
• Learn about current issues and trends in assessment; 
• Increase skills in working collaboratively with families and other professionals; 
• Increase skills in developing inclusive educational programs to meet individual and group needs; 
• Reflect on their own practice; 
• Increase understanding and ability to critically analyze, apply, and conduct educational research; 
• Increase ability and disposition to advocate on behalf of young children and their families with regard to policy 

decision-making and government agencies; 
• Acquire understanding of the ethical dimensions of work with young children and their families; 
• Become more able to provide ethical leadership in an early childhood classroom or agency. 
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Curriculum Requirements. Though engagement in class discussion and activities, exams and research-based 
papers, designed around the objectives and standards of the program, candidates demonstrate their ability to meet 
the larger COE mission: Preparing knowledgeable, effective, and caring/professional educators to contribute to a 
just and democratic society. The program is also organized through its curriculum, requirements, admissions, 
advising and counseling, and other aspects of the program to meet its objectives.   

Ten Standards were developed specifically for the MEd in ECE program. They are based on the National 
Association for Young Children (NAEYC) standards as well as the Child Development Credential Portfolio 
Standards, both of which are nationally recognized in the field. They are aligned with the Hawai‘i State Early 
Childhood Standards. Students must demonstrate competency in a core of five Standards common to all students. 
They choose two additional Standards to demonstrate competency and leadership ability in areas of particular 
interest.  Competency is demonstrated through the use of artifacts and creation of either a Plan B portfolio or a Plan 
A thesis.      

The Five Core Program Standards embedded in the required courses are:  

• Standard I: Child Development 
• Standard II: The Field of Early Childhood Care and Education 
• Standard III: Early Childhood Special Education 
• Standard IV: Professionalism 
• Standard V: Research 
 

The additional Standards are:  

• Standard VI: Curriculum/Pedagogy 
• Standard VII: Work with Families 
• Standard VIII: Policy/Advocacy 
• Standard IX: Program Management 
• Standard X: Adult Development and Learning 
 
The program of study includes the five core courses and additional requirements listed in Table 1(Appendix).    
Program requirements are designed to enhance growth in leadership abilities in students. For example, students 
regularly meet guest speakers who are influential in the early childhood community; they are required to learn how 
to give workshops and public speeches and are encouraged present at conferences and to submit their research and 
literature reviews to national journals.   

Admissions, Advising and Counseling. Applicants must meet general admission standards for the University of 
Hawai‘i at Mānoa and specific standards for the MEd ECE program. These include  

• Completion of a Bachelor’s degree from an accredited college or university with a minimum GPA of ≥2.77  
• Passing TOEFL scores, if applicable, 
• Required documents include (a) graduate division application form, (b) official transcripts, and (c) TOEFL 

scores if necessary.  
• Applicants must also meet program-specific requirements. Criteria include  
• GPA of ≥3.0 in the last two years of the undergraduate program,  
• Strong writing skills as evidenced in Statement of Goals and Objectives,  
• GPA of ≥3.0 in 12 credits of prerequisite courses in a combination of early childhood education and child 

and family studies courses,  
• Strong recommendations indicating the capacity to successfully engage in graduate level studies,  
• Evidence of at least one year of successful experience in the field.  
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• Program specific required documents are: (a) Statement of Goals and Objectives located at 
http://www.Hawai’i.edu/graduate/download/forms/admission/sobj2009_10.pdf and (b) three letters of 
recommendation sent directly to the MED in ECE Program Chair.  

A committee consisting of the two program co-chairs and one additional faculty member reviews candidate files. 
The committee reviews each application using a rubric and recommendations are made for admittance or denial of 
admittance.  

Documents are collated into a candidate folder to which all relevant documents are added as the candidate 
progresses through the program. Overall candidate progress is monitored with the tracking sheet common to all 
Curriculum Studies programs. This sheet summarizes all key information and is used for advising and tracking 
candidate progress.  

Criteria for Retention:  

• GPA of ≥3.0 cumulative GPA for all courses 
• GPA of ≥3.0 or better for six core required courses   
• Evidence of satisfactory progress toward Plan A thesis or Plan B Portfolio 
• Completion of Entry Survey 
• Continuous enrollment for the duration of the program. Exceptions to continuous enrollment may only be 

made at the discretion of the program co-directors.   

Criteria for Exit:  

• Students who are not continuously enrolled throughout the course of the program and who do not receive a 
formal leave of absence will be un-enrolled after one semester.  

• Students must complete all six required courses with a GPA of ≥ 3.0  
• All course work (30 credits) must be completed with a cumulative GPA of ≥3.0.  
• Candidates must successfully complete either a Plan A Thesis or a Plan B Portfolio.  
• Candidates must successfully defend Plan A Thesis or oral presentation of Plan B Portfolio.  
• All required university documents for graduation must be completed in a timely manner.  

Advising and counseling are designed to support the program objectives.  Each year the program co-directors meet 
with each student on an individual and formal basis. One focus of these annual advising sessions is to encourage 
students as they take on leadership roles in the community.  Students are also informally encouraged throughout 
their coursework and course assignments to take on leadership roles.           

(2)  Is the program meeting its learning objectives for students?  An assessment of the quality of student learning 
as indicated by systematic analysis of student performance with reference to standard expectations, surveys of 
student satisfaction with instructional aspects of the program, etc. 

Yes, the program is meeting its learning objectives for students as measured by systematic analysis of student 
performance with reference to standard expectations, surveys of student satisfaction with instructional aspects of the 
program, and year-end student satisfaction surveys.  

Student Performance. The MEd in ECE program includes a unique set of program assessments designed to 
measure the candidates’ competency in meeting the Five Core Program Standards. These assessments are based on 
the unit’s Conceptual Framework. They include measures of (a) each candidate’s knowledge about the field of early 
childhood education, (b) each candidate’s ability to be an effective early childhood educator and leader, and (c) 

http://www.hawaii.edu/graduate/download/forms/admission/sobj2009_10.pdf�
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candidates’ dispositions as caring professionals. These three foci comprise the conceptual framework of the College 
of Education.  

