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Appendix 4 

COURSE SYLLABI 

• ED 640 Learner Development* 
• ED 641 Learning Differences I 
• ED 642 Learning Differences II 
• ED 643 Learning Environments I 
• ED 644 Learning Environments II 
• ED 645 Learning Environments III 
• ED 650 Planning for Instruction 
• ED 651 Elementary Instructional Practice 
• ED 652 Elementary Language Arts/Social Studies Pedagogy 
• ED 653 Elementary Mathematics/Science Pedagogy 
• ED 654 Technology for Instruction and Assessment* 
• ED 655 Secondary Instructional Practice 
• ED 656 Secondary Language Arts/Social Studies Pedagogy 
• ED 657 Secondary Mathematics/Science Pedagogy 
• ED 658 Secondary Content Literacy* 
• ED 659 Professional Practice 
• ED 660 Professional Responsibility I 
• ED 661 Professional Responsibility II 
• ED 662 Professional Responsibility III 
• ED 670 Field Experience I 
• ED 671 Field Experience II 
• ED 672 Clinical Practicum  
• ED 680 Teacher as Researcher I 
• ED 681 Teacher as Researcher II* 

 

* The majority of the MAT courses are offered in both face-to-face and web-based formats. To indicate 
how courses will be adapted to assure appropriate online instruction, these four syllabi are presented as 
online courses.  
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 640 Learner Development (2) 

Description/Overview 
Introduction to theories of learner development, 
including cognitive, linguistic, emotional, personality, 
and moral/prosocial development of students (grades 
K-12).  Exploration of developmentally appropriate and 
challenging learning experiences. 

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
Ormrod, J. (2011).  Educational Psychology—
Developing Learners, 7th Edition 

Online/Blended 
Requirements 

The course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft PowerPoint and a 
media player such as QuickTime. 

To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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be successful in an online course. (IMPORTANT: Log out 
of Laulima first before proceeding with readiness 
check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
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touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC1

 Standard 1—Learner Development 

 Standards 

• The teacher candidate understands how children learn and develop, recognizing 
that patterns of learning and development vary individually within and across the 
cognitive, linguistic, social, emotional, and physical areas, and designs and 
implements developmentally appropriate and challenging learning experiences. 

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend online class regularly, 
arrive promptly for synchronous sessions, and complete all 
assignments on time. All assignments are due on the dates 
indicated.  In recognition that unforeseen problems may 
occur, any assignments turned in late will be lowered one 
full grade equivalent.  No assignment will be accepted 
more than seven days after it is due. Students are 
expected to contact the instructor before class in the 
event of unavoidable tardiness or absence to synchronous 
sessions. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i 
at Hilo Student Code of Conduct available at the following 
URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on 
an informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but because of 
unforeseen circumstances has not completed all course 

                                                           
1 Interstate Teacher Assessment and Support Consortium 

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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requirements. The Incomplete is not for the purpose of 
converting a failing grade, or unsatisfactory work, to a 
passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of 
ethical and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(1) plagiarism (i.e., copying another individual’s words 
or ideas without appropriately citing the source);  

(2)  turning in assignments that somebody else has 
completed;  

(3)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to 
others in any fashion during an examination. 

 

Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

The following grading scale will be used: 

Grade Range 
(Percent) 

Comments 

A 96-100 Exceeds the requirements.  Demonstrated performance is 
far above average.  Excellent. 

A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 80-83.99  
Grades below are not acceptable in graduate classes. 
C+ 78-79.99 Does not meet the requirements.  Unsatisfactory. 
C 75-77.99  
C- 70-74.99  
D+ 67-69.99  
D 63-66.99  
D- 60-62.99  
F 0-59.55  

 

Special Note:  Students can access their course assignment grades via the Gradebook in Laulima 
throughout the course.  
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Student Learning Outcomes  
By the completion of this course, teacher candidates will be able to: 

• describe the general principles of human development, 

• explain how the brain develops,  

• explain how brain development influences student thinking , 

• explain how brain development influences student learning, 

• apply Piaget’s theory of cognitive development to classroom practice, 

• apply Vygotsky’s theory of cognitive development to classroom practice, 

• describe the typical nature of language development over childhood and adolescence, 

• explain how to adapt instruction to children with diverse language abilities and needs, 

• describe the typical nature of emotional development over childhood and adolescence, 

• describe the nature and origin of children’s temperaments and personality characteristics, 

• explain how to adapt classroom practices to students’ diverse personalities, 

• describe the nature and importance of peer relationships in childhood and adolescence, 

• explain how to promote productive social skills in the classroom, 

• describe typical advancements in moral and prosocial development over the course of 
childhood and adolescence, and 

• identify strategies for promoting moral and prosocial development in the classroom. 

Topic Outline 
This course is organized into Modules, which are accessible via Laulima. The following major topics will 
be addressed through this course: 
 

• General Principles of Human Development 
• The Role of the Brain in Learning Development 
• Cognitive Development 

o Piaget’s Theory of Cognitive Development 
o Vygotsky’s Theory of Cognitive Development 

• Linguistic Development 
• Emotional Development 
• Personality Development 
• Development of Peer Relationships and Interpersonal Understandings 

o Erikson’s Eight Stages of Psychosocial Development 
o Marcia’s Four Stages of Adolescent Identity 
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• Moral and Prosocial Development 
o Kohlberg’s Three Levels and Six Stages of Moral Reasoning 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 

Special Note: All assignments must be submitted via Laulima by 11:55 p.m. on the designated due date 
within each Module. Instructions for submitting each assignment are included within each Module. 

Assignments 
• Textbook readings (assessed via quizzes) 

o Example:  From Educational Psychology—Developing Learners, students will read 
segments of several chapters, including “Contemporary Extensions and Applications of 
Piaget’s Theory” and “Contemporary Extensions and Applications of Vygotsky’s Theory.”  
Students will take multiple-choice quizzes that assess their ability to apply, analyze, 
synthesize, and evaluate the information provided in each chapter segment. 

• Article Readings (10% of Learning Activities grade) 

o Example:  Students will read selected articles, including “Erik Erikson—Stages of 
Development” and James Marcia’s “Identity States.”  They will critically analyze these 
articles for teaching implications related to their future teaching positions (grade and/or 
content levels). 

• Within course learning activities (10% of Learning Activities grade) 

o Example:  After reviewing Howard Gardner’s Multiple Intelligences, students will take a 
multiple intelligence test to determine their own top two types of intelligence.  They will 
critically analyze these findings in relationship to how they learn best. 

• Interactive developmental learning game (40% of Learning Activities grade) 

o Example:  After receiving instruction related to how to work with layers, action buttons, 
and hyperlinks in Microsoft PowerPoint, student groups will collaborate to create 
interactive learning games in PowerPoint that follow the format of common TV-show 
games (such as Jeopardy, Who Wants to Be a Millionaire, Are You Smarter Than a Fifth 
Grader, Password, and more) and that focus upon major theories (behaviorist, 
cognitivist, humanist, etc.), theorists (Gardner, Kohlberg, Vygotsky, Piaget, etc.), 
developmental stages, and teaching/learning concepts presented throughout the 
course.  Special Note:  A tutorial related to working with layers, action buttons, and 
hyperlinks in Microsoft PowerPoint may be found at the end of this syllabus within the 
document Tutorial—How to Create an Interactive Microsoft PowerPoint Project.  For 
evaluation purposes, there is also a Interactive Game Rating Sheet. 

• Visual learner development journal (40% of Learning Activities grade) 
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o Example:  Students will create an online journal that includes visual images that portray 
and narrative text that explains the range of physical, cognitive, linguistic, emotional, 
and personality development seen in school-aged children. 

Assessments 
• Attendance and Participation (15%) 

See the Education Department Policies section regarding Attendance and Participation. 

• Learning Activities (50%) 

• Quizzes (20%) 

• Final Examination (15%) 
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Tutorial—How to Create an Interactive Microsoft PowerPoint Project 
Interactivity enables students to become active, engaged learners rather than simply passive viewers.  
Therefore, it is important that you and/or your students understand how the interactivity is created 
within a project by using just a few Microsoft PowerPoint features—action buttons, layers, and 
hyperlinks.   

Once you understand how interactivity is designed within a Microsoft PowerPoint project, you can not 
only create an interactive project on your own but also modify an existing interactive project to your 
liking.  So, if you are not sure how to create interactivity within a Microsoft PowerPoint project or how to 
work with an interactive design template, be sure to complete the following tutorial.  It will be well 
worth your time and effort.  No programming skills are required.  I promise!  Plus, designing for 
interactivity is just plain fun!  

Ready to get started then?  Thought so! 

Getting Started 
1. Open Laulima and click on the class 

tab. 
2. Open the Resources link in the left 

task pane.  Find and open the 
Tutorial file shown to the right. 

3. On the opening slide, change the 
name Jan to your name (whatever 
that might be). 

4. Then save the slide show under a 
new name on your computer 
system.   

About Your First Set of 
Interactive Slides 

Interactivity is best built in sets.  So, first you will create an interactive set of slides.  Once you have 
that accomplishment under your belt, it is relatively simple to copy and paste that interactive set 
and modify the interactivity within the set to form a new interactive set.  It’s 
pretty easy.  You’ll see! 

An interactive set of slides, for the purpose of this tutorial, includes the 
following: 

1. A question slide 
2. A positive response slide 
3. A negative response slide 

Creating Your First Set of Interactive Slides 
1. Click the Home tab to bring it to the forefront, if it is not already 

there.  
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2. Then click on New Slide three times, so that you have the title slide (with your name on it) and 
three blank slides displayed in the left slide pane.  Do you? 

Creating the Question Slide 
First you will work on Slide 2.  It will be the question slide. 

1. Click on Slide 2, if you haven’t done so already. 
2. Then change this slide from a Title and Content slide to a Title Only slide.  Click the Home tab to 

bring it to the forefront, if it is not already there. 

3. Then click on the Layout drop list arrow. 
4. When you do, nine slide layout options appear.  Select the Title Only slide option. 
5. On Slide 2, click in the Click to add title textbox area and type the following 

question:  Which shape is a hexagon? 
6. Then click away to deselect the textbox and prepare for adding clip art. 
7. Click the Insert tab to bring it to the forefront. 
8. Then click Clip Art.  When you do, the Clip Art task pane appears on the right-

hand side of your screen. 
9. You will add three shapes to the slide—a heptagon, a hexagon, and a pentagon.  

In the Clip Art – Search for: textbox, type heptagon. 
10. Then click Go. 
11. When the heptagon appears, click on the clip art to select it.   
12. When the heptagon displays on Slide 2, click and drag it to the left side of the slide. 
13. Then click away to deselect it. 
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14. Return to the Clip Art – Search for: 
textbox and type hexagon. 

15. Then click Go. 
16. When the hexagon appears, click on 

the hexagon clip art to select it. 
17. When the hexagon displays on Slide 2, 

click and drag it to the center of the 
slide. 

18. Then click away to deselect it. 
19. Return to the Clip Art – Search for: 

textbox and type pentagon. 
20. Then click Go. 
21. When the pentagon appears, click on 

the pentagon clip art to select it. 
22. When the pentagon displays on Slide 

2, click and drag it to the right side of 
the slide. 

23. Then click away to deselect it. 
24. Next, resize and align the clip art as shown. 
25. Save your work! 

Creating the Negative Response Slide 
Next you will work on Slide 3.  It will be the negative response slide. 

1. Click on Slide 3, if you haven’t done so 
already. 

2. Click in the Click to add title area and 
type a gentle negative response, such 
as Ooops!  Try again. 

3. Click away to deselect the title area 
and prepare to add clip art. 

4. Since the Clip Art task pane is still 
displayed, click on the Clip Art icon 
within the Click to add text content 
area two times.  (The first time will 
close the task pane.  The second time 
will open the task pane again and 
signal to Microsoft PowerPoint that 
you want the clip art to replace the 
content box.) 

5. In the Clip Art - Search for: textbox, type no, sad, negative, or some other word that will display 
negative response clip art. 

6. Click Go. 
7. Scroll through your clip art options and click on a negative response clip art to select it. 
8. When the clip art appears on your slide, resize and center it as necessary.  
9. Save your work! 
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Creating the Positive Response Slide  
Next, you will work on Slide 4.  It will be the 
positive response slide. 

1. Click in the Click to add title area and 
type a positive response, such as 
Great job! 

2. Click away to deselect the title area 
and prepare to add clip art. 

3. Since the Clip Art task pane is still 
displayed, click on the Clip Art icon 
within the Click to add text content 
area two times.  (The first time will 
close the task pane.  The second time 
will open the task pane again and 
signal to Microsoft PowerPoint that 
you want the clip art to replace the 
content box.) 

4. In the Clip Art - Search for: textbox, type yes, happy, positive, or some other word that will 
display positive response clip art. 

5. Click Go. 
6. Scroll through your clip art options and click on a positive response clip art to select it. 
7. When the clip art appears on your slide, resize and 

center it as necessary. 
8. Save your work! 

Designing for Interactivity 
Now that the slides are created, it’s time to address the 
interactivity among the three slides—the question slide, the 
negative response slide, and the positive response slide.  So, 
return to Slide 2—the question slide.   

On Slide 2, the student is asked the question Which shape is a 
hexagon?  The possible options are clip art one—the 
heptagon, clip art two—the hexagon, and clip art three—the 
pentagon.  Of course, clip art two—the hexagon is the correct 
answer.  So, if the student selects (clicks) the hexagon, we 
want the student to go to the positive response slide.  
Concomitantly, if the student selects (clicks) either the 
heptagon or the pentagon, we want the student to go to the negative response slide.  Right? 

So, how is that done?  Through the use of hyperlinks. 

Adding Hyperlinks to Clip Art 
1. On Slide 2, right click on clip art one—the heptagon.  When you do, a pop-up menu opens. 
2. Within the pop-up menu, select Hyperlink. 
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3. At the Insert Hyperlink 
dialog box, click Place in 
This Document first. 

4. Then, within the Select a 
place in this document: list 
box, select 3. Ooops! Try 
again., since this slide was 
designed for an incorrect 
response.   

5. Then click OK. 
6. Save your work! 
7. Then right click on clip art 

two—the hexagon.  When 
you do, the pop-up menu opens again. 

8. Within the pop-up menu, select Hyperlink. 
9. At the Insert Hyperlink dialog box, within the 

Select a place in this document: list box, 
select 4.  Great job!, since this slide was 
designed for a correct response. 

10. Then click OK. 
11. Save your work! 
12. Then right click on clip art three—the 

pentagon.  When you do, the pop-up menu 
opens again. 

13. Within the pop-up menu, select Hyperlink. 
14. At the Insert Hyperlink dialog box, within the 

Select a place in this document: list box, 
select 3. Ooops! Try again., since this slide 
was designed for an incorrect response. 

15. Then click OK. 
16. Save your work! 

Now if a student clicks any one of the clip art shapes 
on Slide 2, he or she will automatically be taken to 
either the positive response slide or the negative 
response slide.  But we aren’t done yet!  

As you know, when you click on any Microsoft 
PowerPoint slide in Slide Show view, you are 
automatically taken to the next slide.  You have just 
designed Slide 2 so that the student will go to the 
negative response slide or the positive response slide 
when he or she clicks on a shape.  But what happens 
if the student clicks anywhere else on the slide?  You 
guessed it.  The student will automatically be taken to 
the next slide.  Ugh!  We have to stop that!  How?  By 
adding another layer to the slide—an action button 
layer—that overrides the automatic progression of 
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Microsoft PowerPoint slides.  What’s a layer, you ask?  Read on . . .     

About Layers and Action Buttons 
It is important to be able to visualize layers, even though you are looking at slides on a flat screen.  On all 
four slides, we currently have two layers.  The first layer is the slide itself.  The slide is the foundational 
layer and will always stay the same.  The second layer is whatever we put on the slide.  In this tutorial, 
we have added both text and clip art to all four slides.  So, currently, the text and the clip art make up 
the second layer.  Are you with me so far? 

When we add action buttons to make the slides interactive, another layer is added.  So, we will be 
working with three layers—the slide layer, the text and clip art layer, and the action button layer. 

Are you ready to see how this works?  Good! 

Adding Action Buttons with Hyperlinks 
1. Click on Slide 2.  We want to add an action button that keeps the student on this slide until he or 

she answers the question by selecting (clicking) one of the shapes.  Here’s how. 
2. Click on the Insert tab to bring it to the forefront, if it is not already there. 
3. Click the Shapes list arrow.  When you do, a drop-down menu appears. 
4. Under Action Buttons, select the very last one in the lower right-hand corner—the Custom 

action button. 
5. Notice that your cursor has changed into a cross-hair.  Move the cross-hair to the top, left-hand 

corner of the slide.  Click and drag down and across the slide to the lower right-hand corner, 
covering the entire slide with the action button.  Then release.   
Special Note:  Don’t be alarmed that the opaque action button you just created obscures your 
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view of Slide 2.  You will make the action button transparent in just a bit. 
 

6. An Action Settings dialog box pops open.  Notice the default setting.  Under Action on click, 
None is already selected.  And that is perfect.  We want no action when the student clicks 
anywhere on the slide (except on the shapes, of course).  So, simply click OK to accept this 
action button setting. 

7. To make the action button transparent, right click on it. 
8. When the pop-up menu appears, select Format Shape. 
9. When the Format Shape dialog box appears, slide the 

Transparency bar to the far right, changing the value 
from 0 percent to 100 percent.  You will notice 
immediately that the action button is no longer 
opaque.  It is now transparent and you can see Slide 2 
once again.   
 
Special Note:  Do not be tempted to simply click No fill.  
If you do so, the action will be lost.  You must adjust 
the transparency.   
 
Now the action button is sitting on top of the slide (the 
first layer) and the text and clip art (the second layer).  
When a student clicks on this action button, there is no 
action.  He or she remains at this slide.  
 
Try this!  Click on the text and clip art.  Notice that they cannot be selected.  They are below the 
action button. 
 
However, we need to make the clip art and their hyperlinks to the positive response slide and 
the negative response slide available to students.  We accomplish this by sending the action 
button to the back, which places it under the text and clip art layer. 
 

10. Right click on the now invisible action button.  When you do, a pop-up menu appears. 
11. Select Send to Back and Send to Back again.  Now the action button has become the second 

layer—above the slide (the first layer) and below the 
text and clip art (now the third layer, on top).  
 
Now the text and clip art are available to us, since 
they are on the top layer; however, we only need the 
clip art.  If a student clicked in the text area in Slide 
Show view, he or she would, by default, automatically 
go to the next slide.  In order to stop that from 
happening, the text box must be placed (layered) 
underneath the action button. 
   

12. Select the text.  You do this by first clicking within the 
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text box, so you can see its dashed border.   Then click on the border (dashed line), so that it 
becomes a solid line.  You’ve got it! 

13. Carefully right click on the solid line.  (You must be exact!) When you do, a pop-up menu 
appears.  

14. Select Send to Back and Send to Back again.  

Now you have four layers.  Can you visualize them? 
1.  the slide 
2.  the text  
3.  the action button 
4.  the clip art 
 

15. Save your work! 

So now Slide 2 is ready for students.  (You will test the slide in just a moment!)  It’s time to prepare Slide 
3 and Slide 4. 