Candidates’ knowledge about the field of early childhood education, their effectiveness as early childhood educators 
and leaders, and their dispositions as caring professionals are formally measured through both formative and 
summative assessments linked directly to each of the five Core Standards and the Plan A thesis or Plan B project.   

Table 2 in the Appendix provides a summary of the program assessment system. 

All MEd ECE student grades, as is the case for all COE graduate students are at a 3.0 or higher. Students with less 
than a 3.0 GPA are asked to leave the program.  NCATE formative student assessments for all Core classes are all 
within the “acceptable” range for Cohort III, the first cohort to use these nationally accredited measures.    

Student Satisfaction. One measure of student satisfaction is with course evaluations conducted at the end of each 
course.  Course evaluations for the current cohort indicate a high level of student satisfaction with the courses with 
an overall mean of 4.6 on a 5 point Likert Scale for all four core courses taken to date. Another measure is a bi-
annual student satisfaction survey. The latest, completed in the summer of 2009 showed 97% of students either 
‘satisfied” or “highly satisfied” with the program.  As is evident in the Program Review Report, prior surveys have 
yielded similar results.  

(3)  Are program resources adequate?  Analysis of number and distribution of faculty, faculty areas of expertise, 
budget and sources of funds, and facilities and equipment. 

Yes, an analysis of number and distribution of faculty, faculty areas of expertise, budget and sources of funds, and 
facilities and equipment indicates that the program resources are adequate.  Our assessment is substantiated by the 
outside Program Review conducted in 2008.   

Faculty Resources:  As of Cohort III, all Core Courses are taught by experienced early childhood faculty in 
Curriculum Studies, Special Education and Family Resources.  Other courses are taught by faculty in related 
disciplines. We have depth in our faculty pool, leading to flexibility and predictability in scheduling courses. We 
only begin a new cohort once every three years so teaching the classes as overloads has been easily manageable for 
faculty. Faculty members teach in the program only once every three years. In addition, our resources are likely to 
increase in this area, with an anticipated new early childhood faculty tenure-line hire beginning in 011/2012. See 
Table 3a in the Appendix for a list of faculty by discipline, rank, and area of expertise.  

In terms of faculty scholarly activity, several of our faculty members are internationally known in their field. In 
addition to the publication of scholarly books and articles, faculty, disseminate best-practices to local, national and 
international audiences on a routine basis. There is a line item in our budget to support faculty travel for conferences 
at which they are speaking or presenting. Our distinguished visiting scholars have enriched our students and the 
community through the summer symposia we offer each Cohort. See Table 3b in the Appendix for a list and 
description of the topics the visiting faculty have brought to our state.  

Our Early Childhood Teacher Education (TEC) Committee provides a depth of resources as well, in terms of 
strategic planning and providing feedback and resources to our faculty. The TEC committee consists of our tenure-
line faculty as well as community members.  The TEC and program co-directors work together to identify emerging 
areas for consideration.  During the summer and fall of 2011, they will be refining the over-all program focus to 
include a more clinical and problem-based approach. A large body of research indicates that this approach is more 
effective in facilitating permanent change.    

Budget and Sources of Funds: The MEd ECE program is administered entirely through Outreach College. As 
such, it is tuition driven and self-sustaining. In addition, the College of Education currently supports the 
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administrative functions of the program through a .125 FTE course-load release each year for the COE program co-
director, a full-time faculty member in a tenure-line position, and by paying for .6 FTE for an APT position for the 
MEd. ECE program manager.  Revenue generated by student tuition is currently sufficient to pay for .5 FTE for the 
APT position and for one month of summer pay for whichever program co-director is on duty for the summer.  
Outreach funds through student tuitions and fees are also adequate to provide for other program needs such as 
supplies, program and instructional materials, and field trips for students. The percentages that the COE and the 
program tuitions have contributed to the administration of the MEd ECE program have varied historically but have 
always been adequate for the functioning of the program.  

Physical Resources: Facilities and equipment are adequate with classroom room resources allocated to the program 
as needed. The budget of the MEd ECE program has been adequate to purchase needed instructional materials. The 
College of Education has provided office and administrative space for the program administrator and program co-
director in the College of Education.  

(4)  Is the program efficient?  An assessment of productivity and cost/benefit considerations within the overall 
context of campus and University "mission" and planning priorities. Include quantitative measures comparing, for 
example, SSH/faculty, average class size, cost per SSH, cost per major with other programs in the college, on the 
campus and, as appropriate, similar programs on other UH campuses. 

Assessment of productivity and cost/benefit considerations within the overall context of campus and University  
Mission and Planning Priorities indicate that this program is both productive and a good fit for the University. As 
stated in the UHM website, the Mission of the university is that “Mānoa is a premier research institution whose 
scholars are leaders in their disciplines and whose students are prepared for leadership roles in society. Mānoa 
strives for excellence in teaching, research, and public service. Mānoa is an innovative institution, comfortable with 
change. Mānoa celebrates its diversity and uniqueness as a Hawaiian place of learning. We build on our strengths 
including our unparalleled natural environment and tradition of outstanding Asia-Pacific scholarship.”   
 
Relationship to Campus and University Mission and Planning Priorities.  Our program exemplifies the goals of 
the mission of the University through our faculty who are leading scholars in their disciplines, excellence in 
teaching, research and public service, preparing students for leadership roles in society, and in providing innovative 
methods of delivery.    