16. Click on Slide 3.  This is the negative response slide.  When a student is sent to this slide because 
of an incorrect response, where do you want the student to go next?  If you said back to Slide 2 
to try again, you are right!  So, for Slide 3, we will 
add an action button that sends the student back 
to the previous slide (Slide 2).  Here goes! 

17. Click the Insert tab to bring it to the forefront, if it 
is not there already. 

18. Click the Shapes list arrow. 
19. Under Action Buttons, select Custom—the very 

last one. 
20. When the cursor changes to a cross hair, click in 

the upper left-hand corner of the slide and drag 
down and across to the lower right-hand corner 
of the slide, completely covering it, just like you 
did for Slide 2. 

21. Then release. 
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22. When the Action Settings dialog box appears, click Hyperlink to: and select Previous Slide. 
23. Then click OK. 
24. Save your work! 
25. Click on Slide 4.  This is the positive response slide.  When a student is sent to this slide because 

of a correct response, where do you want the student to go next?  If you said to the next slide, 
you are right!  Of course, there is not a next slide yet!  There will be though . . .   
 
By default, when the student clicks on Slide 4, he or she will automatically go to the next slide.  
So, we really don’t have to do anything to this slide. Yeah! 
 
Your first set of interactive slides is complete and ready for testing.  Are YOU ready? 

Testing the Interactivity of the Slide Set 
1.  Click on Slide 1.   
2. Then go to Slide Show view to test the interactivity of the slides you created.  (If you are not 

sure how to do this, simply click on the Slide Show tab to bring it to the forefront.  Then click 
From Beginning.) 

3. When Slide 1 appears in Slide Show view, click on it to automatically go onto Slide 2. 
4. When Slide 2 appears, test the interactivity by completing the following sequence: 

a. Click on the heptagon.  This action should take you to the negative response slide. 
b. Click on the negative response slide.  This action should take you back to Slide 2. 
c. Click on the pentagon.  This action should take you to the negative response slide. 
d. Click on the negative response slide.  This action should take you back to Slide 2. 
e. Click on the hexagon.  This action should take you to the positive response slide. 
f. Click on the positive response slide.  This action should end the slide show, as there is 

not another slide to go to . . . yet. 

So, how did you do?  Did everything work well?  Congratulations upon the successful completion of your 
first set of interactive slides.   

Creating a Second Set of Interactive Slides 
Now you can easily continue building your interactive PowerPoint by using your first set of interactive 
slides as a basis for your second set, third set, and more.  Ready to try that? 

1. Click the View tab to bring it to the forefront, if it is not already there. 
2. Click Slide Sorter. 
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3. At the Slide Sorter view, multiple select Slide 2, Slide 3, and Slide 4.  You do this by holding down 
the Control key on your keyboard while clicking Slide 2, then 
Slide 3, and then Slide 4.  (You will see thick lines around all three 
slides, indicating that they have been selected.) 

4. Release the Control key. 
5. Right-click on Slide 4.  When you do, a pop-up menu appears. 
6. Click Copy. 
7. Click to the right of Slide 4 to deselect all three slides.  A long 

thin line will appear, indicating where you just clicked. 
8. Right click to the right of Slide 4 again.  A menu will 

appear. 
9. Select Paste.  You will now see seven slides—your four 

original slides, plus the three you just copied and 
pasted.  

10. Click Normal to return to . . . well . . . the normal 
working view! 

Modifying the Second Set of Interactive Slides 
1. Click on Slide 5.  It is the only slide in the set that you really have to modify.  (Slide 6, the 

negative response slide, is already set up to return to Slide 5, the previous slide.  Slide 7, the 
positive response slide, is already set up to go onto the next slide.)   
 
First, change the question on Slide 5.  In order for you to do so, you have to send the action 
button that is layered over the text to the back.   
 

2. So, right-click on the invisible action button.  A menu will appear. 
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3. Select Send to Back and Send to Back again. 
4. Now you can change the question to something new, such as What shape is an octagon? 
5. When you are finished composing your question, select the text box, just as you did on Slide 2. 
6. Then right-click on the text box border, changing it from dashed to solid.  A menu will appear. 
7. Select Send to Back and Send to 

Back again, so that the text is under 
the invisible action button once 
more. 

8. Next, change out the clip art on the 
slide, so that it is appropriate for the 
question you posed.   

9. Then, right-click on each clip art 
shape and create a hyperlink to 
either Slide 6 (for the negative 
response) or Slide 7 (for the positive 
response).  Special Note:  Be careful 
that you do not link to Slide 3 and 
Slide 4 from the first set! 

10. Save your work! 

That’s it!  Your second set of interactive 
slides is complete.  Now that you understand how to use action buttons, layers, and hyperlinks, you are 
good to go.  You should be off and running with your new interactive Microsoft PowerPoint skills.  
Congratulations!  
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Interactive Game Rating Sheet 
 

For each level of game testing, enter a score from 0-5 as follows: 

0 = does not meet criteria—unacceptable  

1 = meets criteria—poor  

2 = meets criteria—fair  

3 = meets criteria—good  

4 = exceeds criteria—excellent  

 

Alpha 
Tested 

(Self) 

Beta 
Tested 

(Peer) 

Audience 
Tested 

(Class) 

Criteria 

   Selected a template that was based upon a popular TV game 
show. 

   Created categories and/or subcategories appropriate and 
sufficient for the content area covered. 

   Created questions and answers appropriate for each category or 
subcategory. 

   Created questions with increasing degrees of difficulty. 

   Entire game was free of grammar, punctuation, spelling, and 
other mechanical errors. 

   All hyperlinks within the game (advancing, returning, linking to 
outside resources, and more) worked correctly 100 percent of the 
time. 

   Added sound, animal, video, external links and more were 
appropriate for the questions and answers. 

   Clearly engaged learners in content while having fun. 
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Education Department 

Syllabus 

 Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 641 Learning Differences I (2) 

Description/Overview 
Introduction to legislation for students with disabilities.  
An overview of areas of exceptionality, the basic 
principles and practices of inclusive instruction, and 
how to address the special needs of diverse learners. 

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
Mercer, C., Mercer, A., and Pullen, P. (2011).  Teaching 
Students with Learning Problems. 

Online/Blended 
Requirements 

This course website provides many of the 
resources offered to students in the course. In 
addition, you are expected to purchase the 
textbook listed in the syllabus (see below on how 
to access the syllabus).  You will also need the 
following software to access materials and for the 
course work:  Adobe reader, Microsoft Word, 
Microsoft PowerPoint and a media player such as 
QuickTime. 
 
To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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assess your computer system, skills, and also 
provide you with an online orientation in Laulima 
to help you be successful in an online course. 
(IMPORTANT: Log out of Laulima first before 
proceeding with readiness check!) 

Netiquette 
Remember the entire class, not just the instructor, 
will read your postings. Be sensitive to the fact that 
there will be students with different cultural and 
linguistic backgrounds, as well as different political 
and religious beliefs, plus just differences in 
general. 
 
Use good taste when composing your responses. 
Swearing and profanity is also part of being 
sensitive to your classmates and should be 
avoided. Also consider that slang can be 
misunderstood or misinterpreted. 
 
Don’t use all capital letters when composing your 
messages as this is considered “shouting” on the 
Internet and is regarded as impolite or aggressive. 
It can also be stressful on the eye when trying to 
read your message. 
 
Be respectful of your classmates’ views and 
opinions. Avoid “flaming” (publicly attacking or 
insulting) them as this can cause hurt feelings and 
decrease the chances of getting all different types 
of points of view. 
 
Be careful when using acronyms. If you use an 
acronym it is best to spell out its meaning first, 
then put the acronym in parentheses afterward, 
for example: Frequently Asked Questions (FAQs). 
After that you can use the acronym freely 
throughout your message. 

Instructor Information 

Name 
TBD 

Office 
TBD 
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Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC2

 Standard 2—Learning Differences 

 Standards 

• The teacher candidate uses understanding of individual differences and diverse 
cultures and communities to ensure inclusive learning environments that allow each 
learner his/her full potential. 

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend online class regularly, arrive 
promptly for synchronous sessions, and complete all 
assignments on time. All assignments are due on the dates 
indicated.  In recognition that unforeseen problems may 
occur, any assignments turned in late will be lowered one full 
grade equivalent.  No assignment will be accepted more than 
seven days after it is due. Students are expected to contact 
the instructor before class in the event of unavoidable 
tardiness or absence to synchronous sessions. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-

                                                           
2 Interstate Teacher Assessment and Support Consortium 

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(4) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(5)  turning in assignments that somebody else has 
completed;  

(6)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

The following grading scale will be used: 

Grade Range 
(Percent) 

Comments 

A 96-100 Exceeds the requirements.  Demonstrated performance is 
far above average.  Excellent. 

A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 80-83.99  
Grades below are not acceptable in graduate classes. 
C+ 78-79.99 Does not meet the requirements.  Unsatisfactory. 
C 75-77.99  
C- 70-74.99  



4.28 
 

D+ 67-69.99  
D 63-66.99  
D- 60-62.99  
F 0-59.55  

 

Special Note:  Students can access their course assignment grades via the Gradebook in Laulima 
throughout the course.  

Student Learning Outcomes 
By the completion of this course, teacher candidates will be able to: 

• describe the legal, social, and political influences on the evolution of inclusive education; 

• explain inclusive education within the context of the continuum of services for students with 
disabilities; 

• identify implications of the U.S. Individuals with Disabilities Education Act (IDEA) on your own 
work as a teacher; 

• explain how you might adapt your instruction and classroom practices to the unique strengths 
and limitation of students with various disabilities; and 

• explain how you might nurture the development of students who show exceptional gifts and 
talents. 

Topic Outline 
This course is organized into Modules, which are accessible via Laulima. The following major topics 
will be addressed through this course: 

• Educating Students with Special Needs in a General Education Classroom  

• Public Law 94-142 Individuals with Disabilities Education Act (IDEA) 

• The Benefits and Drawback of Inclusive Education 

• Identifying Students’ Particular Special Needs 
o Response to Intervention (RTI) 
o People-First Language 

• Students with Specific Cognitive or Academic Difficulties 
o Learning Disabilities 
o Attention-Deficit Hyperactivity Disorder (ADHD) 
o Speech and Communication Disorders 
o General Recommendations 

• Students with Social or Behavioral Problems 
o Emotional and Behavioral Disorders 
o Autism Spectrum Disorder 
o General Recommendations 
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• Students with General Delays in Cognitive and Social Functioning 
o Intellectual Disabilities 
o General Recommendations 

• Students with Sensory and Physical Challenges 
o Physical and Health Impairments 
o Visual Impairments 
o Hearing Loss 
o General Recommendations 

• Students with Advanced Cognitive Development 
o Giftedness 
o General Recommendations 

• Considering Diversity and Culture When Addressing Special Needs 

• General Recommendations for Working with Students Who Have Special Needs 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 
 
Special Note: All assignments must be submitted via Laulima by 11:55 p.m. on the designated due date 
within each Module. Instructions for submitting each assignment are included within each Module. 

Assignments 
• Textbook readings (100% of Quizzes grade) 

o Example:  From Teaching Students with Learning Problems, students will read 
segments of several chapters, including “Creating Responsive Learning Environments” 
and “Promoting Social, Emotional, and Behavioral Development.” 

• Article Readings (10% of Learning Activities grade) 
o Example:  Students will read articles, including “Calming ADHD.”  

• Learning Activities (90% of Learning Activities grade) 
o Example:  Students with Disabilities Presentation 

 Pairs of students will identify a disability as identified by PL 94-142—the 
Individuals with Disabilities Education Act (IDEA)—to research.  Based upon 
their research, students will create a presentation related to students with the 
specific disability and provide statistical information, as well as teaching- and 
learning-related information, to share with the entire class.    

Assessments 
• Attendance and Participation (15%) 

See the Education Department Policies section regarding Attendance and Participation. 
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• Learning Activities (50%) 

• Quizzes (20%) 

• Final Examination (15%) 
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 642 Learning Differences II 

Description/Overview 
Application of inclusive instruction that acknowledges 
the influence of individual experiences, talents and 
prior learning, as well as language, culture, family and 
community values on student learning.   

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
Mercer, C., Mercer, A., and Pullen, P. (2011).  Teaching 
Students with Learning Problems. 

Online/Blended 
Requirements 

This course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed in the 
syllabus (see below on how to access the syllabus).  You 
will also need the following software to access 
materials and for the course work:  Adobe reader, 
Microsoft Word, Microsoft PowerPoint and a media 
player such as QuickTime. 
 
To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log 
out of Laulima first before proceeding with readiness 
check!) 

Netiquette 
Remember the entire class, not just the instructor, will 
read your postings. Be sensitive to the fact that there 
will be students with different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs, plus just differences in general. 
 
Use good taste when composing your responses. 
Swearing and profanity is also part of being sensitive to 
your classmates and should be avoided. Also consider 
that slang can be misunderstood or misinterpreted. 
 
Don’t use all capital letters when composing your 
messages as this is considered “shouting” on the 
Internet and is regarded as impolite or aggressive. It 
can also be stressful on the eye when trying to read 
your message. 
 
Be respectful of your classmates’ views and opinions. 
Avoid “flaming” (publicly attacking or insulting) them as 
this can cause hurt feelings and decrease the chances 
of getting all different types of points of view. 
 
Be careful when using acronyms. If you use an acronym 
it is best to spell out its meaning first, then put the 
acronym in parentheses afterward, for example: 
Frequently Asked Questions (FAQs). After that you can 
use the acronym freely throughout your message. 

Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
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be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC3

 Standard 2—Learning Differences 

 Standards 

• The teacher candidate uses understanding of individual differences and diverse 
cultures and communities to ensure inclusive learning environments that allow each 
learner his/her full potential. 

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend online class regularly, arrive 
promptly for synchronous sessions, and complete all 
assignments on time. All assignments are due on the dates 
indicated.  In recognition that unforeseen problems may 
occur, any assignments turned in late will be lowered one full 
grade equivalent.  No assignment will be accepted more than 
seven days after it is due. Students are expected to contact 
the instructor before class in the event of unavoidable 
tardiness or absence to synchronous sessions. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

                                                           
3 Interstate Teacher Assessment and Support Consortium 

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(7) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(8)  turning in assignments that somebody else has 
completed;  

(9)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

The following grading scale will be used: 

Grade Range 
(Percent) 

Comments 

A 96-100 Exceeds the requirements.  Demonstrated performance is 
far above average.  Excellent. 

A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 80-83.99  
Grades below are not acceptable in graduate classes. 
C+ 78-79.99 Does not meet the requirements.  Unsatisfactory. 
C 75-77.99  
C- 70-74.99  
D+ 67-69.99  
D 63-66.99  
D- 60-62.99  
F 0-59.55  

 

Special Note:  Students can access their course assignment grades via the Gradebook in Laulima 
throughout the course.  

Student Learning Outcomes 
By the completion of this course, teacher candidates will be able to: 

• Identify students who are at risk; 
• Identify instructional variables related to student learning; 
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• monitor student performance for determining what to teach in an inclusive educational setting; 
• assess for determining how to teach in an inclusive educational setting; 
• promote social, emotional, and behavior development through appropriate inclusive learning 

activities; 
• promote academic skill acquisition through appropriate inclusive learning activities; 
• address learning strategies, content instruction, and study skills for diverse learners; and 
• promote transitions from elementary to middle to high school and beyond for diverse learners.  

Topic Outline 
This course is organized into Modules, which are accessible via Laulima. The following major topics will 
be addressed through this course: 
 

• Creating Responsive Learning Environments 
o Students at Risk for Failure 
o Interpreting Individual Educational Programs 
o Least Restrictive Environment 
o Instructional Variables Related to Student Learning 

• Assessing Students with Special Needs for Instruction 
o The Continuous Process of Assessment and Teaching 
o Stages of Learning 
o Monitoring Diverse Student Performance for Determining What to Teach 
o Test Modifications 
o Recordkeeping 

• Teaching Diverse Students 
o Instructional Choices 
o Accommodating Students with Learning Problems 
o Selecting Curriculum 
o Post Instructional Activities—Teacher Reflection 

• Promoting Social, Emotional, and Behavioral Development 
o Assessment of Social, Emotional, and Behavioral Development of Diverse Learners 
o Techniques, Interventions, and Activities 

• Considerations for Teaching Academic Skills to Diverse Learners 
o Language Acquisition 
o Reading Skills 
o Spelling Skills 
o Written Expression 
o Math Skills 

• Teaching Learning Strategies, Content, and Study Skills to Diverse Learners 
o Motivation 
o Learning Strategies 
o Content Instruction 
o Study Skills 

• Transitions for Diverse Learners 
o Transitions within School Settings 
o The Transition from School 
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Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 
 
Special Note: All assignments must be submitted via Laulima by 11:55 p.m. on the designated due date 
within each Module. Instructions for submitting each assignment are included within each Module. 

Assignments 
• Textbook readings (100% of Quizzes grade) 

o Example:  From Teaching Students with Learning Problems, students will read 
segments of several chapters, including “Assessing and Teaching Handwriting and 
Written Expression” and “Teaching Learning Strategies, Content, and Study Skills.” 

• Article readings (10% of Learning Activities grade) 
o Example:  Students will read articles, including “Deciding to Teach ALL.” 

• Learning Activities (90% of Learning Activities grade) 
o Example: Case Study—Learner Analysis (Strengths and Limitations) 

 Students will select a learner with a special cognitive/academic, emotional, 
physical/sensory, or social need and analyze the strengths and limitations of the 
learner and their potential impact on classroom instruction/environment. 

o Example:  Adaptive Learning Activities (to Incorporate Strengths and Accommodate 
Limitations) 
 Students will explore a range of teaching strategies, methods, and other 

academic interventions in order to identify instructional accommodations 
and/or modifications that will allow learners with specific special needs to 
succeed in the classroom. 

Assessments 
• Attendance and Participation (15%) 

See the Education Department Policies section regarding Attendance and Participation. 

• Learning Activities (50%) 

• Quizzes (20%) 

• Final Examination (15%) 
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 643 Learning Environments I (1) 

Description/Overview 
Introduction to theory and practice of classroom 
management at the elementary and secondary school 
levels.  Exploration of student motivation and effective 
communication techniques as related to the 
establishment of a positive and caring learning 
environment.   

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
Evertson, C. & Emmer, E. (2009) Classroom 
Management for Elementary Teachers, 8th edition.  
 
Emmer, E. & Evertson, C. (2009) Classroom 
Management for Middle and High School Teachers, 8th 
edition.  
 
Articles as assigned throughout the semester 
 

Online/Blended 
The course website provides many of the resources 
offered to students in the course. In addition, you are 
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Requirements 
Special Note: The majority of MAT 
courses are offered via campus-
based as well as web-based formats. 
This syllabus represents a campus-
based course format. 

expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft PowerPoint and a 
media player such as QuickTime. 

To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log out 
of Laulima first before proceeding with readiness 
check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
TBD 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7488 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama. 

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC4

 Standard 3—Learning Environments 

 Standards 

• The teacher candidate works with learners to create environments that support 
individual and collaborative learning, encouraging positive social interaction, active 
engagement in learning, and self motivation. 

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend class regularly, arrive 
promptly, and complete all assignment prior to class.  All 
assignments are due at the beginning of the period on the 
dates indicated, even if you are absent.  In recognition that 
unforeseen problems may occur, any assignments turned in 
late will be lowered one full grade equivalent.  No assignment 
will be accepted more than seven days after it is due. Further, 
students are expected to contact the instructor before class 
in the event of unavoidable tardiness or absence. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
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code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(10) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(11)  turning in assignments that somebody else has 
completed;  

(12)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

Evaluation Methods and Grading  

Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

The following grading scale will be used: 

Grade Range 
(Percent) 

Comments 

A 96-100 Exceeds the requirements.  Demonstrated performance is 
far above average.  Excellent. 

A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 82-83.99  
Grades below are not acceptable in graduate classes. 
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C+ 78-81.99  
C 75-77.99 Meets the requirements.  Demonstrated performance is 

average.  Satisfactory. 
C- 70-74.99  
D+ 67-69.99  
D 63-66.99 Does not meet the requirements.  Unsatisfactory. 
D- 60-62.99  
F 0-59.55  

 

Special Note:  Students can access their course assignment grades via the Gradebook in Laulima 
throughout the course.  

Student Learning Outcomes 
By the completion of this course, teacher candidates will be able to: 

• demonstrate understanding of essential elements of the learning environment including norms, 
expectations, routines and organizational structures; 

 

• recognize the significance of organization, allocation, and management of the resources of time, 
space, and attention to actively and equitably engage students in learning; 

 

• identify how personal identity, worldview, and prior experience affect perceptions and 
expectations, as well as recognize how they may bias behaviors and interactions with others; 

 

• respect students as individuals with differing personal and family backgrounds and various skills, 
abilities, perspectives, talents, and interests; and 

 

• reflect on theoretical foundations of student motivation as related to classroom behavior. 

Topic Outline 
This course is organized into Modules, which are accessible via Laulima. The following major topics will 
be addressed through this course, as presented in the text and additional readings: 

• Understanding Classroom Organization Principles  
o In addition to text readings, review selected content-specific articles at web site: 

www.edfacilities.org 
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• Examining Classroom Rules, Procedures, Norms and Expectations 
o In addition to text readings, review Fenning, P.A., & Bohanon, H. (2006). Schoolwide 

discipline policies: An analysis of discipline codes of conduct. In C. Evertson and C. 
Weinstein (Eds.), Handbook of classroom management, (pp.1021-1039). Mahwah, NJ: 
Lawrence Erlbaum. 

• Planning for the Beginnng of School 
o In addition to text readings, review suggestions listed on New York Teachers’ Network 

web site: www.teachersnetwork.org/NTNY/nychelp 

• Communicating Effectively to Support Student Learning 
o In addition to text readings, review parent conference ideas and other resources listed 

on web site: www2.scholasic.com/browse/teach.jsp 

• Examining Student Motivation and Behavior 
o In addition to text readings, review Hidi, S., & Harackiewicz, J.M. (2000). Motivating the 

academically unmotivated: A critical issue for the 21st century. Review of Educational 
Research, 70, 151-179. 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

 Major Assignments/Assessments 
 Special Note: All assignments must be submitted via Laulima by 11:55 p.m. on the designated 
due date within each Module. Instructions for submitting each assignment are included within 
each Module. 

Assignments 
• Textbook readings and additional readings/websites. Quizzes (20%) 

o Based on whether you are working toward Elementary or Secondary licensure, your text 
readings will be selected from a primary text as identified earlier. Each reading 
assignment must be completed prior to the class session during which it will be 
discussed. Quizzes will be based in part on your understanding of the text material, and 
your ability to apply the content in simulations of classroom-based situations 

o Two quizzes will be administered online via Tasks, Tools and Surveys in Laulima. Each 
quiz will focus on specific information provided in the assigned textbook readings. 

• Several articles will be reviewed to augment the text readings. You will select two articles to 
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critique for assessment, or you may select articles. Article critiques (20%) 

o You will complete two article reviews based on your own web search of the following 
topics: establishing a positive environment and student motivation, particularly as 
appropriate to the age and grade levels of students in your assigned FE classroom.  

o The assignment requires that you submit an article from an academic journal, rather 
than a popular magazine or periodical, with citation, and prepare a critique that 
addresses the following criteria: 

• explain the purpose of the article 
• identify the key question addressed by the author 
• describe the information (data, experiences, facts, etc.) provided by the author 
• explain the author’s main inferences or conclusions 
• contextualize the article’s message by considering how your own pedagogy could be 

influenced by the author’s position or generalizations 
• follow academic standards of writing (review, revise, and edit prior to submitting) 

 
o Special Note:  See attached rubric sample. 

• Classroom norms, expectations, rules and procedures chart (10%)  

o Please use the checklist provided by textbook authors to become familiar with 
classroom expectations and protocols. Without being obtrusive, “interview” your CT to 
clarify all procedures for room use and expected student behavior.  Become familiar 
with your FE classroom’s rules and your CT’s approach to consequences, rewards, 
privileges, etc. Then complete the chart (provided in class). The chart must be TYPED. 
You don’t need to write complete sentences-- just list rules, procedures, etc. in a 
manner that you can easily refer to while in your FE classroom. Think of this chart as a 
handy reference to support your FE success! You can share it with your CT to verify 
accuracy, add important elements, and provide a general framework for discussing 
expectations for how you will conduct the class.  

• Expectation reflection (10%) 

o After completing your chart depicting specific classroom expectations, such as 
procedures and routines, you will complete a guided reflection that analyzes what 
students learn about their roles to contribute to an effective and positive classroom 
environment. You are not asked to judge or evaluate the CT’s expectations; rather you 
are asked to consider what you perceive about student learning and their understanding 
of responsibility to engage. Further, your reflection serves as the foundation for your 
own classroom management philosophy to be completed in the final course of the 
Learning Environments sequence. 

• Student motivation essay (15%) 

o Based on additional research, you will prepare a focused essay on the subject of 
improving class climate through incentives or rewards. While the text addresses such 
elements as grades and other symbols, recognition, activities and rewards, as well as 
additional material incentives, and while the additional readings clarify research findings 
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regarding intrinsic and extrinsic motivation, you must present a synthesis of information 
highlighting both positive and negative perspectives on using incentives in the 
classroom.  

• Introduction letter/flyer to students and parents (10%) 

o Please create a letter for your FE students and their parents or caregivers that is visually 
appealing, uses correct grammar, spelling, etc. and includes interesting and appropriate 
information about yourself. This assignment fosters parent and school community 
relationships. You must share this letter with your cooperating teacher to determine 
appropriateness and interest. If your CT determines that it is not appropriate at this time to 
distribute the letter to parents, you can simply treat it as a class assignment, and plan to use 
the model in the future when you have your own classroom.  

Assessments 
 

• QUIZZES   20% 

• ARTICLE CRITIQUES  20% 

• INTRODUCTION LETTER  10% 

• EXPECTATIONS CHART  10% 

• EXPECTATION REFLECTION 10% 

• ATTENDANCE/PARTICIPATION 15% 

• MOTIVATION ESSAY  15% 
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Article Critique Rubric 

 

Element 

 

Exemplary  (2) 

 

Proficient  (1) 

 

Unacceptable  (0) 

Organization Paper is well organized, has 
a very clear intro, body and 
conclusion. The purpose of 
the article is clear, from the 
very beginning and the 
name and author of the 
article is made clear early 
in the paper.  

Paper is organized, 
has an intro, body and 
conclusion. The 
purpose of the paper 
becomes clear within 
the paper and the 
name and author of 
the article is 
mentioned within the 
paper.  

Paper is not well 
organized, has an 
unclear or non-existent 
intro, body and 
conclusion. The purpose 
of the paper is unclear 
and the name and 
author of the article is 
not stated or stated 
late. 

Summary 
 

The article is clearly but 
succinctly summarized. 
Information presented in 
the article is addressed. 
The key question is 
identified.  

The article is 
summarized, but not 
succinctly. Often the 
summary excludes key 
elements of the 
information 
presented. 

The article summary is 
unclear or overly 
detailed. There is little 
or no explanation of the 
key elements or 
question. 

Critique Strengths and weaknesses  
of the author’s inferences 
and conclusions are clearly 
addressed.  

Strengths and 
weaknesses that are 
peripheral to the 
article are addressed.  
 

Strengths and 
weaknesses are 
addressed weakly, or 
not at all.  

 
Relevance 

The author’s message is 
contextualized in terms of 
direct connection to school 
and student demographics, 
and content/grade. 

The author’s message 
is contextualized very 
generally, without 
specific reference to 
school setting. 

The author’s message is 
contextualized 
minimally, or not at all. 

Mechanics  
 

There are no grammatical 
errors or typos.  
 

 There are few 
grammatical errors or 
typos. 

There are many 
grammatical errors 
and/or typos. 
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Education Department 

Syllabus 

Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 644 Learning Environments II (2) 

Description/Overview 
Introduction to principles of effective and caring 
classroom management, including state guidelines for 
positive school environments.  Exploration of personal 
and professional values related to instructional 
settings. 

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
Text: Classroom Management for Elementary 
Teachers, 8th edition, Evertson and Emmer 
 
Text: Classroom Management for Middle and High 
School Teachers, 8th edition, Emmer and Evertson 
 
Articles as assigned throughout the semester 
 

Online/Blended 
Requirements 
Special Note: The majority of MAT 

The course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 
will also need the following software to access 
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courses are offered via campus-
based as well as web-based formats. 
This syllabus represents a campus-
based course format. 

materials and for the course work:  Adobe Acrobat, 
Microsoft Word, Microsoft PowerPoint and a media 
player such as QuickTime. 
 
To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log out 
of Laulima first before proceeding with readiness 
check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 
 
Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 
 
Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 
 
Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 
 
Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

 

Instructor Information 

Name 
 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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Office 
 

Office Phone 
 

Cell Phone (optional) 
 

E-mail 
 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7488 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama. 

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC5

 Standard 3—Learning Environments 

 Standards 

• The teacher candidate works with learners to create environments that support 
individual and collaborative learning, encouraging positive social interaction, active 
engagement in learning, and self motivation. 

 

 

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend class regularly, arrive 
promptly, and complete all assignment prior to class.  All 
assignments are due at the beginning of the period on the 
dates indicated, even if you are absent.  In recognition that 
unforeseen problems may occur, any assignments turned in 
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late will be lowered one full grade equivalent.  No assignment 
will be accepted more than seven days after it is due. Further, 
students are expected to contact the instructor before class 
in the event of unavoidable tardiness or absence. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(13) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(14)  turning in assignments that somebody else has 
completed;  

(15)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

Evaluation Methods and Grading  

Evaluation Methods 

Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

The following grading scale will be used: 

Grade Range Comments 

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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(Percent) 
A 96-100 Exceeds the requirements.  Demonstrated performance is 

far above average.  Excellent. 
A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 82-83.99  
Grades below are not acceptable in graduate classes. 
C+ 78-81.99  
C 75-77.99 Meets the requirements.  Demonstrated performance is 

average.  Satisfactory. 
C- 70-74.99  
D+ 67-69.99  
D 63-66.99 Does not meet the requirements.  Unsatisfactory. 
D- 60-62.99  
F 0-59.55  

 
Special Note:  Students can access their course assignment grades via the Gradebook in Laulima 
throughout the course.  

Student Learning Outcomes 
By the completion of this course, teacher candidates will be able to: 

• demonstrate understanding of schools as systems and communities; 
 

• collaborate with others to develop shared values and expectations for respectful interactions, as 
well as individual and group responsibility that create a positive learning climate;  

• identify and differentiate between state guidelines that support positive school environments;  

• demonstrate understanding of cultural influences on student behavior in the classroom; 
 

• respect students as individuals with differing personal and family backgrounds and various skills,  
abilities, perspectives, talents, and interests; and 
 

• help students work productively and cooperatively toward identified learning goals. 
 

Topic Outline 
This course is organized into Modules, which are accessible via Laulima. The following major topics will 
be addressed through this course, as presented in the text and additional readings: 
 

• Understanding Schools as Systems 
o In addition to text readings, review Miles, M.B. (1967).  Some properties of schools as 
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social systems, Educational Resources Information Center (ERIC). 
 

• Organizing Classrooms, Instructional Materials, and Supplies 
o In addition to text readings, review suggestions and case studies listed at web site: 

http://iris.peabody.vanderbilt.edu/ 
  

• Establishing Classroom Norms and Procedures 
o In addition to text readings, review Bicard, D.F. (2000). Using classroom rules to 

construct behavior. Middle School Journal 31(5), 37-45. 
 

• Understanding Student Behavior Goals 
o In addition to text readings, review specific information regarding student behavior at 

the Hawaii State Department of Education website: 
http://doe.k12.hi.us/student/behavior/index.htm 
 

• Fostering Student Accountability through Preventive Discipline  
o In addition to text readings, review Grossnickle, D.R., & Sesko, F.P. (1990) Preventive 

discipline for effective teaching and learning: A sourcebook for teachers and 
administrators, (ERIC). 
 

• Creating a Positive Classroom Climate 
o In addition to text readings, review a brief video and suggestions at the Penn State 

University League for Innovation web site: 
http://www.personal.psu.edu/scs15/idweb/positiveclimate.htm 
 

• Preventing Violence and Bullying 
o Complete a web search to review at least five sites devoted to preventing violence and 

bullying, particularly at the grade level of your field experience. 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 
Special Note: All assignments must be submitted via Laulima by 11:55 p.m. on the designated 
due date within each Module. Instructions for submitting each assignment are included within 
each Module. 

Assignments 
• Textbook readings and additional readings/websites. Quizzes (20%) 

o Based on whether you are working toward Elementary or Secondary licensure, your text 
readings will be selected from a primary text as identified earlier. Each reading 
assignment must be completed prior to the class session during which it will be 

http://iris.peabody.vanderbilt.edu/�
http://doe.k12.hi.us/student/behavior/index.htm�
http://www.personal.psu.edu/scs15/idweb/positiveclimate.htm�
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discussed. Quizzes will be based in part on your understanding of the text material, and 
your ability to apply the content in simulations of classroom-based situations 

o Two quizzes will be administered online via Tasks, Tools and Surveys in Laulima. One 
quiz will focus on specific information provided in the assigned textbook readings; one 
will focus on Hawaii DOE Guidelines, Chapter 19. 

• Positive climate essay (15%) 

o Based on text and article readings as well as class discussions and presentations, please 
prepare an original essay that demonstrates your understanding of elements, principles, 
and practices of positive learning climates. You are expected to include one additional 
source, including appropriate citation, as you synthesize information gleaned from 
multiple sources. This assignment requires you to identify positive climates in terms of 
the process and outcome; i.e., you must explicitly describe how a teacher establishes 
such a climate and the anticipated or direct benefits associated with this effort. 

• Several articles will be reviewed to augment the text readings. You will select two articles to 
critique for assessment, or you may select your own articles. Article critiques (20%) 

o You will complete two article reviews based on assignments oryour own web search of 
the following topics: preventive discipline and anti-bullying programs and interventions, 
particularly as appropriate to the age and grade levels of students in your assigned FE 
classroom.  

o The assignment requires that you submit an article from an academic journal, rather 
than a popular magazine or periodical, with citation, and prepare a critique that 
addresses the following criteria: 

• explain the purpose of the article 
• identify the key question addressed by the author 
• describe the information (data, experiences, facts, etc.) provided by the author 
• explain the author’s main inferences or conclusions 
• contextualize the article’s message by considering how your own pedagogy could be 

influenced by the author’s position or generalizations 
• follow academic standards of writing (review, revise, and edit prior to submitting) 

 
• Values poster, paper, & presentation (30%)  

o Values are the foundation of your philosophy of education, your management approach, and your 
minute-to-minute actions as a teacher and member of the school community. 

The outcomes of this assignment include: Poster, Statement, and Presentation 

• Poster:  Please create an original poster that you can display proudly in your own 
classroom, or with permission, in your FE classroom. Your poster provides you 
and your students a visual reminder of the values that you aspire to nurture. 
These values underlie the development and maintenance of your learning 
community, and represent the basis of classroom climate, attitudes, and 
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behavior present in your classroom. This poster serves as an invitation to all who 
enter your classroom, so consider very carefully the relationships you want to 
foster, the feelings you want to evoke, and the behaviors you want to invite and 
reinforce. In essence, the poster speaks volumes about your classroom. 
Therefore, you and I expect it to be visually appealing and grammatically correct. 
Your students will appreciate your care in creating a quality product. See rubric 
below. 

Suggested Procedures: 

• Do a couple of sketches for your poster. Consider how you might incorporate a 
border, color, and words or phrases. Be sure to check for grammatical accuracy. 

• When you have completed your final sketch, transfer your design onto poster 
board/paper. 

• For visual consistency and legibility, consider using computer-generated letters 
and icons. 

• Consider using a color printer, or cutting your words or icons from fadeless 
colored paper. 

• Carefully arrange before pasting (glue stick) the images onto index paper.  
• Let the glued pieces and/or paint dry. Don’t hurry the process! 
• Be sure to photograph your poster for possible use in your exit portfolio. 
• Remember, clear visual communication is the key! 
• Here are some general rules to consider: 

 
• LEGIBILITY:   

A common rule of thumb is to make lowercase letters ½ inch high for each ten 
feet of viewer distance. To be legible to a student seated in the last row of a thirty-
foot-long classroom, the lettering should be at least 1½ inches in height. Use a ruler 
and draw lines on your paper to use as a guide for word and phrase placement. 

• LETTERING & SPACING: 
The space between each PHRASE should be slightly less than the height of the 

lowercase letters. The only way to overcome the unevenness with some irregular 
letters (K,A,M,S,G,Q) is to space all letters by what appears even to the eye. In other 
words, “eyeball” the correct distance between individual words. Traditionally, 
posters use lowercase letters, with capitals only where required. Choose your own 
style, though. Create something that makes you proud! 

• BORDER (optional): 
Outline or frame your poster with a simple border that fits the overall design or 

theme. 

• COLOR: 
Color of the letters, words, icons, images, etc. should be in contrast with the 

background for simple legibility and emphasis. Use your knowledge of the color 
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wheel to create your poster. Finally, choose colors that convey the feelings you 
want in your classroom. 

VALUES POSTER RUBRIC 

POSTER:  (20 PTS.) Craft, Creativity, Originality 5 3 1   0 
• Included statement or slogans legible from a 

distance of 30’ due to contrast of foreground and 
background of letters and images  

• Displayed perfect grammar and spelling 

 
 
 

   

• Explored and integrated colors, shapes, images, and 
symbols to create a unique and effective visual 
statement    OR 

• Effectively applied minimalist approach to visual 
statement 

    

• Skillfully used methods and materials, displayed 
neatness 

 
 

   

• Selected art materials creatively and innovatively to 
appeal to or represent age level or content area 

 
 
 

   

 

• Statement: typed, single or double spaced, error-free. (4-paragraph minimum). 

To accompany your poster, please prepare a brief statement that explains why you selected 
these values in terms of intended student outcomes. Based on your classroom values, 
succinctly describe your classroom climate. Explain how your poster’s overall message relates 
to ONE of the core concepts of our HEART conceptual framework.   