Faculty as Scholars. Our faculty members are leaders in their disciplines, providing scholarship, service to the 
community, and mentoring.  Leadership for establishment of the ECE MEd program was provided for the first two 
cohorts by UH Professors Stephanie Feeney and Dana Davidson. Dr. Feeney is a nationally recognized scholar in 
early childhood education and has made significant contributions to the published literature in this field as well as 
serving as an advocate for early childhood education in the community.  She continues to participate in the program 
as a visiting professor. Dr. Davidson is a nationally recognized scholar with a professional background in child 
development and early childhood education. She is the co-author of a significant and internationally published book 
on early education and has published in refereed international journals in this field. UH assistant professor Nanette 
Schonleber was hired as the co-director of the ECE MEd program in 2008 when Dr. Feeney retired.  As an emerging 
scholar, Dr. Schonleber is known nationally as a Montessori specialist. She received the Outstanding Dissertation 
Award in 2007 from the American Montessori Society and has published nationally in refereed journals.  She is 
highly qualified in the field of ECE, with 35 years in the field of early childhood education. Prior to her hire at UH 
Mānoa Dr. Schonleber was a full-time, tenured faculty member at Chaminade University where she successfully 
directed a nationally accredited early childhood teacher education program for over 10 years.  

Other graduate faculty for this program are drawn from several units at UH Mānoa: Family & Consumer Sciences, 
CTAHR (Mary Martini, Rick Caulfield, Michael Cheang), Center on the Family, CTAHR (Barbara DeBaryshe), 
Institute for Teacher Education, COE (Donna Grace, Richard Johnson), and Special Education, COE (Mary Jo 
Noonan, Patricia Sheehey).  The majority of these faculty members have published in their fields of expertise 
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although some are relatively new faculty who are still establishing themselves professionally.  In addition to the 
above faculty, instructors for the core courses include Professor Linda Buck (ECE Program, Honolulu Community 
College), Linda Brown (Maui Early Childhood Consulting & Lecturer, COE), and Professors Anne Freese and 
Helen Slaughter (Curriculum Studies, COE).   

The Summer Symposium. A unique feature of the program is a Summer Symposium with internationally 
recognized early childhood scholars teaching elective courses during two of the three required summers. These 
instructors are experts and national leaders in their areas of ECE specialization and have greatly enriched the 
students’ educational experience in the program. For example, in the summer of 2009, Dr. Carolyn Pope Edwards, 
an internationally known author and editor of “The Hundred Voices of Childhood” taught a three credit elective 
course for the program. This course was also open to the public.  

Preparation of Students for Leadership Roles.  One of the stated goals of the program is to prepare students for 
leadership roles. The program’s success in this area is evidenced through the End of Program Surveys administered 
to the Program Completers for the first two cohorts. 88.1% of the program students in Cohort II either agreed or 
strongly agreed that course content was strongly relevant to their professional development.  Fifteen percent of the 
students at the end of Cohort I reported increases in job status and/or pay at the end of their program.  Forty percent 
of the students at the end of Cohort II reported increases in job status and/or pay at the end of their program. An 
example of the leadership roles our students are able to take on comes from one of our graduates, Jacqueline Rose, 
who is now working with the National Association of Child Care Resource and Referral Agencies (NACCRRA) as a 
project manager for a White House initiative that is funded through the Army to expand Respite Child Care to 
geographically dispersed and deployed military families.  She has initiatives in 5 states.  Our graduates have 
published articles based on their work in the program and have presented both locally and nationally as a direct 
result of their work in the program. We are especially pleased with our role in preparing leaders for American 
Samoa.  In our current cohort ten percent of our students are from Americana Samoa and their participation in the 
MEd ECE program is already making a difference in the schools in their communities.  We also have students from 
areas such as Molokai with high Native Hawaiian populations. Our students from these areas are being invited to 
take leadership roles in research and wellness programs in their communities.     

Innovation in Program Design and Delivery.  The program is designed to meet the unique demands of an island 
state serving the Pacific Basin. Courses are delivered in a combination of Summer Institute courses scheduled when 
many teachers are on vacation, and through distance education. As described earlier, we serve our students and the 
larger community through the provision of a Summer Symposium. We strive to listen to our students and the 
community and to provide innovative solutions to challenges and problems.    
 
SSH/Faculty and Average Class Size. The program has an efficient ratio of SSH to faculty, with large average 
class sizes for a graduate program. For example, the average class size for the College of Education overall is 10-12. 
This is consistent with graduate class sizes1

 

 in graduate programs across the Mānoa campus. The average class size 
for similar classes within the MEd ECE program is 27 for the core classes and 20 for the elective classes.      

SSH/Faculty All classes are taught as overloads due to the unique structure of the program leading to significant 
savings in overhead. For example, the five core courses are taught by tenure-line faculty of I-III rank and above. The 
FTE for these courses is .625.  It would cost the program approximately $52,500.00 including fringe for an I-III 
faculty member to teach these classes on load. It would cost approximately $87,500.00 including fringe for an I-V 
faculty member.  Instead, the cost ranges from approximately $29,350.00 for an I-III faculty member and 
$33,500.00 for an I-V faculty member.  This means savings ranging from $23,150.00 to $54,000.00 per cycle. These 
savings are compounded when elective and other classes are added.  
 
Graduation Rates. The graduation rate for the first two cohorts has been, respectively, 83% and 84% within 3.5 
years of program entry. This is significantly higher than the University of Mānoa average graduation rate of 58% 

                                                           
1 Not including individual study courses   
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after 7 years. Having high graduation rates leads to financial stability in the program and efficient use of resources.  
The number of incoming students is approximately 25-30 students per cycle and has remained constant over three 
cycles. This consistency allows for efficiency in planning and allows our class sizes to be efficient as well. 

5)  Evidence of program quality.  A qualitative assessment of the program in relation to competing demands for 
resources by new programs and continuing programs.  Accreditation or other external evaluation, student 
performance [e.g., on external exams], satisfaction, placement and employer satisfaction, awards to faculty and 
students, faculty publication record, evaluation of faculty, etc. 

There are a several lines of evidence validating the high quality of the MEd ECE program including retention and 
graduation rates, discussed earlier within the section on efficiencies, results from accreditations and external reviews 
and surveys of student and employer satisfaction. 