STATEMENT:  (30 PTS.)    Key Elements:   6       4    2   0 
• Values clearly stated to describe classroom climate    

 
   

• Rationale, reasoning based on intended student outcomes  
 

   

• Accurate, clear, specific connection to HEART concept  
 

   

• Typed page, length, grammar, spelling   
 

   

• Clarity of writing 
 

    

 

• Presentation:  You will not read your paper aloud. Rather, you will display your 
poster and explain how your values lead to specific intended student outcomes 
and classroom climate. Your presentation should incorporate why you selected 
to highlight certain values in your poster. Finally, you should explain how your 
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values (and poster) reflect ONE of the core concepts of HEART.   
  

Assessments 
 

• ATTENDANCE/PARTICIPATION 15% 

• QUIZZES   20% 

• ARTICLE CRITIQUES  20% 

• VALUES POSTER   10% 

• VALUES STATEMENT  20% 

• POSITVE CLIMATE ESSAY 15% 
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 645 Learning Environments III (2) 

Description/Overview 
Exploration of student behavior and related 
interventions to promote caring and effective 
classroom environments.  Application of responsible 
management of student learning.   

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
Evertson, C. & Emmer, E. (2009) Classroom 
Management for Elementary Teachers, 8th edition.  
 
Emmer, E. & Evertson, C. (2009) Classroom 
Management for Middle and High School Teachers, 8th 
edition.  
 
Albert, L. (2003) Cooperative Discipline. 
 
Articles as assigned throughout the semester 
 

Online/Blended 
The course website provides many of the resources 
offered to students in the course. In addition, you are 
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Requirements 
Special Note: The majority of the 
M.A.T. courses are offered via 
campus-based as well as web-based 
formats. This syllabus represents a 
campus-based course format. 

expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat, 
Microsoft Word, Microsoft PowerPoint and a media 
player such as QuickTime. 

To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log out 
of Laulima first before proceeding with the readiness 
check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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Office 
 

Office Phone 
 

Cell Phone (optional) 
 

E-mail 
 

Office Hours 
TBD  
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7488 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama. 

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational.  

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC6

 Standard 3—Learning Environments 

 Standards 

• The teacher candidate works with learners to create environments that support 
individual and collaborative learning, encouraging positive social interaction, active 
engagement in learning, and self motivation. 

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend class regularly, arrive 
promptly, and complete all assignments prior to class.  All 
assignments are due at the beginning of the period on the 
dates indicated, even if you are absent.  In recognition that 
unforeseen problems may occur, any assignments turned in 
late will be lowered one full grade equivalent.  No assignment 
will be accepted more than seven days after it is due. Further, 
students are expected to contact the instructor before class 
in the event of unavoidable tardiness or absence. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 

                                                           
6 Interstate Teacher Assessment and Support Consortium 

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(16) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(17)  turning in assignments that somebody else has 
completed;  

(18)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

The following grading scale will be used: 

Grade Range 
(Percent) 

Comments 

A 96-100 Exceeds the requirements.  Demonstrated performance is 
far above average.  Excellent. 

A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 82-83.99  
Grades below are not acceptable in graduate classes. 
C+ 78-81.99  
C 75-77.99 Meets the requirements.  Demonstrated performance is 

average.  Satisfactory. 
C- 70-74.99  
D+ 67-69.99  
D 63-66.99 Does not meet the requirements.  Unsatisfactory. 
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D- 60-62.99  
F 0-59.55  

Student Learning Outcomes 
By the completion of this course, teacher candidates will be able to: 

• create learning environments that facilitate high expectations for student learning; 
 

• enforce classroom rules and procedures that facilitate student engagement; 
 

• hold themselves and their students accountable for appropriate behavior and active learning; 
 

• demonstrate understanding of myriad influences on student learning and engagement; 
 

• collaborate with families, colleagues, and other professionals to promote student well-being; 
 

• develop students’ communication skills toward responsible resolution of differences; 
• support students in decision-making and problem-solving; and  

• help students reflect on personal biases to deepen understanding of cultural, ethnic, gender, 
and learning differences toward stronger relationships. 

Topic Outline 
The following major topics will be addressed through this course, as presented in the text and additional 
readings: 

• Developing Accountability in Student Behavior 
o In addition to text readings, review research on student accountability in Eilam, B. 

(2001). Primary strategies for promoting homework performance. American Educational 
Research Journal, 38, 691-725. 

• Managing Appropriate Student Behavior 

o In addition to text readings, review Akin-Little, K.A., Eckert, T.L., Lovett, B.J., & Little, S.G. 
(2004). Extrinsic reinforcement in the classroom: Bribery or best practice. School 
Psychology Review, 33, 344-362. 

 

• Managing Classroom Groups (Cooperative Learning, Special Needs, Content-Specific) 

o In addition to text readings, review Johnson, D.W., Y Johnson, R.T.  (2005). Joining 
together: Group theory and group skills (9th ed.). Boston: Allyn and Bacon. 
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• Fostering Constructive Assertiveness 

o In addition to text readings, review strategies and tips for effective communication in 
the classroom at: www.2.scholastic.com/browse/teach.jsp. 

• Demonstrating Empathic Responding 

o In addition to text readings, search two web sites as determined in class discussions to 
identify how empathy, part of the HEART conceptual framework, plays a key role in 
understanding cultural influences on classroom behavior and interaction patterns. 

• Implementing Strategies for Conflict Resolution 

o In addition to text readings, review Shukla-Mehta, S., & Albin, R.W. (2003). Twelve 
practical stategies to prevent behavioral escalation in classroom settings. Preventing 
School Failure, 47, 156-172. 

• Establishing a Classroom Management Philosophy 

o See Assignments/Assessments below. 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 

Assignments 
• Textbook readings and additional readings/websites. Quizzes (10%) 

o Based on whether you are working toward Elementary or Secondary licensure, your 
text readings will be selected from a primary text as identified earlier. Each reading 
assignment must be completed prior to the class session during which it will be 
discussed. Quizzes will be based in part on your understanding of the text material, and 
your ability to apply the content in simulations of classroom-based situations 

o Two quizzes will be administered online via Tasks, Tools and Surveys in Laulima. Each 
quiz will focus on specific information provided in the assigned textbook readings. 

 

• Several articles will be reviewed to augment the text readings. You will select one article to 
critique for assessment. Article Critique (10%) 

o You will complete one article review based on your own web search on one of the 
following topics: teacher empathy and conflict resolution, particularly as appropriate to 
the age and grade levels of students in your assigned FE classroom.  

o The assignment requires that you submit an article from an academic journal, rather 
than a popular magazine or periodical, with citation, and prepare a critique that 
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addresses the following criteria: 

• explain the purpose of the article 
• identify the key question addressed by the author 
• describe the information (data, experiences, facts, etc.) provided by the author 
• explain the author’s main inferences or conclusions 
• contextualize the article’s message by considering how your own pedagogy could be 

influenced by the author’s position or generalizations 
• follow academic standards of writing (review, revise, and edit prior to submitting) 

 

• Student behavior analysis form (5%) 

o Based on class readings and discussions with your CT, create a template for student 
self-assessment of behavior. This form should minimally include the student’s 
description of the incident, behavioral antecedents, actions that might have prevented 
the incident, and identification of future steps to avoid repeating the undesired 
behavior. 

• Teaching metaphor (20%) 

o Please compose a brief metaphor of yourself as a classroom teacher, either in terms of 
how you see yourself or how you want to see yourself.  Think of the kinds of 
relationships you will foster in your classroom.   

• consider your own personal biography in terms of your culture, personality, life experiences, 
school experiences, emerging teaching style, etc. 

• after you have identified a few key elements or characteristics of your “perceived teacher-
self,” shift the focus to the students you will be teaching 

• imagine yourself in the role of your stated metaphor, teaching your students 
• if you consciously connect your metaphor to the reality of classroom life, it will be 

easier to make direct comparisons 
• finally, consider the Education Department’s HEART Conceptual Framework ~  How does your 

metaphor embrace ONE aspect of HEART?  See rubric below. 
 
Element 

 

Exemplary 

(6 pts.) 

Proficient 

(4 pts.) 

Functional   

(2 pts.) 

The paper is clear, interesting, and original 

- written from writer’s experience, personality, interests 
- written in FIRST PERSON 

   

Reference to students, or classroom is evident 

- writing is supported with details, concrete examples 
- author includes students/classroom metaphors 

   

Word choice is consistent with the purpose 

- metaphor is distinct from simile  
- words are specific, accurate 
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- words are lively, powerful, give energy 
The writer displays skillful writing conventions 

- grammar is appropriate (noun-verb, noun-pronoun 
agreement) (singular/plural) 

- punctuation is appropriate 
-     spelling is generally correct sentence structure clearly   

conveys meaning 

- writing sounds natural and fluent 
- sentences are appropriately structured, varied 

   

The paper resonates with the conceptual framework 

-      metaphor addresses a core principle of HEART 

- explanation conveys clear understanding of the principle 
- choice of principle is consistent with metaphor 

 

 

  

 
 

• Classroom management philosophy (40%) 

INTRODUCTION/ PURPOSE 

Your beliefs and assumptions will evolve naturally as you continue on your present course of 
professional preparation. A clear understanding of your classroom management goals and beliefs not 
only lends direction to your teaching but also helps you articulate your own philosophy about managing 
all necessary resources to facilitate meaningful learning in your classroom. The process of creating a 
personal philosophy of classroom management requires you to think carefully about your beliefs about 
teaching and learning. Your philosophy statement represents your vision of effective classroom 
management as a necessary component of effective learning environments, and provides stability and 
continuity as you face myriad challenges in your teaching career. A well-defined philosophy helps you 
stay focused on your teaching goals as you appreciate the personal and professional rewards of 
teaching.  

DESCRIPTION 

In a nutshell, writing your philosophy reminds you to ask yourself the most essential question about 
your role as a teacher: what effect do I have on students and their learning? 

Consider your audience; you are communicating to other educators. 
Briefly, clearly, and persuasively explain your reasons for teaching. Consider why you are in this 
profession, and make your case. 
 

Write in the first-person; this is YOUR philosophy. 
For example: “I relate content to students’ lives and interests” as opposed to “A teacher must 
relate content to students’ lives.”  
 

“Own” your philosophy by writing about YOUR experiences and beliefs. 
Write persuasively, in the present tense.  

For example: “I engage students in cooperative learning to facilitate social skill 
development” as opposed to “I plan to use cooperative learning.” 
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Review your values and personality characteristics so you can highlight your unique approach to 
teaching. 
 
Create a vivid portrait of yourself as a committed teacher. Consider the term WYSIWYG (what you see is 
what you get). In other words, write your philosophy so that the reader can visualize what you do in the 
classroom and the exchange between you and your students. Help the reader picture the learning 
environment you create for your students. 
 
Avoid the use of declarative statements that could be interpreted negatively, such as “students don’t 
learn through lecture.”  
 
Read the rubric descriptors carefully and refer to them (use them as a guide) as you write your 
philosophy.  
PROOFREAD. Go through your paper and look for common errors (singular/plural), change in voice, etc. 
PROOFREAD. Go through your paper and consider how to make it more clear, more vivid, and more 
impressive. 
PROOFREAD. Read your paper for the last time and determine that it is a quality product that makes you 
proud. 
PROOFREAD.  
 
Remember, YOUR philosophy statement gives the reader an opportunity to see into the future. There is 
little distinction between a teaching philosophy and a classroom management philosophy. This 
assignment allows you be a little more specific about how you will create the learning environment that 
you envision. Engage the reader, tell your story, and take pride in your experiences and future plans. 
Sure, it is BRIEF, because you want to be able to capture the reader’s attention. While this may be a 
challenge, your readers (whomever they may be) will appreciate your clarity, brevity, and sincerity.  
 
Be sure to include the following: 

• Clear, inviting  introduction.  
• Three distinct, separate belief statements about student learning or student behavior, such as 

“students learn best through active engagement with the topic,” or “students are responsible 
for their own learning.”  

• A broad goal statement that describes intended student outcomes, such as “My goal is to create 
a classroom where students are active participants who enthusiastically accept responsibility for 
their own learning.” Remember that your goal ought to be backed up by your belief statements, 
or your belief statements ought to lead to your goal, whichever format works best for you. Just 
make sure that what you say you believe about students, behavior, learning, etc. is consistent 
with your stated goal.  

• Logical conclusion. 
Organize your philosophy so that it is: 

• NO MORE THAN ONE SINGLE-SPACED PAGE (YES, YOU CAN HAVE SMALL MARGINS)  
• Clearly aligned to the rubric below. 

RUBRIC 

Element 3 Exemplary 2 Proficient 1 Functional 0 Not evident 
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Organization 

Does the 
structure make 
the philosophy 
easier to 
understand? 
Does the 
organization 
indicate a well-
planned 
statement? 

Paper flows very 
smoothly. Introduction 
and conclusion are 
clearly articulated and 
related. Introduction 
invites reader and 
conclusion leaves 
reader with sense of 
closure. Beliefs are 
presented in logical 
sequence. Transitions 
are used effectively to 
create a seamless 
order of ideas. 

Introduction and 
conclusion are 
recognizable yet not 
clearly related. 
Transitions often work 
well. Sequencing 
shows some logic yet 
structure sometimes 
takes attention away 
from topic.  

Introduction and 
conclusion are 
recognizable. Some 
transitions connect 
ideas. Sequencing 
needs work. Paper 
lacks coherence as a 
whole. 

Paper is poorly 
organized and 
ideas are not easily 
followed. 
Connections 
between ideas are 
confusing. 

Voice 

Would someone 
want to keep 
reading this 
philosophy if it 
were longer?  Is 
the paper 
interesting to a 
reader?  

Paper is written 
consistently in first 
person and present 
tense. Author writes in 
personal, compelling 
way to engage reader. 
Author articulates 
personal values which 
demonstrate 
individuality and 
uniqueness, and 
makes minimal 
reference to others’ 
beliefs and/or 
quotations. Active 
rather than passive 
writing holds reader’s 
attention. 

Paper is written 
predominantly in first 
person, with additional 
references to a 
teacher’s role so as to 
be inconsistent. Paper 
includes future and 
present tense. Author 
mixes both active and 
passive voice. Paper 
incorporates 
references to others’ 
beliefs and/or 
quotations.  

Paper is written 
predominantly in 
future tense. 
Personal values are 
minimally described. 
First, second, and 
third person voice 
creates confusion. 

Paper is written in 
future tense 
and/or third 
person. Personal 
values are not 
expressed. 

Clarity/Purpose 

Is your purpose 
clear? Does the 
philosophy create 
vivid imagery 
that lingers in the 
reader’s mind? 

Purpose or reason for 
teaching is explained 
clearly and 
completely. Natural, 
effective language 
enhances and clarifies 
meaning without 
repetition. Details go 
beyond the obvious to 
help reader envision 
classroom 
environment and 
relationships between 
the author and 
students.  

Philosophy is explained 
adequately. Language 
is appropriate but 
inconsistently colorful 
or vivid. Author does 
not embellish ideas in 
manner to give reader 
a clear image of 
classroom 
relationships. 

Philosophy is 
explained without 
precision.  Passive 
language does not 
allow reader to 
envision classroom 
relationships. 

Philosophy is not 
clearly articulated. 

Beliefs 

Are you clear 

Three distinct, 
separate beliefs focus 
on intended student 

Three beliefs are 
presented but some 
are so similar that they 

Three beliefs are 
presented but all are 
variations of the 

Less than three 
beliefs are stated. 
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about your ideas 
about students? 
Would a reader 
want to engage 
in a conversation 
with you about 
these beliefs? 

outcomes rather than 
teacher 
responsibilities. 
Author’s beliefs about 
students are personal, 
persuasive and 
compelling. Beliefs are 
stated in positive 
terms and give reader 
a sense of author’s 
professional 
commitment toward 
student outcomes. 

represent variations of 
the same theme. 
Author’s beliefs are 
familiar and not 
backed up with 
personal experience or 
explanation. Beliefs 
are stated in deficit 
terms which indicate a 
passive sense of 
commitment. 

same theme. 
Author’s beliefs 
indicate a lack of 
faith in student 
learning or student 
behavior. 

Goal 

Do you describe  
a long-term 
outcome where 
students will 
thrive? 

Goal describes positive 
intended student 
outcomes rather than 
teacher outcomes. 
Explanation is based 
on personal 
experience or 
understanding. 
Descriptive, concise 
language indicates 
WYSIWYG. 

Goal describes 
classroom organization 
or teacher behavior 
rather than classroom 
climate or student 
behavior. Personal 
experience or 
explanation is vague. 
Student outcomes are 
identified but not 
central to goal 
statement.  

Goal does not seem 
attainable although 
presented in terms 
of teacher or 
student behavior. 

Goal is not clearly 
articulated. 

Conventions  

Does the 
mechanical 
correctness of the 
philosophy meet 
academic 
standards and 
indicate a quality 
product? 

Writing is of high 
quality and error-free. 
Accuracy in spelling, 
punctuation, sentence 
structure and 
grammar creates a 
polished, insightful 
presentation. 
Attention to detail 
engages reader in the 
author’s “story.” 

Spelling and grammar 
are usually correct. 
Sentence structure 
maintains reader 
interest.  

Spelling, grammar, 
punctuation, verb 
tense, and sentence 
structure detract 
from overall 
presentation. 

Writing is careless. 

 

 

 

Assessments 
 

• ATTENDANCE AND PARTICIPATION 15% 

o See the Education Department Policies section regarding Attendance and Participation. 
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• QUIZZES    10% 

• ARTICLE CRITIQE   10% 

• BEHAVIOR ANALYSIS FORM    5% 

• TEACHING METAPHOR   20% 

• MANAGEMENT PHILOSOPHY  40% 
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

 
ED 650 Planning for Instruction (1) 

Description/Overview 
Introduction to instructional practice, including 
effective planning, content knowledge, and assessment 
of student learning experiences.  Exploration of 
specialized professional association standards as the 
basis for instructional planning. 

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
Moore (2009). Effective Instructional Strategies:  From 
Theory to Practice  
Articles: 

• Sparks-Langer, Starko, Pasch, Burke, Moody & 
Gardner (2004).  “Teaching and Reflective 
Decision Making” 

• Wiggins and McTighe (1999), “What is 
Backward Design?” 

• Hawaii Department of Education Content 
specific Curriculum Frameworks – available at 
http://doe.k12.hi.us/ 

Online/Blended 
Requirements 

The course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 

http://doe.k12.hi.us/�
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will also need the following software to access 
materials and for the course work:  Adobe Acrobat, 
Microsoft Word, Microsoft PowerPoint and a media 
player such as QuickTime. 

To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log out 
of Laulima first before proceeding with readiness 
check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

 

 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational.  

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�


4.75 
 

A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC7

 Standard 6—Assessment 

 Standards 

• The teacher understands and uses multiple methods of assessment to 
engage learners in their own growth, to document learner progress, and to 
guide the teacher’s ongoing planning and instruction. 

  Standard 7—Planning for Instruction 
• The teacher draws upon knowledge of content areas, cross-disciplinary 

skills, learners, the community, and pedagogy to plan instruction that 
supports every student in meeting rigorous learning goals. 

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend online class regularly, arrive 
promptly for synchronous sessions, and complete all 
assignments on time. All assignments are due on the dates 

                                                           
7 Interstate Teacher Assessment and Support Consortium 
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indicated.  In recognition that unforeseen problems may 
occur, any assignments turned in late will be lowered one full 
grade equivalent.  No assignment will be accepted more than 
seven days after it is due. Students are expected to contact 
the instructor before class in the event of unavoidable 
tardiness or absence to synchronous sessions. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(19) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(20)  turning in assignments that somebody else has 
completed;  

(21)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

  

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

The following grading scale will be used: 

Grade Range 
(Percent) 

Comments 

A 96-100 Exceeds the requirements.  Demonstrated performance is 
far above average.  Excellent. 

A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 80-83.99  
Grades below are not acceptable in graduate classes. 
C+ 78-79.99 Does not meet the requirements.  Unsatisfactory. 
C 75-77.99  
C- 70-74.99  
D+ 67-69.99  
D 63-66.99  
D- 60-62.99  
F 0-59.55  

 

Special Note:  Students can access their course assignment grades via the Gradebook in Laulima 
throughout the course.  

Student Learning Outcomes  
By the completion of this course, teacher candidates will be able to: 

 
• identify content and content standards and how these are organized in the curriculum; 

 
• select and create learning experiences that are appropriate for curriculum goals, relevant to 

learners, and based upon principles of effective instruction; 
 

• explain the multiple purposes of assessment and how to select appropriate assessments;  
 

• describe professional responsibility for aligning learning goals with instruction and assessment; 
 

• take respect students’ diverse strengths and needs and commit to use information to plan 
effective instruction; 

 
• take professional responsibility to use long and short-term planning; and  

 
• know that plans must be open to adjustment and revision. 
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Topic Outline 
The following major topics will be addressed through this course: 
 

• Overview of Planning and Instruction, 
 

• Principles of Backward Mapping, 
 

• National Standards, 
o History 
o Common Core Standards  

 
• State Standards,  

o Hawaii Content and Performance Standards 
o General Learner Outcomes 
 

• Long Range Planning, and 
o Unit Planning 
o Topic and Driving Question  
o Rationale  
o Concept Mapping 

 
• Assessment Overview 

o Purposes 
o Range 
o Types – Summative/Formative 
o Culminating Activity/Assessment  

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 
This course is organized into Modules, which are accessible via Laulima. The following major topics will 
be addressed through this course: 

Assignments 

1) Participation and Attendance in Module Activities  

Please check Announcements on Laulima for updates.   

Attendance online is required.  These are to support and help you process the information.  

The course is organized by Modules to support your learning.  The modules are organized so that they 
are in close alignment with the Unit Blueprint components. You will be assigned course readings which 



4.79 
 

should be read prior to the class session.  In addition to course readings, there will be some activities to 
complete within various Modules. Activities may include viewing powerpoints/podcasts/instructor 
messages; participating in online discussions; or completing an assignment.  Therefore, you will be 
expected to: 

a. Complete assigned reading. 

b. Listen to/view at least one podcast/powerpoint/instructor message. I will send you an 
announcement to let you know what you will need to view.   

c. Participate in module activities which may include online discussions. 

d. Post any written assignments or response to readings by the required designated 
times.  

 

Late postings or assignments will be lowered one for grade for that particular assignment.  If 
you are ill or for any reason cannot complete a class session on time, please notify me by 
leaving a message via e-mail at mebersol@hawaii.edu.  Please note that all work will be posted 
to our course site on Laulima.  You are expected to make up any work you missed and adhere 
to the due dates posted in the schedule.  

Note: All Assignments are due by 11:55 p.m. on the designated due date. 

FOR ONLINE DISCUSSIONS: 

Instructions for online discussions will be given in the respective Module. To access the discussion area, 
go to Discussion and Private Messages link in the Menu bar on the left-hand side of our course 
homepage. Interaction with each other and responding to the issues and questions posed is a vital part 
of our course, and accounts for an equitable proportion of your course grade. When posting your 
comments, please offer information that is relevant, substantive and insightful. Here are suggestions 
about etiquette online specific to our course: 

♦ Write to each other with the utmost respect. There may be times and instances when 
controversial topics come up for discussion and students will have different points of view. Even 
if you passionately disagree with others, treat your peers and their perspectives with great 
consideration; 

♦ Although many of the online discussions will relate to your personal opinions, please engage in 
these online discussions in an informed manner: investigate and think things through before 
writing, to best demonstrate your knowledge and opinions; 

♦ Try your best to write in sentences, and feel confident about your spelling before posting 
comments online. It is standard to begin proper names – which include place names – with 
capital letters, although if you have a philosophical or other reason for beginning proper names 
without capital letters, that’s OK. Writing in all capital letters gives the impression of shouting, 
so please refrain from that. Longer messages are easier to read if they are presented in a series 
of paragraphs. 

mailto:mebersol@hawaii.edu�
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♦ Hawai‘i Creole English, or ‘Pidgin,’ is a legitimate language and is the first language of many 
residents of the Hawaiian islands; therefore you are also welcome to include some Pidgin in 
your comments; 

♦ Hawaiian is an official language of the State of Hawai‘i (together with English), and you are 
encouraged to use Hawaiian in your postings. If you believe your peers may not be clear about 
Hawaiian words or phases you use, I would appreciate if you would offer English language 
translations for classmates, simply to facilitate collective understanding, unless you have a 
strong reason not to offer the translation; 

♦ Please refrain from using words and phrases you believe will offend classmates, such as ones 
that are widely recognized as racist, sexist, etc. 

♦ Read and re-read your online comments before you post them; 
♦ Check out these helpful links relating to ‘netiquette’: 

o http://www.hawaii.edu/askus/570 
o http://www.albion.com/netiquette/ 

 

2) Written Assignments   

You will be assigned four written assignments.  Some of the written assignments will require you to read 
a handout and complete the written assignment.  

3)  Response to Reading 

Following your assigned readings you will either 1) Complete a written assignment OR 2) Do a “response 
to reading” and participate in an online discussion.  For each “response to reading” you will be expected 
to do the following:    

•  Summarize the concept presented in the reading  
•  Connect the information to your prior experience 
•  Provide a quotation from the reading that that was thought-provoking to you  
•  Post a question that you would like discussed or pursue further 
•  Respond to postings by two colleagues 

A detailed rubric will be provided. 

4) Unit Blueprint   

The Unit Blueprint you develop during ED650 introduces foundational concepts for the unit plan you will 
write in your methods course and will teach in your Field Experience classroom. You will submit your 
Unit Blueprint, complete with all sections listed below.  A rubric which describes the criteria for each 
section will be provided. 

a. Descriptive Data 
b. HCPS  
c. Topic and Driving Question  
d. Rationale and GLO’s  
e. Concept Map/Outline  
f. Culminating Activity/Assessment  

http://www.hawaii.edu/askus/570�
http://www.albion.com/netiquette/�
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g. Overview of Lessons Chart 
 

Submission of Course Assignments  

All assignments are due by 11:55 p.m. on the designated due date. Assignments must be submitted via 
the Assignment tool in Laulima. You will find the Assignments link on the Menu bar on the left-hand 
side of the course homepage. Please click on that link to access class assignment details and to submit 
each of your assignments as attachments.  

In recognition that unforeseen problems may occur, please notify me as soon as possible. Each student 
will be allowed 1 late assignment (no more than 1 week late without penalty).  All other assignments 
turned in late will be lowered one full grade equivalent.  No assignment will be accepted more than 
seven days after it is due.   

Assessments  
1. Participation and Attendance (Module activity points) – (15%) 
2. Response to Readings/Online Discussions – (15%) 
3. Written Assignments – (15%) 
4. Quizzes – (15%) 
5. Unit Blueprint – (40%) 
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ED 650: Response to Reading Rubric 

•Summarize the concept presented in the reading  
•  Connect the information to your prior experience 
•  Provide a quotation from the reading that that was thought-provoking to you  
•  Post a question that you would like discussed or pursue further 
•  Response to postings by two colleagues 

 

Criteria Exemplary  Proficient  Functional 

 
Summary 

Correctly identifies and 
briefly discusses at 
least three concepts 
from the reading in an 
interesting way.  

Identifies & briefly 
discusses at least two 
concepts related to the 
reading 

Identifies at least one 
concept related to the 
reading and minimally 
discusses it or simply 
repeats what has 
already been stated by 
classmates. 

Connection Connections made to 
prior knowledge, to 
other 
readings/experiences, 
content areas, & 
current theory in 
planning and 
instruction.  

Describes a connection 
but either provides and 
inappropriate example 
or no example 

Did not correctly 
connect to the content 
of the reading. 

Quotation Appropriate and 
connected to the 
reading and course 
content. 

Appropriate but not 
connected to 
information in the post. 

No quotation provided 

Question Poses a provocative 
question that helps us 
think more deeply 
about the content. 

Poses a question of 
personal interest that 
may not invite others to 
answer. 

Poses a literal question 
that can be answered 
from the reading. 

Response to 
Others 

Thoughtful clear 
responses to two 
classmates that adds 
to the discussion of the 
reading. 

Writes only one 
response or made two 
personal comments that 
did not relate to the 
content of the reading 

Did not respond to 
others or did not relate 
their response to the 
content of the reading 

Total 
Points 

6 3 1 
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 MAT Unit Blueprint Rubric  

Name _____________________________   Date ________________ 

Unit Title __________________________ Total Score __________/50 

 

INTASC CONTENT     

Standard 7: 
PLANNING FOR 
INSTRUCTION 

Descriptive Data 

Includes names, grade 
level, subjects, title of 
unit 

All components present, 
specific, and clear to reader. 

  One or more 
component missing. 

  5 Points  4 Points  2 Points  0 Points  

Standard 4: 

CONTENT KNOWLEDGE 

 

HCPS 

Lists 
strand/standard/topic/ 
benchmarks 

HCPS written out, standards 
clearly match intended 
learning.  HCPS clearly 
connected to driving 
question.  They are also 
connected to the rationale. 
HCPS includes strand, 
standard, topic, and 
benchmark. 

HCPS written out, 
standards clearly match 
intended learning. HCPS 
includes strand, 
standard, topic, and 
benchmark, but not fully 
relevant to topic. 

HCPS not fully 
relevant to topic and 
student learning. One 
component missing.  

HCPS missing. 

  5 Points  4 Points  2 Points  0 Points  

 Topic & Driving Question 

Identifies topic and 
driving question  

Topic is clearly connected to 
HCPS. The content or major 
concepts answer the driving 
question. As a whole, lessons 
relate back to driving 

Topic is clearly 
connected to HCPS. The 
content or major 
concepts answer the 

Connection of topic to 
HCPS is not clear. The 
content or major 
concepts fail to 
answer portions of the 

Question missing or 
no connection to 
HCPS.  
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question driving question. driving question. 

  5 Points  4 Points  2 Points  0 Points  

 Rationale 

Includes an overview of 
unit purpose, what 
students will learn, and 
why it is important, ties 
into at least 1 GLO 

Relevance and importance to 
students clearly articulated.  
At least one GLO highlighted 
and explained.  Connection 
to HCPS emphasized. 

Relevance and 
importance to students 
are clearly stated but 
not well articulated.  At 
least one GLO 
highlighted and 
explained.  Connection 
to HCPS emphasized. 

Intended student 
learning identified but 
not explained in terms 
of relevance or 
importance.  Some 
irrelevant information 
included.  GLOS 
included but 
connection not 
described. 

Relevance and 
importance to 
students not clearly 
articulated or GLO 
missing. 

  5 Points  4 Points  2 Points  0 Points  

Standard 4: 

CONTENT KNOWLEDGE 

 

Concept Map/Outline 

Creates a graphic 
organizer that shows the 
relationship of unit 
concepts 

Concepts clearly identified 
and defined in an outline or 
graphic organizer.  Clearly 
states the terms, ideas, 
concepts and shows the 
relationships between the 
different concepts…NOT THE 
PROCEDURE OUTLINE. Not 
stated as questions, but 
answers to questions.  Age 
appropriate. 

Concepts clearly 
identified and defined in 
an outline or graphic 
organizer.  Clearly states 
the terms, ideas, 
concepts…NOT THE 
PROCEDURE OUTLINE. 
Age appropriate. 

Some important 
concepts missing or 
concepts loosely 
connected to 
objective.  

Concepts not age 
appropriate. 

Concepts either 
inaccurately defined 
or not specific 
enough. 

Procedures listed 
rather than concepts 
to be taught. 

Conceptual questions 
only.  Concepts don’t 
build or connect to 
objectives  

  5 Points  4 Points  2 Points  0 Points  

Standard 6:  Culminating Activity  High-interest authentic 
assessment described.  

Connection to HCPS High interest 
authentic assessment 

High-interest 
authentic context not 
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ASSESSMENT 

 

 

 

 

 

Describes a culminating 
project to evaluate 
student attainment of 
standards 

Connection to HCPS clearly 
articulated.  

 

clearly articulated.  

 

described, but no 
clear connection to 
HCPS.   

 

fully described, and/or 
connection to HCPS 
unclear.  

 Overview of Lessons 
Chart 

3 Points  2 Points  1 Point 0 Points Each 

Standard 7: 
PLANNING FOR 
INSTRUCTION 

• Lesson and Topic 
 

Topics clearly listed showing 
continuity and logical 
relationships.  Includes 
meaningful connections 
between lessons. 

Topics clearly listed 
showing continuity and 
logical relationships.  
Includes lessons 
connections. 

Topics listed but not in 
logical sequence.  
Connections not 
included. 

Topics not clearly 
listed or are 
ambiguous or Topics 
do not clearly reflect 
the lesson. 

 

 3 Points  2 Points  1 Point  0 Points Each 

• HCPS 
Benchmarks 

Individual lesson concepts 
accurately aligned with the 
HCPS benchmarks.   

Individual lesson 
concepts aligned with 
the HCPS benchmarks 
but some not accurately. 

HCPS benchmarks 
listed but not 
accurately aligned 
with many of the 
concepts. 

HCPS benchmarks are 
missing or completely 
not aligned with the 
concepts. 

 3 Points  2 Points  1 Point  0 Points Each 

• Concept 
Sequence 

All concepts clearly worded, 
meaningfully sequenced, and 
tied closely with the concept 

Most concepts clearly 
worded, sequenced, and 
tied closely with the 

Concepts listed but 
not sequenced 
appropriately. 

Concepts used in the 
lessons are not listed. 
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map. concept map. 

 

  3 Points Each 2 Points Each 1 Point Each 0 Points Each 

Standard 7: 
PLANNING FOR 
INSTRUCTION 

• Objectives Objectives clearly stated and 
focused on meeting the 
intended benchmark.  If 
worded as 
instructional/learning 
objectives, include 
components A, B, C and D. 

 

Objectives clearly 
stated.  If worded as 
instructional/learning 
objectives, include 
components A,B, and C. 

Objectives not clearly 
stated and missing 
components of ABCD 

Missing objectives.  

  5 Points Each 4 Points Each 2 Points Each 0 Points Each 

Standard 5: 
INNOVATIVE 
APPLICATIONS OF 
CONTENT 

• Procedures 
In other words, outline of 
your procedure, including 
beginning, middle, and 
end. 

Logical, sequenced 
instruction included. 
Developmentally appropriate 
experiences and instructional 
materials used.  
Opportunities for student 
application and practice 
included.  Learner centered 
engagements, which develop 
higher order thinking skills 
included.  Closely connected 
to objectives and HCPS.   

Logical, sequenced 
instruction included. 
Developmentally 
appropriate experiences 
and instructional 
materials used.  
Opportunities for 
student application and 
practice included. 
Closely connected to 
objectives and HCPS.   

Some sequencing 
included.  Events have 
some diversity, but 
could be more learner 
centered.  The modes 
of inquiry are 
somewhat varied.  
Many lessons do not 
engage in higher order 
thinking skills.  Lacking 
some connection to 
objectives and HCPS. 

The plans not logically 
sequenced.  Events 
not diverse, teacher 
centered and 
uninteresting.  
Lessons do not 
encourage inquiry.  
Lack of engagement 
and creativity.  Lack 
connection with 
objectives and HCPS.   

  3 Points Each 2 Points Each 1 Point Each 0 Points Each 

Standard 6: • Lesson Plan 
Assessments 

Clearly listed sequentially 
and provides on-going 

Clearly listed 
sequentially and 

On-going strategies 
listed and strategies 

Few formative 
assessment strategies 
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ASSESSMENT Lists on-going lesson plan 
assessments 

progress towards lesson 
objectives and culminating 
activity.  Builds logically 
toward summative 
assessment.   

provides on-going 
progress towards lesson 
objectives and 
culminating activity.  

somewhat connected 
with lesson objectives 
and culminating 
activity.  More specific 
details needed.   

are listed.  Content 
not addressed in the 
assessments and do 
not build toward 
culminating activity.   

  5 Points Each 4 Points Each 2 Points Each 0 Points Each 

 Writing  

Easy to read, edited, 
information is clear 

 

Careful attention to 
grammar, punctuation, word 
usage evident.  Error-free.  
Fonts, spacing, and 
organization consistent.  
Coherent.   

Careful attention to 
grammar, punctuation, 
word usage evident. 
Fonts, spacing, and 
organization consistent.  
Information presented 
in logical order.   

Few glaring 
grammatical and 
spelling errors.  
Information 
somewhat 
disorganized. 

Excessive grammatical 
and spelling errors.  
Inconsistency in fonts 
and spacing.  Writing 
incoherent. 

 Total Points     
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 651 Elementary Instructional Practice (2) 
 

Description/Overview 
Introduction to a variety of instructional strategies to 
support and expand student learning outcomes.  
Exploration of instructional planning based on 
knowledge of content areas, cross-disciplinary skills, 
learners, the community and pedagogy toward 
elementary student attainment of rigorous learning 
goals.   

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
Moore (2009). Effective Instructional Strategies:  From 
Theory to Practice. 
  

Online/Blended 
Requirements 

The course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft PowerPoint and a 
media player such as QuickTime. 

To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log out 
of Laulima first before proceeding with readiness 
check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 



 

4.90 
 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational.  

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC8

Standard 7 – Planning for Instruction 

 Standards 

• The teacher draws upon knowledge of content areas, cross-disciplinary 
skills, learners, the community, and pedagogy to plan instruction that 
supports every student in meeting rigorous learning goals. 

  Standard 8 – Instructional Strategies 
• The teacher understands and uses a variety of instructional strategies to 

encourage learners to develop deep understanding of content areas and 
their connections, and to build skills to access and appropriately apply 
information. 

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend class regularly, arrive 
promptly for all sessions, and complete all assignments on 
time. All assignments are due on the dates indicated.  In 
recognition that unforeseen problems may occur, any 
assignments turned in late will be lowered one full grade 
equivalent.  No assignment will be accepted more than seven 
days after it is due. Students are expected to contact the 
instructor before class in the event of unavoidable tardiness 
or absence. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   

                                                           
8 Interstate Teacher Assessment and Support Consortium 

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(22) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(23)  turning in assignments that somebody else has 
completed;  

(24)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

 

Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

The following grading scale will be used: 

Grade Range 
(Percent) 

Comments 

A 96-100 Exceeds the requirements.  Demonstrated performance is 
far above average.  Excellent. 

A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 80-83.99  
Grades below are not acceptable in graduate classes. 
C+ 78-79.99 Does not meet the requirements.  Unsatisfactory. 
C 75-77.99  
C- 70-74.99  
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Grade Range 
(Percent) 

Comments 

D+ 67-69.99  
D 63-66.99  
D- 60-62.99  
F 0-59.55  

 

Special Note:  Students can access their course assignment grades via the Gradebook in Laulima 
throughout the course.  