External Evidence of Quality. As explained in the introduction above section (1), the MEd ECE program has been 
externally reviewed several times during the provisional period. NCATE commended the MEd ECE program report 
and gave it fully compliant status with no revisions needed. The program also underwent an internal Program 
Review in 2007 and has acted on the recommendations of that body.  For example, we have institutionalized a .5 
FTE APT position, leading to better stability.  In conducting the self-study for the NCATE report, we consolidated 
two classes and made a clearer connection between the courses, our program objectives, and the assessments.   

To ensure continuing quality, the MEd ECE has an advisory body, the Early Childhood Teacher Education 
Committee (TEC) that meets on an annual basis or more often, as needed. This advisory board consists of 
representatives from the early childhood community around the State and provides valuable input as to future needs, 
current quality, and    

Faculty Evaluations and Student Satisfaction.  The MEd ECE program conducts annual surveys of student 
satisfaction. In addition, after each course student evaluations are solicited. The results of these surveys, in 
combination with our high retention rate indicate that students are highly satisfied with the program. Faculty and 
Course evaluations concur.  For example, based on a ECE MEd exit survey of cohort I students conducted in Fall 
2005, there was a high degree of satisfaction with the program with the highest ratings (100% agreement) given for 
pride in the program, student morale & quality, length of the program, the positive impact on their perspectives on 
ECE, satisfaction with course selections and sequences, relevance of skills gained, and faculty academic advising.  .    
Similar positive response trends were noted in the exit survey conducted for cohort II students in 2008. Courses and 
faculty are consistently ranked between 4.0 and 5.0 on a 5 point Likert Scale measuring student satisfaction with 
courses. 92% of the responses are a 5.0 on a 5 point scale.  

The Need for the Program. This is a high need program. As mandated by Act 259, early childhood education has 
been identified as a high priority for the state of Hawai‘i.  Although there is currently no licensure requirement for 
early childhood, the trend nationwide is for a professionalization of the field. The MEd ECE program is preparing a 
cadre of leaders in the field who will have both the knowledge and skills to guide our state in this area.  

(6)  Are program outcomes compatible with the objectives?  Analysis of numbers of majors, graduates, SSHs 
offered, service to non-majors, employment of graduates, etc., in relationship to objectives. 

Program outcomes are compatible with the mission, goals, and objectives. The mission of MEd in ECE is to prepare 
leaders in the field of education who can work collaboratively to design and implement high quality, inclusive 
programs for young children. As shown in the Appendix, the numbers of program completers has remained 
consistent and our graduates, as evidenced in the Student Surveys taken on an annual basis, are leaders in the field.   

An objective of the MEd in ECE program is to provide candidates with a conceptual framework, skills, and 
knowledge that will make them more effective in their roles as early childhood educators. It is designed to develop 
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master’s level competence relating to five Core Program Standards and two additional candidate-selected Program 
Standards. Learning outcomes are embedded in each of the required courses and the Plan B project—a Standards-
Based Portfolio.  

Post-program surveys of our graduates indicate that while most of our graduates choose to stay within their current 
jobs after graduation, 97% report that the knowledge gained from the program has helped them professionally. 92% 
of graduates who report seeking an upgrade in their employments status have found a higher paying job and /or a job 
with a more leadership focus within a year of the completion of their degree. This also demonstrates that the 
outcomes are consistent with our mission, goals and objectives.  

The success of the Summer Symposium is another indicator of the compatibility of the program outcomes with our 
objectives. An objective of the program is to provide service to the community and our Summer Symposia draw 
large numbers of non-credit students to the courses. Such sharing enriches UHM student experiences while 
efficiently providing outreach and professional development opportunities to the larger community.  

(7)  Are program objectives still appropriate functions of the college and University?  Relationship to 
University mission and development plans, evidence of continuing need for the program, projections of employment 
opportunities for graduates, etc. 

Relationship to University Mission and Development Plans. The MEd ECE program objectives and outcomes are 
closely aligned with the goals of the University of Hawai‘i’s strategic plan. As stated above, one objective of the 
program is to provide service to the community and we have done this consistently through producing leaders, and 
serving the early childhood community in various leadership capacities.  We are also producing successful students 
who are prepared to take on leadership roles, another of the University goals.  The curriculum is integrated so that 
students have an opportunity take classes and work with people from a variety of other UHM departments in the two 
colleges, as well as in the community.  At the same time, job embedded professional development activities through 
the course work provide opportunities for action research and immediate application of material learned.  

The distance education structure of course delivery during the academic year means that we can stay in constant 
touch with our students and we can deliver content to a wider audience, including in rural areas that might not 
otherwise be served. In an island state this ability is crucial.  

The MEd ECE student body is very diverse; about 15 % of the students come from the U.S. mainland, while around 
40 percent are native Hawaiian or Pacific islanders. The program features strategic focus areas in public policy and 
advocacy with interdisciplinary project-based learning opportunities. Indigenous ways of teaching and learning are 
an integral part of our curriculum.  

Evidence of Continuing Need for the Program.  There continues to be a lack of preschool programs in Hawai‘i 
with teachers who have specialized training in providing the high quality instructional experiences that can lead to 
higher reading and literacy achievement. This lack is greater on the Neighbor Islands and in more rural areas where 
there tend to be larger concentrations of Hawaiian families. In 2007, for example, only 41% of preschool teachers in 
the State had a bachelor’s degree in EC education or a related field and only 20% of the kindergarten teachers in the 
State had EC training. These figures are consistent with national statistics and there continues to be a push to better 
meet the needs of our youngest children, their families, and the adults and institutions that serve them. Our MEd 
ECE program is strategically situated to provide the leaders needed by the field and or innovative program schedule 
and structure makes it easier for rural and neighbor island ECE students to attend.  