Student Learning Outcomes  
By the completion of this course, teacher candidates will be able to: 

Standard 7: Planning for Instruction  

• identify content and content standards and how these are organized in the 
curriculum, 

• explain how cross-disciplinary skills engage students purposefully in applying 
content knowledge, 

• describe a range of evidence-based instructional strategies, resources, and 
technological tools and how to use them effectively to plan instruction that meets 
diverse learning needs, 

• demonstrate when and how to adjust plans based on student responses and other 
contingencies, and 

• demonstrate when and how to access and integrate resources to support student 
learning (e.g., field and educational experts, exceptional education specialists, 
language learner specialists, community organizations). 

 
 
Standard 8: Instructional Strategies 

 
 

• explain the cognitive processes associated with various kinds of learning (e.g., critical 
and creative thinking, problem framing and problem solving, invention, 
memorization and recall) and how these processes can be stimulated; 

 
• clarify when and how to use appropriate strategies to differentiate instruction and 

engage all students in complex thinking and meaningful tasks; 
 

• illustrate how multiple forms of communication (oral, written, nonverbal, digital, 
visual) convey ideas, foster self-expression, and build relationships; and 
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• demonstrate how to use of a wide variety of resources, including human and 
technological, to engage students in learning. 

Topic Outline 
The following major topics will be addressed through this course: 
 
 

• National standards 
o Common Core State Standards  
o National Council for Teachers of English & International Reading Association 
o National Council for Teachers of Social Studies 

 
• Unit planning 

o Standards-based 
o Rationale 
o Concept mapping 
o Overview of lessons 
o Culminating assessment 

 
• Lesson planning 

 
• Instructional Strategies 

o Concept attainment 
o Centers 
o Inquiry 
o Direct teaching 
o Whole group discussion 
o Cooperative learning 

Course Schedule 

Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 
 

Assignments 
• Textbook and supplemental readings 

• Reflective journal entries 

• Instructional models presentation:  



 

4.95 
 

o Teacher candidates will work collaboratively in a small group to plan and implement a 
lesson that teaches a topic, relevant to secondary teaching or adolescent learners, using 
ONE of the specific instructional models assigned to them.  

• Unit plan:  

o Teacher candidates will design an overview of a subject-specific unit that includes: 
Standards, Rationale, Concept Map, Culminating Assessment, and an Overview of 
Lessons Chart.  See attached rubric. 

• Standards self-assessment:  

o Teacher candidates will provide a written analysis that describes and provides explicit 
connections to InTASC Standard 7 evidenced in the Overview of Lessons Chart. 

Assessments 
• Attendance and Participation (15%) 

• Reflective journals (15%) 

• Instructional model presentation (10%) 

• Unit blueprint (50%) 

• Standards self-assessment (10%) 
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ELEMENTARY MAT Unit Plan Rubric  

Name _____________________________   Date ________________ 

Unit Title __________________________ Total Score __________/100 

 

CONTENT 2 Points    0 Points COMMENTS 

Descriptive Data 

Includes names, grade 
level, subjects, title of 
unit 

All components present, 
specific, and clear to reader. 

  One or more 
component missing. 

 

 5 Points  4 Points  2 Points  0 Points   

HCPS 

Lists 
strand/standard/topic/ 
benchmarks 

HCPS written out, standards 
clearly match intended 
learning.  HCPS clearly 
connected to driving 
question.  They are also 
connected to the rationale. 
HCPS includes strand, 
standard, topic, and 
benchmark. 

HCPS written out, 
standards clearly match 
intended learning. HCPS 
includes strand, 
standard, topic, and 
benchmark, but not fully 
relevant to topic. 

HCPS not fully 
relevant to topic and 
student learning. One 
component missing.  

HCPS missing.  

 5 Points  4 Points  2 Points  0 Points   

Topic & Driving Question 

Identifies topic and 
driving question  

Topic is clearly connected to 
HCPS. The content or major 
concepts answer the driving 
question. As a whole, lessons 
relate back to driving 

Topic is clearly 
connected to HCPS. The 
content or major 
concepts answer the 

Connection of topic to 
HCPS is not clear. The 
content or major 
concepts fail to 
answer portions of the 

Question missing or 
no connection to 
HCPS.  
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question driving question. driving question. 

 5 Points  4 Points  2 Points  0 Points   

Rationale 

Includes an overview of 
unit purpose, what 
students will learn, and 
why it is important, ties 
into at least 1 GLO 

Relevance and importance to 
students clearly articulated.  
At least one GLO highlighted 
and explained.  Connection 
to HCPS emphasized. 

Relevance and 
importance to students 
are clearly stated but 
not well articulated.  At 
least one GLO 
highlighted and 
explained.  Connection 
to HCPS emphasized. 

Intended student 
learning identified but 
not explained in terms 
of relevance or 
importance.  Some 
irrelevant information 
included.  GLOS 
included but 
connection not 
described. 

Relevance and 
importance to 
students not clearly 
articulated or GLO 
missing. 

 

 10 Points  8 Points  5 Points  0 Points   

Concept Map/Outline 

Creates a graphic 
organizer that shows the 
relationship of unit 
concepts 

Concepts clearly identified 
and defined in an outline or 
graphic organizer.  Clearly 
states the terms, ideas, 
concepts and shows the 
relationships between the 
different concepts…NOT THE 
PROCEDURE OUTLINE. Not 
stated as questions, but 
answers to questions.  Age 
appropriate. 

Concepts clearly 
identified and defined in 
an outline or graphic 
organizer.  Clearly states 
the terms, ideas, 
concepts…NOT THE 
PROCEDURE OUTLINE. 
Age appropriate. 

Some important 
concepts missing or 
concepts loosely 
connected to 
objective.  

Concepts not age 
appropriate. 

Concepts either 
inaccurately defined 
or not specific 
enough. 

Procedures listed 
rather than concepts 
to be taught. 

Conceptual questions 
only.  Concepts don’t 
build or connect to 
objectives  

 

 10 Points  8 Points  5 Points  0 Points   

Culminating Activity  High-interest authentic 
assessment described.  

Connection to HCPS 
clearly articulated. 

High interest 
authentic assessment 

High-interest 
authentic context not 
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Describes a culminating 
project to evaluate 
student attainment of 
standards 

 

 

Connection to HCPS clearly 
articulated. Rubric includes 
clearly described criteria 
with descriptors of quality. 

 

Rubric includes clearly 
described criteria with 
descriptors of quality. 

 

described, but no 
clear connection to 
HCPS.   

Rubric or evaluation 
criteria included. 

fully described, and/or 
connection to HCPS 
unclear. Rubric or 
evaluation criteria not 
included.   

Overview of Lessons 
Chart 

5 Points  4 Points  2 Points  0 Points Each  

• Lesson and Topic 
 

Topics clearly listed showing 
continuity and logical 
relationships.  Includes 
meaningful connections 
between lessons. 

Topics clearly listed 
showing continuity and 
logical relationships.  
Includes lessons 
connections. 

Topics listed but not in 
logical sequence.  
Connections not 
included. 

Topics not clearly 
listed or are 
ambiguous or Topics 
do not clearly reflect 
the lesson. 

 

 

 5 Points  4 Points  2 Points  0 Points Each  

• HCPS 
Benchmarks 

Individual lesson concepts 
accurately aligned with the 
HCPS benchmarks.   

Individual lesson 
concepts aligned with 
the HCPS benchmarks 
but some not accurately. 

HCPS benchmarks 
listed but not 
accurately aligned 
with many of the 
concepts. 

HCPS benchmarks are 
missing or completely 
not aligned with the 
concepts. 

 

 5 Points  4 Points  2 Points  0 Points Each  

• Concept 
Sequence 

All concepts clearly worded, 
meaningfully sequenced, and 
tied closely with the concept 
map. 

Most concepts clearly 
worded, sequenced, and 
tied closely with the 
concept map. 

Concepts listed but 
not sequenced 
appropriately. 

Concepts used in the 
lessons are not listed. 
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 10 Points Each 8 Points Each 5 Points Each 0 Points Each  

• Objectives Objectives clearly stated and 
focused on meeting the 
intended benchmark.  If 
worded as 
instructional/learning 
objectives, include 
components A, B, C and D. 

 

Objectives clearly 
stated.  If worded as 
instructional/learning 
objectives, include 
components A,B, and C. 

Objectives not clearly 
stated and missing 
components of ABCD 

Missing objectives.   

 15 Points Each 12 Points Each 8 Points Each 0 Points Each  

• Outline of 
Lesson Activities 

 

In other words, outline of 
your procedure, including 
beginning, middle, and 
end. 

Logical, sequenced 
instruction included. 
Developmentally appropriate 
experiences and instructional 
materials used.  
Opportunities for student 
application and practice 
included.  Learner centered 
engagements, which develop 
higher order thinking skills 
included.  Closely connected 
to objectives and HCPS.   

Logical, sequenced 
instruction included. 
Developmentally 
appropriate experiences 
and instructional 
materials used.  
Opportunities for 
student application and 
practice included. 
Closely connected to 
objectives and HCPS.   

Some sequencing 
included.  Events have 
some diversity, but 
could be more 
learner- centered.  
The modes of inquiry 
are somewhat varied.  
Many lessons do not 
engage in higher order 
thinking skills.  Lacking 
some connection to 
objectives and HCPS. 

The plans not logically 
sequenced.  Events 
not diverse, teacher 
centered and 
uninteresting.  
Lessons do not 
encourage inquiry.  
Lack of engagement 
and creativity.  Lack 
connection with 
objectives and HCPS.   

 

 10 Points Each 8 Points Each 5 Points Each 0 Points Each  

• Lesson Plan 
Assessments 

 

Clearly listed sequentially 
and provides on-going 
progress towards lesson 
objectives and culminating 

Clearly listed 
sequentially and 
provides on-going 
progress towards lesson 

On-going strategies 
listed and strategies 
somewhat connected 
with lesson objectives 

Few formative 
assessment strategies 
are listed.  Content 
not addressed in the 
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Lists on-going lesson plan 
assessments 

activity.  Builds logically 
toward summative 
assessment.   

objectives and 
culminating activity.  

and culminating 
activity.  More specific 
details needed.   

assessments and do 
not build toward 
culminating activity.   

 8 Points Each 6 Points Each 4 Points Each 0 Points Each  

Writing  

Easy to read, edited, 
information is clear 

 

Careful attention to 
grammar, punctuation, word 
usage evident.  Error-free.  
Fonts, spacing, and 
organization consistent.  
Coherent.   

Careful attention to 
grammar, punctuation, 
word usage evident. 
Fonts, spacing, and 
organization consistent.  
Information presented 
in logical order.   

Few glaring 
grammatical and 
spelling errors.  
Information 
somewhat 
disorganized. 

Excessive grammatical 
and spelling errors.  
Inconsistency in fonts 
and spacing.  Writing 
incoherent. 

 

Total Points      
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 652 Elementary Language Arts/Social Studies 
Pedagogy (2) 
 

Description/Overview 
Exploration of the central concepts, tools of inquiry, 
and multicultural perspectives related to the study of 
Language Arts and Social Studies.  Development of 
learning experiences that promote learner access and 
understanding of these disciplines in the elementary 
classroom.   

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
Chapin (2009). Elementary Social Studies: A Practical 
Guide, 7th Edition. 
Tompkins (2010). Literacy for the 21st Century: A 
Balanced Approach, 5th Edition. 
 

Online/Blended 
Requirements 

The course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft PowerPoint and a 
media player such as QuickTime. 

To prepare for this course go through the Online 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log out 
of Laulima first before proceeding with readiness 
check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 
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E-mail 
TBD 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC9

   Standard 4 – Content Knowledge 

 Standards 

• The teacher understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and creates learning 
experiences that make these aspects of the discipline accessible and 
meaningful for learners. 

Standard 5 – Applications of Content  
• The teacher understands how to connect concepts and use differing 

perspectives to engage learners in critical/creative thinking and collaborative 
problem solving related to authentic local and global issues. 

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend online class regularly, arrive 
promptly for synchronous sessions, and complete all 
assignments on time. All assignments are due on the dates 
indicated.  In recognition that unforeseen problems may 
occur, any assignments turned in late will be lowered one full 
grade equivalent.  No assignment will be accepted more than 
seven days after it is due. Students are expected to contact 
the instructor before class in the event of unavoidable 
tardiness or absence to synchronous sessions. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 

                                                           
9 Interstate Teacher Assessment and Support Consortium 
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collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(25) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(26)  turning in assignments that somebody else has 
completed;  

(27)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

 

Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

The following grading scale will be used: 

Grade Range 
(Percent) 

Comments 

A 96-100 Exceeds the requirements.  Demonstrated performance is 
far above average.  Excellent. 

A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 80-83.99  
Grades below are not acceptable in graduate classes. 
C+ 78-79.99 Does not meet the requirements.  Unsatisfactory. 
C 75-77.99  
C- 70-74.99  
D+ 67-69.99  
D 63-66.99  
D- 60-62.99  
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Grade Range 
(Percent) 

Comments 

F 0-59.55  
 

Special Note:  Students can access their course assignment grades via the Gradebook in Laulima 
throughout the course.  

Student Learning Outcomes  
By the completion of this course, teacher candidates will be able to: 

• Standard 4: Content Knowledge 

o Demonstrates knowledge of major concepts, assumptions, debates, processes of 
inquiry, and ways of knowing that are central to the Language Arts and Social Studies 
to create learning experiences. 
 

o Provides knowledge of student’s prior conceptual understandings and how their 
misconceptions can influence their learning of the discipline (scaffolding). 

 
o Promotes and uses the academic language of his/her discipline and knows how to 

make it accessible to learners. 
 

o Presents how to integrate culturally relevant content to build on students’ background 
knowledge. 

 
o Provides knowledge of student content standards in the discipline(s) they teach. 

 
 

 
• Standard 5:  Applications of Content 

o Displays the ways of knowing in his/her discipline, how it relates to other disciplinary 
approaches to inquiry, and the strengths and limitations of each approach in 
addressing problems, issues and concerns. 
 

o Expresses how current interdisciplinary themes (e.g., civic literacy, health literacy, 
global awareness) connect to the core subjects and knows how to weave those 
themes into meaningful learning experiences. 

 
o Conveys the demands of accessing and managing information as well as how to 

evaluate issues of ethics and quality related to information and its use. 
 

o Identifies critical thinking processes and knows how to help students develop high 
level questioning skills to promote their independent learning. 

 
o Describes communication modalities and skills as vehicles for learning (e.g., 

information gathering and processing) across disciplines as well as vehicles for 
expressing learning. 

 
o Recognizes how to engage students in collaborative learning experiences. 
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o Describes creative thinking processes and how to engage students in producing 
original work. 

 
o Demonstrates how to seek information about social and cultural diversity and how to 

teach students how to access this information and evaluate its accuracy. 

Topic Outline 
This course is organized into Modules, which are accessible via Laulima. The following major topics will 
be addressed through this course: 
 

• English language arts 
o Functions and uses of literacy 
o National standards 
o National Council for Teachers of English & International Reading Association 
o Common Core State Standards  

o Reading standards for literature K-5 
- Key ideas and details 
- Craft and structure 
- Integration of knowledge and ideas 
- Range of reading and level of text complexity 

o Reading standards for informational text K-5 
- Key ideas and details 
- Craft and structure 
- Integration of knowledge and ideas 
- Range of reading and level of text complexity 

o Writing standards K-5 
- Text types and purposes 
- Production and distribution of writing 
- Research to build and present knowledge 

 
o Organizing literacy instruction 

o Reader’s workshop/Writer’s workshop 
o Guided reading 

o Reading and writing in the content areas  
o Informational Texts 

o Literature Focus Units/Literature Circles 
 

• Social Studies 
o National standards 

 
o National Council for Teachers of Social Studies 

 
o 10 NCSS themes 

 
o Approaches to social studies instruction 

o Use of information sources (e.g., primary and secondary sources) 
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o Current events 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 

Assignments 
• Textbook and supplemental readings 

• Descriptive and Analytical Written Reflections:  

o Teacher candidates will complete a variety of written reflections with respect to 
describing their particular lesson; an analysis of how they are facilitating the students’ 
progress toward meeting the standards; and  

• Micro-teaching Practice Sets:  

o Teacher candidates will have opportunities to practice teaching their colleagues a micro 
chunk in a lesson that targets a particular aspect of their subject area. 

• Lesson Plans:  

o Teacher candidates will submit (3) subject-specific, detailed lesson plans that include:  

o Objectives 
o Rationale 
o General Learner Outcomes 
o Standards and Benchmarks 
o Concept Outline/Map 
o Materials/Resources 
o Procedures 
o Modifications for Diverse Learners 
o Extension Activities 
o Instructional Strategies 
o Assessment and Evaluation 

 

Assessments 
• Attendance and Participation (15%) 

o See the Education Department Policies section regarding Attendance and Participation. 
 

• Reflections (20%) 

• Micro-teaching Practice Sets (20%) 
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• Lesson Plans (45%)



 

 4.110 

MAT Rubric – Individual Lesson Plan 

COMPONENTS  

 5 Points 4 Points 2 Points 0 Points 

 
HCPS 

Content area, strand, standard, 
topic, and benchmark accurately 
identified and connected to the 
intended objectives. Required: 
HCPS restated in student friendly 
language (i.e. “I can statement”) 

Content area, strand, standard, 
topic, and benchmark accurately 
identified and connected to the 
intended objectives.  

HCPS written out but loosely 
related to the intended learning 
objectives. HCPS not restated in 
student friendly language.  

HCPS missing OR not fully written 
out.  Little relevance to objectives 
and student learning.  

 5 Points 4 Points 2 Points 0 Points 

Concept outline 
or map 

Concepts clearly identified and 
defined in an outline or graphic 
organizer.  Clearly states the 
terms, ideas, concepts and shows 
the relationships between the 
different concepts…NOT THE 
PROCEDURE OUTLINE. Not stated 
as questions, but answers to 
questions.  Age appropriate. 

Concepts clearly identified and 
defined in an outline or graphic 
organizer.  Clearly states the 
terms, ideas, concepts…NOT THE 
PROCEDURE OUTLINE. Age 
appropriate. 

Some important concepts missing 
or concepts loosely connected to 
objective.  
Concepts not age appropriate. 
Concepts either inaccurately 
defined or not specific enough. 

Procedures listed rather than 
concepts to be taught. 
Conceptual questions only.  
Concepts don’t build or connect to 
objectives  

 5 Points 4 Points 2 Points 0 Points 

GLO Clearly connects GLOs WITHIN 
LESSON PROCEDURES, specifically 
describes alignment with student 
activities. 

Connects GLOs with lesson plan, 
describes alignment with student 
activities. 

GLO connection is unclear. Missing the GLO’s. 

 10 Points 8 Points 5 Points 0 Points 

 
Objectives 

Clearly stated and focused on 
outcomes.  Measurable student 
expectations included based on 
knowledge of students. A, B, C 
used. Objectives linked with 
assessments. 

Clearly stated and focused on 
outcomes.  Measurable student 
expectations included. A, B, C 
used. Objectives linked with 
assessments. 

Student outcomes stated and 
focused on performance but may 
not be measurable or specific. 