In terms of serving the Native Hawaiian community, in 2000, there were 24, 677 Native Hawaiian children ages 0- 
to 4-years-old, and this population is projected to increase almost three-fold by 2050. Although Hawaiian families 
state that they place a high value on education, many Native Hawaiian children continue to be at-risk for more 
negative educational outcomes when compared to their peers. Recent research indicates that preschool programs 
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with high-quality instruction and close teacher-child relationships lead to better outcomes in elementary and 
secondary school) and can help to close the academic gap for at-risk children. Educator quality accounts for 40% of 
the variance in student achievement and programs with well-trained early childhood educators provide more 
language interactions and more opportunities for cognitive stimulation. These in turn, may lead to better outcomes in 
academic achievement.      

Conclusion 

Faculty members within the College of Tropical Agriculture and Human Resources in conjunction with the College 
of education began this unique program in 2003. The program closely aligns with many UH strategic directions and 
with the COE mission and goals. It also serves an important role in the state of Hawai ʻi. The curriculum, while 
rigorous, is designed to meet the needs of varied student populations in areas of faculty expertise that are in high 
demand. The MEd ECE program is very efficient, with all classes being taught in the summer or as online offerings. 
Because the classes are overloads, the faculty FTE for classroom instruction plus personal advising is very low.  
Total FTE is currently divided among 7 faculty members. Our students benefit from the infusion of nationally 
known guest faculty, and from the opportunity to interact with regular faculty during the summers on a daily basis 
for three weeks.  

Assessment data, student surveys, and external reviews demonstrate the high quality of the MED ECE program and 
its effectiveness in meeting student learning objectives.  During the provisional years, the program has maintained 
its initial enrollment and has been able to add courses so that now all 30 credits are offered through the program, 
resulting in a savings for our students. The current level of resources is adequate to sustain the program and the 
program design makes it possible for students to choose a specialty area within a core of common courses. 
Challenges to sustaining the MEd ECE program includes finding better space for the administrative functions of the 
program and maintaining the stability of the program as senior faculty retire. The program is confident it can meet 
these challenges and continue its valuable contributions to early childhood education in Hawai‘i. 
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APPENDIX 

 

Table 1. Summary of Program Courses  

  
 

Core Requirements 
 

 

EDCS 667B Seminar in Issues and Trends in Education (Early Childhood) 
 

3 

FamR 491   Advanced Child Development 
 

3 

SPED 631  Early Intervention for Special Populations 
 

3 

EDCS 632  Qualitative Research Methods 
 

3 

EDCS 618 Professionalism and Ethics 
 

3 

Additional Requirements: Plan B 
 

 

EDCS 695 Plan B Research Paper and Portfolio Preparation 
 

3 

Elective courses chosen in consultation with Plan B Portfolio advisor to address 
specific interest areas within the program standards 
 

9 

EDCS 695 Plan B Research Paper and Portfolio Preparation 
 

3 

Plan B Oral Defense  
 

 

Additional Requirements: Plan A 
 

 

EDCS 700 Plan A Thesis Research 
 

6 

Elective courses taken in consultation with Plan A Thesis advisor   9 
 

Plan A Proposal and Thesis Defense 
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Table 2. Summary of Program Assessment System 

 
 

Entry Mid-Point* 
Give Assessment Title 

Completion* 
Give Assessment Title 

Follow-up 

 
Program 
Assessments 
 

List your criteria for 
program admission: 

Identify 3 or 4 key 
assessments that 
candidates must do 
during the program: 

Identify 3 or 4 key 
assessments that 
candidates must do for 
program completion: 
 

Surveys from Dean’s 
Office of candidates, 
graduates, and 
employers 

 
Knowledgeable 
 

Grad Division 
application form 
 
Transcripts showing 
baccalaureate  
degree and successful 
completion of 12 ECE  
credits   
 
GPA > 3.0 
 
Baseline MEd  
ECE Portfolio 
Assessment 
 

Advanced Child 
Development 

Parent or Community 
Presentation 

 

Plan B Portfolio  
Ch 2-8 Justification for 

Exemplars 
-or- 

Plan A Thesis 
Ch 1-3 

 

Program Exit Survey 

Issues and Trends in 
Early Childhood 

Education Literature 
Review 

 

 
Effective 
 

TOEFL scores, if 
applicable 
 
Résumé showing at 
least one year of 
experience in field 

Early Intervention 
Professional Development 

Module 
 
 

Plan B Portfolio  
Ch 1 Introduction 

-or- 
Plan A Thesis 

Ch 4-5 
 
 

Program Exit Survey 

Research Project 
 

 
Caring 
(Professional 
Behaviors) 

Statement of Goals and 
Objectives 
 
Three Letters of 
Recommendation 

 

 
Ethics and 

Professionalism Project 
 

Plan A  
Oral Defense 

-or- 
Plan B  

Oral Presentation 
 

Program Exit  
Survey 
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Table 3a. UH System Tenure-Line Faculty for the MEd ECE program 

Name/Degree Rank  Academic Home/Expertise Role Cohort(s) 

Linda Buck, MSEd I-V Early Childhood/ Public 
Policy 

Summer Faculty 
Plan B Reader 
ECE TEC Advisory Board 

I, II, III 

Linda Brown, Ph.D I-II Special Education Summer /Online Faculty 
Plan A and  B Reader 

II, III 

Rick Caulfield, Ph.D I-III Family Resources/Child 
Development 

Plan B Reader I, II, III 

Barbara DeBaryshe, Ph.D S-IV Family 
Resources/Quantitative 
Methods/Research Design 

Plan A Advisor 
Plan B Reader 
ECE TEC Advisory Board 

I, II,III 

Michael Cheong, Ph.D I-III Family Resources/Family 
Public Policy 

Summer Faculty-Core 
Plan B Reader 

III 

Dana Davidson, Ph.D. I-V Family Resources/Child 
Development 

Program Co-
Director/Founder 
Summer/Online Faculty 
Plan A/B Student Advisor 
Plan A/B Reader 
ECE TEC Advisory Board 

I, II, III 

Stephanie Feeney, Ph.D I-V Curriculum Studies/Early 
Childhood Ethics and 
Professionalism 

Co-Founder 
Former co-director/student 
advisor 
Summer Faculty 

I, II, III 

Anne Freese, Ph. D. I-V Curriculum 
Studies/Qualitative 
Methods/Reflective Research 

Summer Faculty  
Plan B Reader 

I, II, III 

Donna Grace, Ph.D. I-V Institute for Teacher 
Education/ Early Childhood 
and Literacy 

Summer Faculty 
Plan B Reader 
ECE TEC Advisory Board 

I, II, III 

Rich Johnson, Ed.D. I-V Institute for Teacher 
Education/Early Childhood 
and Function of Play  

Summer Faculty 
Plan B Reader 
ECE TEC Advisory Board 

I, II, III 

Miles Nakanishi, Ph.D I-V Early Childhood/Literacy Summer Symposia II 

Mary Jo Noonan, Ph.D. I-V Special Education/Autism Plan A/B Reader I, II, III 

Nanette Schonleber, Ph.D. I-III Curriculum Studies/ Early 
Childhood/Issues and Culture 
and Learning 

Program Co-Director 
Summer/Online Faculty 
Plan A/B Student Advisor 
Plan A/B Reader 
ECE TEC Chair 

III 

Patricia Sheehey, Ph.D I-IV Special Education/Early 
Intervention 

Summer/Online Faculty 
Plan A/B Reader 
ECE TEC Advisory Board 

II, III 

Helen Slaughter, Ph.D. I-V Curriculum 
Studies/Qualitative 
Methods/Research Design 

Summer/Online Faculty 
Plan A/B Reader 
 

III 

 

 



13 
 

Table 3b. Visiting Faculty   

Name/Degree Rank Academic Home/Expertise Role Cohort (s) 

Sue Bredekamp, Ph.D. NA Director of Research at the 
Council for Early Childhood 
Professional Recognition 

Professional Development and 
Developmentally Appropriate 
Practice 

Summer 
Symposia 

Cohort I 

Margie Carter, M.Ed and  

Deb Curtis, M. Ed 

NA Author/Children’s Outdoor 
Environments 

Summer 
Symposium  

Cohort I 

Carolyn Pope Edwards, Ed.D. Professor University of Nebraska 

Reggio Emilia Approach  in 
Early Childhood/Authentic 
Assessment 

Summer 
Symposium 

Cohort III 

Lilian Katz, Ph.D. Professor 
Emeritus 

University of Illinois Urbana-
Champaign 

The Project Approach in Early 
Childhood 

Summer 
Symposium 

Cohort II 

Janet Gonzales-Mena, M.A. Professor 
Emeritus 

Napa Valley College 

Culture and Learning in Early 
Childhood 

Summer 
Symposium 

Cohort II 
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Table 4 Candidate and Completer Chart MEd ECE   

Program Name 

Academic Year 
(Provide for last 3 years) 

Number of candidates enrolled in 
the program 

Number of program completers 

Cohort I 

(6/2003-12/2005) 

 

31 

 

26 (83%) 

Cohort II 

(6/2006-12/2008) 

 

30 

 

27 (90%) 

Cohort III 

(6/2009-12/2011) 

30  NA 
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A B C D E F G H I J K
Academic Program Cost and RevenuesTemplate: Provisional to Established 

ENTER VALUES IN HIGHLIGHTED CELLS ONLY
CAMPUS/Program 

Projected Years
Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 Year 7 Year 8

ENTER ACADEMIC YEAR (i.e., 2004-05) 2002-03 2003-04 2004-05 2005-06 2006-07 2007-08 2008-09 2009-10
Students & SSH

A. Headcount enrollment (Fall) 28 27 26 30 28 25 30 28
B. Annual SSH 168 270 260 300 280 250 270 280

Direct and Incremental Program Costs Without Fringe
C. Instructional Cost without Fringe 9,468$              16,624$           15,112$           24,962$           19,925$           19,986$             22,377$           24,506$                             
        C1. Number (FTE) of FT Faculty/Lecturers -                    -                   -                   -                   -                   -                     -                   -                                    
        C2. Number (FTE) of PT Lecturers 0.25                  0.38                 0.38                 0.63                 0.50                 0.50                   0.63                 0.50                                   
D. Other Personnel Costs -$                      10,165$           16,280$           17,750$           18,440$           19,176$             23,752$           18,115$                             
E. Unique Program Costs 10,045$            18,569$           16,815$           18,441$           20,668$           22,865$             32,793$           34,008$                             
F. Total Direct and Incremental Costs 19,513$            45,358$           48,207$           61,153$           59,033$           62,027$             78,922$           76,629$                             

Revenue
G. Tuition 30,240$            50,220$           50,180$           60,000$           68,040$           71,500$             88,830$           104,160$                           

Tuition rate per credit 180$                 186$                193$                200$                243$                286$                  329$                372$                                  
H. Other 4,480$              4,320$             4,160$             4,800$             5,600$             5,000$               7,200$             6,720$                               
I. Total Revenue 34,720$            54,540$           54,340$           64,800$           73,640$           76,500$             96,030$           110,880$                           

-15,207 -9,182 -6,133 -3,647 -14,607 -14,473 -17,108 -34,251

Program Cost per SSH With Fringe
   K. Instructional Cost with Fringe/SSH 59$                   65$                  61$                  87$                  75$                  84$                    87$                  92$                                    
         K1. Total Salary FT Faculty/Lecturers -$                      -$                     -$                     -$                     -$                     -$                       -$                     -$                                      
         K2. Cost Including Fringe of K1 -$                      -$                     -$                     -$                     -$                     -$                       -$                     -$                                      
         K3. Total Salary PT Lecturers 9,468$              16,624$           15,112$           24,962$           19,925$           19,986$             22,377$           24,506$                             
         K4. Cost Including fringe of K3 9,941$              17,455$           15,868$           26,210$           20,921$           20,985$             23,496$           25,731$                             
   L. Support Cost/SSH 303$                 280$                330$                336$                355$                423$                  469$                375$                                  