Does not focus on performance or 
clarify student outcomes. 
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 5 Points 4 Points 2 Points 0 Points 

Materials 
Resources 

All materials and resources 
needed to implement lesson are 
listed. 
Both teacher supplies and the 
student supplies listed. 
Materials that need to be 
prepared are included. Both 
teacher and student materials 
provided and included. 
(worksheets, handouts etc) 

All materials and resources 
needed to implement lesson are 
listed. 
Both teacher supplies and the 
student supplies listed. 
Materials that need to be 
prepared are included. 

Some materials missing.  Does not 
list materials for teacher including 
prep. 

Materials and resources not listed. 

 10 Points 8 Points 5 Points 0 Points 

Procedures  
Beginning- 
Opening-  

High interest Introduction, 
Focusing Event, Anticipatory set, 
Set induction, OR Attention 
grabber included and 
meaningfully connected to lessons 
objectives. 
Clear sequential directions 
provided.  
Time approximation clearly 
identified and reasonably 
accurate.  
Connects how lessons is relevant 
to student lives 

High interest Introduction, 
Focusing Event, Anticipatory set, 
Set induction, OR Attention 
grabber included and connected 
to lessons objectives. 
Clear sequential directions 
provided,  
Time approximation clearly 
identified and reasonably 
accurate. 

Anticipatory set superficially 
connected to the learning 
objectives. 
Directions not sequential. 
Timing is inaccurate. 
 

Anticipatory set missing OR does 
not connect to the objectives. 
Directions missing 
No time approximations provided. 
 

 15 Points 12 Points 8 Points 5 Points 
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Procedures 
Middle-  

Logical sequenced instruction 
provided. 
Learning experiences and 
instructional materials 
developmentally appropriate. 
Learning experiences connected 
to HCPS and objectives.  
Application and practice included. 
Active learning strategies applied 
accurately. 
Active learning strategies used to 
develop critical thinking and 
problem solving enhance 
students’ learning. 
Formative assessment used 
throughout procedures. 
Attention to time throughout 
lesson. 

Sequenced instruction provided. 
Learning experiences and 
instructional materials 
developmentally appropriate. 
Learning experiences connected 
to HCPS and objectives. 
Application and practice included. 
Active learning strategies applied. 
Learning strategies to develop 
students' thinking, problem-
solving and learning skills 
included. 
Formative assessment used 
throughout procedures. 
Attention to time throughout 
lesson. 

Some steps are missing. 
The content of the procedures are 
loosely connected to the 
objectives. 
Active learning strategies are 
loosely applied and unclear. 
No flow. 
Formative assessment is scarce 
and non-informative. 
Timing is inaccurate. 
 
 

Major gaps in procedures, 
content, objective connections, 
and active learning strategies. 
No directions 
No timing 
No formative assessment 

 10 Points 8 Points 5 Points 0 Points 

 
Procedures 
End- Closing 

Relevance or connection to 
objectives reinforced. Clear 
sequential directions, if needed 
given for closure. Formative 
assessment of objectives included 
(check for understanding). 
Timing:  attention to time 
throughout, time approximations 
seem appropriate.   

Connection to objectives 
reinforced. Sequential directions, 
if needed given for closure.  
Timing:  attention to time 
throughout, time approximations 
seem appropriate. 

Closure does not effectively 
summarize the learning and 
objectives. 

No summary or closure included. 
 

 5 Points 4 Points 2 Points 0 Points 

Diverse learners Understanding of student abilities 
and able to make appropriate 
accommodations. Inclusive and 

Inclusive and adapted 
opportunities for diverse learners 
provided.  Some accommodations 

One accommodation for 
modifications provided.  
Modifications only included for 

Modifications not included.   
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adapted opportunities for diverse 
learners provided.  
Accommodations and 
modifications for the range of 
exceptional learners (SPED, GT, 
ELL, etc) provided throughout the 
procedures. Instruction adapted 
to students' differences in 
development, learning styles, 
strengths and needs.   

and modifications for exceptional 
learners (SPED, GT, ELL, etc) 
provided throughout the 
procedures.  

one type of diverse learners. 
 

 20 Points 16 Points 12 Points 8 Points 

 
Assessment and 
Evaluation 

Formal and/or informal 
assessment strategies included in 
the procedures.  A variety of 
assessment measures used during 
and at conclusion of lesson. 
Clearly communicates criteria for 
performance or product.  
Plan for providing descriptive 
feedback in a timely manner 
included.  
Age appropriate, rubrics or criteria 
& techniques for end of lesson 
assessment included and clearly 
linked to objectives. 
Appropriate assessment tool 
used. 

A variety of assessment measures 
used during and at conclusion of 
lesson.  
Age appropriate, rubrics or criteria 
& techniques for end of lesson 
assessment included and clearly 
linked to objectives. 
 

Assessment strategies do not 
provide adequate feedback and 
does not clearly assess student 
learning.  Assessment criteria 
loosely connected to objectives. 

One type of formative assessment 
type used through lesson rather 
than diversifying. 
Assessment and evaluation 
strategies are missing and criteria 
do not connect with learning 
objectives. 
Doesn’t include rubrics or 
checklists. 

 10 Points 8 Points 5 Points 0 Points 

Writing  
Easy to read, 
edited, 
information is 

Careful attention to grammar, 
punctuation, word usage evident.  
Error-free.  Fonts, spacing, and 
organization consistent.  Coherent 

Attention to grammar, 
punctuation, word usage evident.  
Error-free. Organization consistent 
and coherent. 

Few glaring grammatical and 
spelling errors.  Information 
somewhat disorganized. 

Excessive grammatical and 
spelling errors.  Inconsistency in 
fonts and spacing.  Writing 
incoherent. 



 

 4.114 

clear and well-articulated. 
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 653 Elementary MT/SC Pedagogy (2) 
 

Description/Overview 
Exploration of the central concepts, tools of inquiry, 
and differing perspectives related to the study of 
Math and Science. Development of learning 
experiences that promote learner access and 
understanding of these disciplines in the elementary 
classroom. 

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
Lemlech, J.K. (2010). Curriculum and Instructional 
Methods for the Elementary and Middle School, 
7th Ed.  Boston, MA: Pearson. 
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Online/Blended 
Requirements 

This course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed in the 
syllabus (see below on how to access the syllabus).  
You will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft Powerpoint and a 
media player such as Quicktime. 
 
To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also 
provide you with an online orientation in Laulima to 
help you be successful in an online course. 
(IMPORTANT: Log out of Laulima first before 
proceeding with the readiness check!) 

 
Netiquette  

 

Remember the entire class, not just the instructor, 
will read your postings. Be sensitive to the fact that 
there will be cultural and linguistic backgrounds, as 
well as different political and religious beliefs, plus 
just differences in general. 

Use good taste when composing your responses. 
Swearing and profanity is also part of being sensitive 
to your classmates and should be avoided. Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use all capital letters when composing your 
messages as this is considered “shouting” on the 
Internet and is regarded as impolite or aggressive. It 
can also be stressful on the eye when trying to read 
your message. 

Be respectful of your classmates’ views and opinions. 
Avoid “flaming” (publicly attacking or insulting) 
them as this can cause hurt feelings and decrease the 
chances of getting all different types of points of 
view. 

Be careful when using acronyms. If you use an 
acronym it is best to spell out its meaning first, then 
put the acronym in parentheses afterward, for 
example: Frequently Asked Questions (FAQs). After 
that you can use the acronym freely throughout your 
message. 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you 
are working in the evening, so please plan ahead and 
do not wait until the last minute, just in case your 
run into problems.  I will usually get back to you 
within 24 hours except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational.  

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC10

   Standard 4 – Content Knowledge 

 Standards 

• The teacher understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and creates learning 
experiences that make these aspects of the discipline accessible and 
meaningful for learners. 

Standard 5 – Applications of Content (Content Pedagogy) 
• The teacher understands how to connect concepts and use differing 

perspectives to engage learners in critical/creative thinking and collaborative 
problem solving related to authentic local and global issues. 

Education Department Policies 

Attendance and 
Students are expected to attend online class regularly, arrive 

                                                           
10 Interstate Teacher Assessment and Support Consortium 
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Participation promptly for synchronous sessions, and complete all 
assignments on time. All assignments are due on the dates 
indicated.  In recognition that unforeseen problems may 
occur, any assignments turned in late will be lowered one full 
grade equivalent.  No assignment will be accepted more than 
seven days after it is due. Students are expected to contact 
the instructor before class in the event of unavoidable 
tardiness or absence to synchronous sessions. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(28) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(29)  turning in assignments that somebody else has 
completed;  

(30)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

  

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

The following grading scale will be used: 

Grade Range 
(Percent) 

Comments 

A 96-100 Exceeds the requirements.  Demonstrated performance is 
far above average.  Excellent. 

A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 80-83.99  
Grades below are not acceptable in graduate classes. 
C+ 78-79.99 Does not meet the requirements.  Unsatisfactory. 
C 75-77.99  
C- 70-74.99  
D+ 67-69.99  
D 63-66.99  
D- 60-62.99  
F 0-59.55  

 

Special Note:  Students can access their course assignment grades via the Gradebook in Laulima 
throughout the course.  

Student Learning Outcomes  
By the completion of this course, teacher candidates will be able to: 

o Demonstrate knowledge of major concepts, assumptions, debates, processes of inquiry, and 
ways of knowing that are central to the Mathematics and Science to create learning 
experiences. 
 

o Implement knowledge of student’s prior conceptual understandings and how their 
misconceptions can influence their learning of the discipline.  
 

o Provide and use the academic language of his/her discipline and know how to make it 
accessible to learners. 
 

o Identify how to integrate culturally relevant content to build on students’ background 
knowledge. 
 

o Display knowledge of student content standards in the discipline(s) they teach. 
 

o Describe the ways of knowing in his/her discipline, how it relates to other disciplinary 
approaches to inquiry, and the strengths and limitations of each approach in addressing 
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problems, issues and concerns. 
 

o Explain how current interdisciplinary themes connect to the core subjects and know how to 
weave those themes into meaningful learning experiences. 
 

o Express critical thinking processes and demonstrate how to help students develop high level 
questioning skills to promote their independent learning. 
 

o Identify communication modalities and skills as vehicles for learning (e.g., information gathering 
and processing) across disciplines as well as vehicles for expressing learning. 
 

o Demonstrate how to engage students in collaborative learning experiences.  

Topic Outline 
The following major topics will be addressed through this course: 
 

• Approaches to Mathematics and Science instruction 
o Levels and Uses of Inquiry 
o Technology in the Mathematics and Science Classroom 
o Building Understanding using Manipulatives 
o Conceptual Levels of Understanding 
o From Cookbook to Inquiry 
o Science Safety 

 
• National Standards 
o National Council for Teachers of Mathematics 
o National Science Teachers Association 
o Common Core State Standards in Mathematics 
o Hawaii Content and Performance Standards in Science 

 
• Lesson Planning 
o Objectives 
o Rubric Writing 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 

Assignments 
• Textbook and supplemental readings 

• Micro-teaching Practice Sets:  

o Teacher candidates will have opportunities to practice teaching their colleagues a micro 
chunk in a lesson that targets a particular aspect of their subject area. 
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• Descriptive and Analytical Written Reflections:  
o Teacher candidates will complete a variety of written reflections with respect to describing 

their particular lesson; an analysis of how they are facilitating the students’ progress toward 
meeting the standards;  

• Lesson Plans: 
o  Teacher candidates will submit (3) subject-specific, detailed lesson plans that include:  

o Objectives 
o Rationale 
o General Learner Outcomes 
o Standards and Benchmarks 
o Concept Outline/Map 
o Materials/Resources 
o Procedures 
o Modifications for Diverse Learners 
o Extension Activities 
o Instructional Strategies 
o Assessment and Evaluation 

Assessments 
 

o Attendance & Participation (10%) 

o Reflections (20%) 

o Micro-teaching practice sets (20%) 

o Lesson Plans (45%) 
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TEP Rubric – Individual Lesson Plan 

COMPONENTS  

 5 Points 4 Points 2 Points 0 Points 

 
HCPS 

Content area, strand, standard, 
topic, and benchmark accurately 
identified and connected to the 
intended objectives. Required: 
HCPS restated in student friendly 
language (i.e. “I can statement”) 

Content area, strand, standard, 
topic, and benchmark accurately 
identified and connected to the 
intended objectives.  

HCPS written out but loosely 
related to the intended learning 
objectives. HCPS not restated in 
student friendly language.  

HCPS missing OR not fully written 
out.  Little relevance to objectives 
and student learning.  

 5 Points 4 Points 2 Points 0 Points 

Concept outline 
or map 

Concepts clearly identified and 
defined in an outline or graphic 
organizer.  Clearly states the 
terms, ideas, concepts and shows 
the relationships between the 
different concepts…NOT THE 
PROCEDURE OUTLINE. Not stated 
as questions, but answers to 
questions.  Age appropriate. 

Concepts clearly identified and 
defined in an outline or graphic 
organizer.  Clearly states the 
terms, ideas, concepts…NOT THE 
PROCEDURE OUTLINE. Age 
appropriate. 

Some important concepts missing 
or concepts loosely connected to 
objective.  
Concepts not age appropriate. 
Concepts either inaccurately 
defined or not specific enough. 

Procedures listed rather than 
concepts to be taught. 
Conceptual questions only.  
Concepts don’t build or connect to 
objectives  

 5 Points 4 Points 2 Points 0 Points 

GLO Clearly connects GLOs WITHIN 
LESSON PROCEDURES, specifically 
describes alignment with student 
activities. 

Connects GLOs with lesson plan, 
describes alignment with student 
activities. 

GLO connection is unclear. Missing the GLO’s. 

 10 Points 8 Points 5 Points 0 Points 

 
Objectives 

Clearly stated and focused on 
outcomes.  Measurable student 
expectations included based on 
knowledge of students. A, B, C 
used. Objectives linked with 
assessments. 

Clearly stated and focused on 
outcomes.  Measurable student 
expectations included. A, B, C 
used. Objectives linked with 
assessments. 

Student outcomes stated and 
focused on performance but may 
not be measurable or specific. 

Does not focus on performance or 
clarify student outcomes. 

 5 Points 4 Points 2 Points 0 Points 
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Materials 
Resources 

All materials and resources 
needed to implement lesson are 
listed. 
Both teacher supplies and the 
student supplies listed. 
Materials that need to be 
prepared are included. Both 
teacher and student materials 
provided and included. 
(worksheets, handouts etc) 

All materials and resources 
needed to implement lesson are 
listed. 
Both teacher supplies and the 
student supplies listed. 
Materials that need to be 
prepared are included. 

Some materials missing.  Does not 
list materials for teacher including 
prep. 

Materials and resources not listed. 

 10 Points 8 Points 5 Points 0 Points 

Procedures  
Beginning- 
Opening-  

High interest Introduction, 
Focusing Event, Anticipatory set, 
Set induction, OR Attention 
grabber included and 
meaningfully connected to lessons 
objectives. 
Clear sequential directions 
provided.  
Time approximation clearly 
identified and reasonably 
accurate.  
Connects how lessons is relevant 
to student lives 

High interest Introduction, 
Focusing Event, Anticipatory set, 
Set induction, OR Attention 
grabber included and connected 
to lessons objectives. 
Clear sequential directions 
provided,  
Time approximation clearly 
identified and reasonably 
accurate. 

Anticipatory set superficially 
connected to the learning 
objectives. 
Directions not sequential. 
Timing is inaccurate. 
 

Anticipatory set missing OR does 
not connect to the objectives. 
Directions missing 
No time approximations provided. 
 

 15 Points 12 Points 8 Points 5 Points 
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Procedures 
Middle-  

Logical sequenced instruction 
provided. 
Learning experiences and 
instructional materials 
developmentally appropriate. 
Learning experiences connected 
to HCPS and objectives.  
Application and practice included. 
Active learning strategies applied 
accurately. 
Active learning strategies used to 
develop critical thinking and 
problem solving enhance 
students’ learning. 
Formative assessment used 
throughout procedures. 
Attention to time throughout 
lesson. 

Sequenced instruction provided. 
Learning experiences and 
instructional materials 
developmentally appropriate. 
Learning experiences connected 
to HCPS and objectives. 
Application and practice included. 
Active learning strategies applied. 
Learning strategies to develop 
students' thinking, problem-
solving and learning skills 
included. 
Formative assessment used 
throughout procedures. 
Attention to time throughout 
lesson. 

Some steps are missing. 
The content of the procedures are 
loosely connected to the 
objectives. 
Active learning strategies are 
loosely applied and unclear. 
No flow. 
Formative assessment is scarce 
and non-informative. 
Timing is inaccurate. 
 
 

Major gaps in procedures, 
content, objective connections, 
and active learning strategies. 
No directions 
No timing 
No formative assessment 

 10 Points 8 Points 5 Points 0 Points 

 
Procedures 
End- Closing 

Relevance or connection to 
objectives reinforced. Clear 
sequential directions, if needed 
given for closure. Formative 
assessment of objectives included 
(check for understanding). 
Timing:  attention to time 
throughout, time approximations 
seem appropriate.   

Connection to objectives 
reinforced. Sequential directions, 
if needed given for closure.  
Timing:  attention to time 
throughout, time approximations 
seem appropriate. 

Closure does not effectively 
summarize the learning and 
objectives. 

No summary or closure included. 
 

 5 Points 4 Points 2 Points 0 Points 

Diverse learners Understanding of student abilities 
and able to make appropriate 
accommodations. Inclusive and 
adapted opportunities for diverse 

Inclusive and adapted 
opportunities for diverse learners 
provided.  Some accommodations 
and modifications for exceptional 

One accommodation for 
modifications provided.  
Modifications only included for 
one type of diverse learners. 

Modifications not included.   
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learners provided.  
Accommodations and 
modifications for the range of 
exceptional learners (SPED, GT, 
ELL, etc) provided throughout the 
procedures. Instruction adapted 
to students' differences in 
development, learning styles, 
strengths and needs.   

learners (SPED, GT, ELL, etc) 
provided throughout the 
procedures.  

 

 20 Points 16 Points 12 Points 8 Points 

 
Assessment and 
Evaluation 

Formal and/or informal 
assessment strategies included in 
the procedures.  A variety of 
assessment measures used during 
and at conclusion of lesson. 
Clearly communicates criteria for 
performance or product.  
Plan for providing descriptive 
feedback in a timely manner 
included.  
Age appropriate, rubrics or criteria 
& techniques for end of lesson 
assessment included and clearly 
linked to objectives. 
Appropriate assessment tool 
used. 

A variety of assessment measures 
used during and at conclusion of 
lesson.  
Age appropriate, rubrics or criteria 
& techniques for end of lesson 
assessment included and clearly 
linked to objectives. 
 

Assessment strategies do not 
provide adequate feedback and 
does not clearly assess student 
learning.  Assessment criteria 
loosely connected to objectives. 

One type of formative assessment 
type used through lesson rather 
than diversifying. 
Assessment and evaluation 
strategies are missing and criteria 
do not connect with learning 
objectives. 
Doesn’t include rubrics or 
checklists. 

 10 Points 8 Points 5 Points 0 Points 

Writing  
Easy to read, 
edited, 
information is 
clear 

Careful attention to grammar, 
punctuation, word usage evident.  
Error-free.  Fonts, spacing, and 
organization consistent.  Coherent 
and well-articulated. 

Attention to grammar, 
punctuation, word usage evident.  
Error-free. Organization consistent 
and coherent. 