         Non-Instructional Exp/SSH 351$                 338$                386$                399$                422$                497$                  551$                450$                                  
         System-wide Support/SSH 51$                   51$                  53$                  56$                  60$                  68$                    72$                  56$                                    
         Organized Research/SSH 99$                   109$                109$                119$                127$                142$                  154$                131$                                  

   M. Total Program Cost/SSH 362$                 345$                391$                423$                430$                507$                  556$                467$                                  
   N. Total Campus Expenditure/SSH 592$                 571$                624$                650$                690$                793$                  870$                736$                                  

Instruction Cost with Fringe per SSH
   K. Instructional Cost/SSH 59$                   65$                  61$                  87$                  75$                  84$                    87$                  92$                                    
   O. Comparable Cost/SSH 360$                 342$                350$                447$                426$                428$                  379$                392$                                  

Program used for comparison:

UHM/MEd Early Chidlhood Educat

J.  Net Cost (Revenue)

MSW Social Work

Provisional Years (adjust as needed to show all provisional years)

Reviewed by campus VC for Administrative Affairs:                               (date)
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21
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24
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26
27
28
29
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31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48

A B C D E F G H I J K
Academic Program Cost and RevenuesTemplate: Provisional to Established 

ENTER VALUES IN HIGHLIGHTED CELLS ONLY
CAMPUS/Program 

Projected Years
Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 Year 4 Year 5

ENTER ACADEMIC YEAR (i.e., 2004-05) 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16
Students & SSH

A. Headcount enrollment (Fall) 27 27 28 26 26 28
B. Annual SSH 243 243 336 234 234 336

Direct and Incremental Program Costs Without Fringe
C. Instructional Cost without Fringe 15,966$            16,605$           34,524$           17,961$           18,673$           38,808$             
        C1. Number (FTE) of FT Faculty/Lecturers -                    -                   -                   -                   -                   -                     
        C2. Number (FTE) of PT Lecturers 0.38                  0.38                 0.75                 0.38                 0.38                 0.75                   
D. Other Personnel Costs 40,977$            42,616$           44,321$           46,094$           47,937$           49,855$             
E. Unique Program Costs 32,766$            39,855$           44,329$           33,013$           43,195$           49,634$             
F. Total Direct and Incremental Costs 89,709$            99,076$           123,174$         97,068$           109,805$         138,297$           

Revenue
G. Tuition 100,845$          111,294$         169,008$         129,402$         142,272$         224,448$           

Tuition rate per credit 415$                 458$                503$                553$                608$                668$                  
H. Other 6,480$              6,480$             6,720$             6,240$             6,240$             6,720$               
I. Total Revenue 107,325$          117,774$         175,728$         135,642$         148,512$         231,168$           

-17,616 -18,698 -52,554 -38,574 -38,707 -92,871

Program Cost per SSH With Fringe
   K. Instructional Cost with Fringe/SSH 69$                   72$                  108$                81$                  84$                  121$                  
         K1. Total Salary FT Faculty/Lecturers -$                      -$                     -$                     -$                     -$                     -$                       
         K2. Cost Including Fringe of K1 -$                      -$                     -$                     -$                     -$                     -$                       
         K3. Total Salary PT Lecturers 15,966$            16,605$           34,524$           17,961$           18,673$           38,808$             
         K4. Cost Including fringe of K3 16,764$            17,435$           36,250$           18,859$           19,607$           40,748$             
   L. Support Cost/SSH 375$                 375$                375$                375$                375$                375$                  

         Non-Instructional Exp/SSH 450$                 450$                450$                450$                450$                450$                  
         System-wide Support/SSH 56$                   56$                  56$                  56$                  56$                  56$                    
         Organized Research/SSH 131$                 131$                131$                131$                131$                131$                  

   M. Total Program Cost/SSH 444$                 447$                483$                456$                459$                496$                  
   N. Total Campus Expenditure/SSH 736$                 736$                736$                736$                736$                736$                  

Instruction Cost with Fringe per SSH
   K. Instructional Cost/SSH 69$                   72$                  108$                81$                  84$                  121$                  
   O. Comparable Cost/SSH 392$                 392$                392$                392$                392$                392$                  

Program used for comparison:

UHM/MEd Early Childhood Educat

J.  Net Cost (Revenue)

MSW Social Work

Projected Years (adjust as needed to show all provisional years)       

Reviewed by campus VC for Administrative Affairs:                               (date)
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A B C D E F G H I J K
Instructions

A.
B.

C.

D.

E.

F.
G.
H.

I.
J.

K.

L.

For example, from the 2005-06 UH Expenditure Report, the support expenditure/ssh per campus is:           

UHM $382.00 + $60 - $112 for organized research  = $330
UHH $278 + $40 = $318
UHWO $179.00 + $32 = $211
Haw CC $111.00 + $33 = $144
Hon CC $168.00 + $38 = $206
Kap CC $114.00 + $30 = $144
Kau CC $346.00 +  $68 = $414
Lee CC $112.00 + $28 = $140
Maui CC $175.00 + $39 = $214
Win CC $257.00 + $44 = $301

M.
N.

O.

Rev. 04.28.09

Comparable Program/Division Instructional Cost/SSH:  Taken from UH Expenditures Report (http://www.hawaii.edu/budget/expend.html) or campus data, as available.  Please note in the space 
provided, the program used for the comparison.

Instructional Costs with Fringe/SSH:   (K2 + K4) / B     *Formula for column D: =IF((D10<>""),(SUM(D33,D35)/D10,"")

Support Cost/SSH:The campus’ non instructional expenditure/ssh + systemwide support  – organized research (UHM only) as provided by UH Expenditure Report  
(http://www.hawaii.edu/budget/expend.html )  *Formula for column D: =IF(OR(D37>0,D38>0,D39>0),D37+D38-D39,"")

Total Program Cost/SSH:  K + L   *Formula for column D: =IF(OR(D31<>"",D36<>""),D31+D36,"")
Total Campus Expenditure/SSH:  Taken from UH Expenditures Report  For example, for 2005-2006:  UHM = $799-112 (organized research) = $687, UHH = $528, UHWO = $429, HawCC = $329, 
HonCC = $375, KapCC = $300, KauCC = $677, LeeCC=$279,  Maui CC= $385, WinCC=$442

K1. Salaries without Fringe of Full Time Faculty and Lecturers who are > .5 FTE based on FTE directly related to the program.  Add negotiated collective bargaining increases and 4% per year for 
inflation thereafter. 
K2. K1 X 1.35   *Formula for column D: =IF(D32="","",D32*1.35)

K3. Salaries without Fringe for Lecturers who are < .5 FTE based on FTE directly related to the program.  Add negotiated collective bargaining increases and 4% per year for inflation thereafter.
K4. K3 X 1.05   *Formula for column D: =IF(D34="","",D34*1.05)

Total Revenue:  G + H  *Formula for column D: =IF(OR(D21<>"",D23<>0),SUM(D21,D23),"")
Net Cost:   F - I   This is the net incremental cost of the program to the campus.  A negative number here represents net revenue (i.e., revenue in excess of cost.)  If there is a net cost, please explain 
how this cost will be funded.  *Formula for column D: =IF(AND(D18<>"",D24<>""),D18-24,"")

Annual SSH:   Course Registration Report located at http://www.iro.hawaii.edu/maps/mltitles.asp.  Add the SSH for the Fall and Spring reports to obtain the annual SSH. This is all SSH taught by the 
program, including to non-majors.

Other Personnel Cost: Salary cost (part or full time) for personnel supporting the program (APT, clerical lab support, advisor, etc.)  This includes personnel providing necessary support for the program 
who may not be directly employed by the program and may include partial FTEs. Add negotiated collective bargaining increases and 4% per year for inflation thereafter.
Unique Program Cost:  Costs specific to the program for equipment, supplies, insurance, etc.  For provisional years, this would be actual cost.  For established years, this would be projected costs 
using amortization for equipment and add 4% per year for inflation thereafter.
Total Direct and Incremental Cost:  C + D + E   *Formula for column D: =IF(OR(D13<'"",D16<>0,D17<>0),SUM(D13,D16,D17),"")
 Tuition :  Annual SSH X resident tuition rate/credit  *Formula for column D: =IF(D10>0,D10*D22,"")

Instructional Cost without Fringe (automated calculation):  Direct salary cost for all faculty and lecturers teaching in the program. *Formula for column D: =IF(OR(D32<>"",D34<>""),D32+D34,"")

C2. Number of part time lecturers who are <.5 FTE.

Other:  Other sources of revenue including grants, program fees, etc.  This should not include in-kind contributions unless the services or goods contributed are recorded in the financial records of the 
campus and included in Direct and Incremental Costs in this template.

C1. Number of full time faculty and lecturers who are >.5 FTE.

Headcount Enrollment:  Headcount enrollment of majors each Fall semester.  Located at url:  http://www.iro.hawaii.edu/maps/mltitles.asp
Please include an explanation of this template in your narrative.



Budget Narrative for Provisional MEd ECE Program Cost and Revenues template 

The MEd ECE Program is run entirely as an Outreach program with an academic home in Curriculum Studies. We 
write a Memorandum of Agreement each year between the College of Education, The College of Tropical 
Agriculture, and Outreach College with an approved budget.  During its provisional years, the program has 
successfully graduated 57 students since the first cohort and is on track to graduate an additional 27 by next fall.   

A. This headcount includes summer since the bulk of our classes are offered in the summer. 
B. The SSH includes all MEd ECE courses taught by MEd ECE faculty in fall, spring and summer.  
C. All instruction is done as course overloads so there is no FTE faculty fringe associated with our program. 

This reflects the total faculty salaries paid out. 
D. This reflects two administrative salaries. 

a. Program Manager: Program manager’s salary was paid as an overload and was negotiated as the 
equivalent of a .50 graduate assistant salary for years 2-5 and as a .20 graduate assistant salary 
plus summer pay on a per credit overload basis for years 6-7.   

b. Faculty Administrator:  Faculty administration was paid at .25 for year 7 and .125 for year 8 plus 
summer pay of 1/9 of annual salary.  This cost was borne by the COE and was not a direct cost of 
the program.  

E. Unique program costs include amounts taken by Outreach for program administration costs. These have 
assumed holding steady at .27%. N/A 

F. N/A 
G. Tuition rate increases were calculated at 10% increase annually after 2012. 
H.  Student fee 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



Budget Narrative for PROJECTED MEd ECE Cost and Revenues Budget Template 

 

The projected budget is based on changes that will be made to the structure of the program beginning in the Spring 
of 2011. 

1. We have just hired a .5 APT to manage the program.  This will help us to manage our non-instructional 
support expense 

2. We will only be bringing one mainland speaker per cycle and only for 2 credits the first summer. This will 
allow us to better manage our instructional and unique costs. 

A. The head count enrollment continues to be based on summer enrollment.  It is held steady at historic enrollments 
B. The SSH includes summer courses. 
C. No full-time faculty members are scheduled to teach the MEd ECE courses on load. Most courses are taught     
    during the summer as overloads.  Increases of 4% per year were assumed 
D. Other personnel cost includes the .50 11 month APT and one month summer pay for Program Director on duty  
    during program. Costs were calculated at 4% increase per year. Fringe for the APT was calculated at 40% of  
    salary.  Cost of .125 FTE per year assistant professor salary was also calculated.  
E. Unique program costs include amounts taken by Outreach for program administration costs. These have assumed 
holding steady at .27%.  
G. Tuition rate increases were calculated at 10% increase annually after 2012. 
H.  Student fee 
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