Few glaring grammatical and 
spelling errors.  Information 
somewhat disorganized. 

Excessive grammatical and 
spelling errors.  Inconsistency in 
fonts and spacing.  Writing 
incoherent. 
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 654 Technology for Instruction and Assessment  
Elementary & Secondary (2) 
 

Description/Overview 
Introduction to the application of educational 
multimedia technology in 21st century teaching and 
learning.  Development of relevant learning 
experiences and authentic assessments incorporating 
contemporary tools and resources to maximize content 
learning in varied contexts. 

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
1) Stiggins, R., & Chappuis, J. (2012). An Introducution 
to Student-Involved Assessment for Learning, 6th  
Edition. Boston, MA: Pearson. 

2) Easton, T. (2006) Taking Sides: Clashing Views in 
Science, Technology and Society, 7th Edition. Dubuque, 
IA: McGraw Hill. 

The following supplemental readings will also be 
assigned and available within Laulima Resources and 
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Modules: 

• Fraser-Abder, P., & Leonhardt, N. (1996). Research 
Experiences for Teachers.  The Science Teacher, 
(63), 30-34. 

• Hall, E., & Salmon, S. (2003). Chocolate Chip 
Cookies and Rubrics. Teaching Exceptional Children, 
35, 8-11. 

• Perkins, D. (1993). Teaching for Understanding. 
American Educator, (17), 28-35. 

• Guskey, T. (2002). Computerized Gradebooks and 
the Myth of Objectivity.  Phi Delta Kappan 83, 775-
780. 

• Cabobianco, B. (2007). The Role of Technology in 
Promoting Reflection and Inquiry Based Science 
Teaching. Journal of Science Teacher Education, 18,  
271-295. 

• Shelly, R. (2002). Designing Math Labs to 
Accommodate Advanced Standards and 
Technology. National Associations of Secondary 
School Principals, 86, 45-58. 

Online/Blended 
Requirements 

This course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft PowerPoint, 
Microsoft Excel and a media player such as QuickTime. 
 
To prepare for this course, go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log 
out of Laulima first before proceeding with readiness 
check!) 

 
Netiquette  

 

Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 

Office Hours 
TBD 
Special Note: Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 
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Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.xxx.xxx or via e-
mail at travisn@hawaii.edu or in person at UCB 325. 

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational.  

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC11

Standard 6: Assessment 

 Standard 

The teacher understands and uses multiple methods of assessment to engage learners in 
their own growth, to monitor learner progress, and to guide the teacher’s and learner’s 
decision making. 
  

ISTE12

Design and Develop Digital-Age Learning Experiences and Assessments 

 Standard 

Teachers design, develop, and evaluate authentic learning experiences and assessment 
incorporating contemporary tools and resources to maximize content learning in context and 
to develop the knowledge, skills, and attitudes.  

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend online class regularly, arrive 
promptly for synchronous sessions, and complete all 
assignments on time. All assignments are due on the dates 
indicated.  In recognition that unforeseen problems may 
occur, any assignments turned in late will be lowered one full 
grade equivalent.  No assignment will be accepted more than 
seven days after it is due. Students are expected to contact 
the instructor before class in the event of unavoidable 
tardiness or absence to synchronous sessions. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 

                                                           
11 Interstate Teacher Assessment and Support Consortium 
12 International Society for Technology in Education 

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(31) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(32)  turning in assignments that somebody else has 
completed;  

(33)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

 

Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

The following grading scale will be used: 

Grade Range 
(Percent) 

Comments 

A 96-100 Exceeds the requirements.  Demonstrated performance is 
far above average.  Excellent. 

A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 80-83.99  
Grades below are not acceptable in graduate classes. 
C+ 78-79.99 Does not meet the requirements.  Unsatisfactory. 
C 75-77.99  
C- 70-74.99  
D+ 67-69.99  
D 63-66.99  
D- 60-62.99  
F 0-59.55  
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Special Note:  Students can access their course assignment grades via the Gradebook in Laulima 
throughout the course.  

Student Learning Outcomes  
By the completion of this course, teacher candidates will be able to: 

• demonstrate knowledge of how to use technologies and how to guide learners to apply them in 

appropriate, safe, and effective ways; 

• balance the use of formative and summative assessment as appropriate to support, verify, and 

document learning; 

• design assessments that match learning objectives with assessment methods and minimize 

sources of bias that can distort assessment results; 

• engage learners in multiple ways of demonstrating knowledge and skill as part of the assessment 

process; 

• effectively use multiple and appropriate types of assessment data to identify each student’s 

learning needs and to develop differentiated learning experiences; 

• demonstrate knowledge of how to analyze assessment data to understand patterns and gaps in 

learning, to guide planning and instruction, and to provide meaningful feedback to all learners; 

• demonstrate knowledge of when and how to engage learners in analyzing their own assessment 

results and in helping to set goals for their own learning; 

• demonstrate understanding of the positive impact of effective descriptive feedback for learners 

and knows a variety of strategies for communicating this feedback; 

• demonstrate commitment to using multiple types of assessment processes to support, verify, and 

document learning; 

• use interactive technologies, such as student response systems and interactive white boards, to 

support student learning and assessment; 

• construct assessments using technology to measure specific student learning outcomes. 

• interpret various kinds of student data; and 

• provide students with multiple and varied formative and summative assessments aligned with 

content and technology standards and utilize resulting data to inform learning and teaching. 

Topic Outline 
This course is organized into Modules, which are accessible via Laulima. The following major topics will 
be addressed through this course: 

• Technology Operations and Concepts 
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o Knowledge, skills and understanding of concepts related to technology 
o Growth in technology knowledge and skills to stay abreast of current and emerging 

technologies for learning 

• Technology for planning and designing learning environments and experiences 
o Developmentally appropriate learning opportunities that apply technology 
o Current research on teaching and learning with technology when planning learning 

environments and experiences 

• Technology for teaching, learning and curriculum 
o Diverse needs of students 

• Assessment and Evaluation 
o Formative and Summative Assessments 
o Creating Quality Assessments 
o Assessment and Learning supported by technology 
o Collect, analyze and interpret student data and communicate findings 

 
Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 

Special Note: All assignments must be submitted via Laulima by 11:55 p.m. on the designated 
due date within each Module. Instructions for submitting each assignment are included within 
each Module. 

Assignments 
• Textbook Readings/Responses 

• Quizzes based upon the readings to be taken through Tasks, Tests and Surveys on Laulima 

• Reflections and Discussions on additional articles, which will be available via Laulima Resources 
and Modules.  Reflections and Discussions will be posted using the Forums on Laulima. 

• Create Assessment Sampler13

o Prior to final submission, students will review each other’s Assessment Sampler in a 
virtually setting. 

 

o Upon completion of the Assessment Sampler, a virtual gallery of assessments will be 
created.  

• Conduct Student Outcome Date Analysis  
 

Assessments 
• Attendance and Participation (15%) 

• Quizzes (15%) 

                                                           
13 See attached Assessment Sampler. 
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• Assessment Sampler14

• Reflections and Discussions of Additional Readings

 (30%)  
15

• Student Outcome Data Analysis

 (10%)  
16

 
 (30%)  

 
  

                                                           
14 See attached Assessment Sampler, Performance List for Assessment Sampler, and Sampler Rubric. 
15 See attached Written Reflections Rubric. 
16 See attached Student Outcome Data Analysis Scoring Rubric. 
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Assessment Sampler 
 

• Compile an Assessment Sampler which includes: 
o Evidence of formative assessments used in your unit plan. 
o Two (minimum) summative assessments (e.g., could be at end of lesson, culminating 

activity). 
 

• State the learning targets for each assessment and show where the assessments fit in the 
Taxonomy Table along with your justification. 

o Knowledge – content mastery 
o Reasoning proficiency 
o Performance 
o Product 

 

• Include at least two [2] examples of assessments ‘tools’ that prepared students to do well on 
the summative assessments.  

o Select two diverse learners (e.g., meeting proficiency, approaching or 
SPED/ELL/GT) 

o Do not use student’s real name. 
o Provide examples of feedback you used with these 2 students. 

 

• Write a final reflection that includes: 
o Explanation of some of the ways you involved students in the assessment process 

with the assessment method(s) used in your unit. 
o What did you do to control bias? 
o With respect to assessing the 2 students, what did you notice in terms of their 

learning and/or your instruction? 
 Describe how using or not using feedback supported these students. 

o Based on your experience in assessing and/or evaluating/grading students this first 
semester, what will you continue to do or work on in Semester 2? 
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Performance List for Assessment Sampler 
 

List of Criteria Points Possible 

Sampler Rubric 
 

• Includes at least two [2] examples of different formative 
assessments for learning that align to the intended learning 
target 

15 

• Includes at least two [2] examples of different summative 
assessments that accurately measure the intended learning 
target. 

15 

• Assessments dispersed across Taxonomy Table – include 
table and label where each assessment fits and your 
justification.  Note one assessment may fit in more than one 
box but choose the best fit. 

15 

• Includes at least two [2] student samples that reflect diverse 
learners and shows how the assessments for learning 
supported their achievement on the summative assessments. 

• include comments on post-its to point out 
connections to learning target 

• can include evidence of feedback (descriptive or 
evaluative) given students 

15 

• Sampler well-organized, neatly presented 10 

Written Reflection 
 

• Written reflection includes  

o description of student involvement in assessment 
method(s) used 

10 

o describes any instructional adjustments made in 
response to assessing student learning for the two 
students and/or all 

10 

o explains assessment goals for Semester 2 10 

TOTAL POINTS     100 
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Sampler Rubric  

70 Points Possible 
 

Criteria 15-13 12-10 9-0 Points 
Earned 

Assessment of 
Learning 

 

Target-Method-
Match 

Learning target stated and 
statement of purpose 
clearly links to assessment 
method 

Includes 2+ samples 

Learning target stated, 
but statement of 
purpose shows 
mismatch between 
target/method 

Includes 2 samples 

No learning targets 
identified; 
mismatched 
target/method 

Includes 1 sample 

 

Assessment of 
Learning 

 

Target-Method-
Match 

Learning target stated and 
statement of purpose 
clearly links to assessment 
method  

Includes 2 samples 

Learning target stated, 
but statement of 
purpose shows 
mismatch between 
target/method 

Includes 2 samples 

No learning targets 
identified; 
mismatched 
target/method 

Includes only 1 
sample 

 

Student 
assessment 
samples 

Includes 2 or more 
samples that reflect 
diverse learners 

Student learning with 
respect to targets clearly 
indicated through 
comments 

Feedback provided to 
support learner 

Includes 2 samples, but 
does not reflect diverse 
learners  

Shows what student did, 
but comments do not 
connect to learning 
targets 

Some feedback provided 
to support learner 

Includes only one 
student sample 

Shows what student 
did, but comments 
missing 

 

No evidence of 
feedback 

 

Presentation Well-organized 

Shows thoughtful planning 
and compilation 

Organized with some 
order 

Pieces just collected 
and randomly placed 
in a folder. 

 

Total Points for Sampler  
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Written Reflections Rubric 

30 Points Possible 
 

Criteria 10-9 8-7 6-0 Points 
Earned 

Student 
Involvement in 
Assessment of 
learning 

Description of 
student 
involvement for 
learning with 
assessment 
method(s) used 

 

Provides just a  list 
of ideas of student 
involvement for 
learning with 
assessment 
method(s) used 

No explanation of 
how you 
incorporated student 
involvement in 
assessment 
method(s) used 

 

Bias Control Describes how you 
controlled bias for 
all your 
assessments 

Describes how you 
controlled bias for 
75% of your 
assessments 

Describes bias 
control for less than 
50% of your 
assessments used. 

 

Instructional 
Decisions and 
Adjustments 

Describes 
instructional 
adjustments made 
or that might have 
been made as a 
result of using 
assessment data 
from two students 

Describes 
instructional 
adjustments made 
or explains why 
not made, but 
does not relate to 
assessment data 

Did not reflect upon 
changes to 
instruction based on 
assessment data 

 

Assessment Goals 
for Semester 2 

States and 
explains 
assessment goals 
for Semester 2 

States assessment 
goals for Semester 
2 without 
explanation 

Goals not stated   

Total Points for Written Reflection  
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Student Data Outcome Analysis 
 

During this project, you will select an instructional objective and administer an academic probe (pretest) 
to determine students’ current knowledge related to the objective.  After charting the pretest scores 
(raw scores, percents, and rates), you will conduct a critical analysis of what students know and don’t 
know.  Based upon your analysis, you will design, develop, and implement teaching interventions with 
students, keeping in mind that the ultimate goal is to help ALL students achieve mastery.  Then you will 
administer a posttest to determine (1) what students have learned and (2) the effectiveness of your 
teaching interventions.  After charting the posttest scores (raw scores, percents, and rates), you will 
compare the pretest and posttest scores to determine student performance gains.   Based upon the 
results, you will reflect upon your teaching effectiveness, evaluating what worked and what didn’t work 
in light of student performance.  You will also address how to modify instruction to accommodate 
diverse learners or those who have not yet achieved mastery.  The entire project will be documented 
through a Student Data Outcome Analysis Report that you will submit at the conclusion of your project.   
 
Special Note:  Please see the Student Data Outcome Analysis Scoring Rubric for detailed information 
related to how your project will be assessed.        
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Student Data Outcome Analysis Scoring Rubric 
 

CATEGORY 4 3 2 1 
Mechanics Report is free of grammar, 

spelling, punctuation, 
capitalization, or other 
mechanical errors. 

There is one 
grammar, spelling, 
punctuation, 
capitalization, or 
other mechanical 
errors. 

There are two 
grammar, spelling, 
punctuation, 
capitalization, or 
other mechanical 
errors. 

There are three or more 
grammar, spelling, 
punctuation, 
capitalization, or other 
mechanical errors. 

Organization 
(Outline) 

Report has all of the 
following: a title, by line, 
instructional objective(s), 
assessment instrument 
and explanation, teaching 
strategies/methodologies 
used with 
rationale/explanation, 
student performance data 
table with critical analysis 
and explanation, student 
performance chart with 
explanation and critical 
analysis, assessment, 
accommodations, 
reflections, conclusion, 
and appendices. 

Report has all but 
one of the 
following: a title, by 
line, instructional 
objective, 
assessment 
information student 
performance data 
table with clear 
explanation, 
student 
performance chart 
with clear 
explanation, 
accommodations, 
reflections, 
conclusion, and 
appendices. 

Report has all of 
the following: a 
title, by line, 
instructional 
objective, student 
performance data 
table with 
explanation, 
student 
performance chart 
with explanation, 
assessment, 
accommodations, 
reflections, 
conclusion, and 
appendices. 

Report has all of the 
following: a title, by line, 
instructional objective, 
student performance 
data table with 
explanation, student 
performance chart with 
explanation, assessment, 
accommodations, 
reflections, conclusion, 
and appendices. 

Instructional 
Objective 

Instructional objective 
clearly written with a 
given statement of 
student performance, a 
time frame (if applicable), 
and a performance 
expectation (mastery). 

Instructional 
objective written 
but with either a 
given statement of 
student 
performance, a 
time frame (if 
applicable), or a 
performance 
expectation 
(mastery) is missing. 

Instructional 
objective written 
with two of the 
criteria missing. 

Instructional objective 
written with three of the 
criteria missing. 

Student 
Performance 
Date A 

Data displays clear and 
concise columns and rows 
with titles, pretest (probe) 
scores, percent scores, 
rate (if applicable), and 
post-test scores. 

Data display is 
missing one of the 
criteria required. 

Data display is 
missing two of the 
criteria required. 

Data display is missing 
three of the criteria 
required. 
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CATEGORY 4 3 2 1 
Student 
Performance 
Date B 

All values (test scores, 
percents, rates) formatted 
properly.  All values 
calculated using 
functions/formulas with 
cell references.  Includes 
averages for all. 

All but one of the 
values are 
formatted properly 
and are calculated 
using 
functions/formulas 
with cell references.  
Includes averages 
for all. 

All but two of the 
values are 
formatted 
properly and are 
calculated using 
functions/formulas 
with cell 
references.  
Includes averages 
for all. 

All but three of the 
values are formatted 
properly and are 
calculated using 
functions/formulas with 
cell references.  Includes 
averages for all. 

Student 
Performance 
Chart A  

Line chart includes titles 
(chart, horizontal axis, 
vertical axis), legend, 
appropriate maximum, 
appropriate units, and 
high-low lines. 

Only one of the 
requirements for 
the  chart is missing 

Two of the 
requirements for 
the  chart is 
missing 

Three of the 
requirements for the  
chart is missing 

Assessment Clear and cohesive 
paragraph that introduces 
test, explains test, and 
tells where it is displayed. 

Paragraph 
introduces test, 
explains test, and 
tells where it is 
displayed. 

Paragraph only 
superficially 
introduces and 
explains test.  

Paragraph does not 
introduce test or explain 
it. 

Explanation Explanation includes 
pretest scores, percents, 
interventions, as well as 
post-test scores, percents, 
and interventions. 

Explanation fails to 
mention one of the 
required criteria. 

Explanation fails to 
mention two of 
the required 
criteria. 

Explanation fails to 
mention three  of the 
required criteria. 

Conclusion Conclusion includes 
explanation of difference 
scores (including raw, rate 
and percent scores), clear 
list of interventions, and 
honest, reflective 
determination of 
effectiveness. 

Conclusion includes 
explanation of 
difference scores 
(including raw, rate 
and percent scores), 
clear list of 
interventions, and 
honest, reflective 
determination of 
effectiveness. 

Conclusion only 
superficially 
includes 
explanation of 
different scores,  
list of 
interventions, and 
reflective 
determination of 
effectiveness. 

Conclusion does not 
explain  different scores 
or clear list of 
interventions, and 
reflective determination 
of effectiveness. 

Accommodations Addresses learners who 
struggle with three 
reasonable modifications.  
Also addresses learners 
who have mastered the 
objective with three 
reasonable modifications 
that support the students 
and the classroom 
community. 

Addresses learners 
who struggle with 
three reasonable 
modifications.  Also 
addresses learners 
who have mastered 
the objective with 
three reasonable 
modifications that 
support the 
students and the 
classroom 
community. 

Addresses learners 
who struggle with 
three reasonable 
modifications.  
Also addresses 
learners who have 
mastered the 
objective with 
three reasonable 
modifications that 
support the 
students and the 
classroom 
community. 

Addresses learners who 
struggle with three 
reasonable 
modifications.  Also 
addresses learners who 
have mastered the 
objective with three 
reasonable modifications 
that support the 
students and the 
classroom community. 
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CATEGORY 4 3 2 1 
Probe The attached probe is 

clearly designed to assess 
the instructional 
objective, is formatted 
properly for inclusion in 
the report and is free of 
errors (all kinds). 

The attached probe 
is clearly designed 
to assess the 
instructional 
objective, is 
formatted properly 
for inclusion in the 
report and is free of 
errors (all kinds). 

The attached 
probe is clearly 
designed to assess 
the instructional 
objective, is 
formatted 
properly for 
inclusion in the 
report and is free 
of errors (all 
kinds). 

The attached probe is 
clearly designed to 
assess the instructional 
objective, is formatted 
properly for inclusion in 
the report and is free of 
errors (all kinds). 
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Guidelines and Rubric for Online Discussion Boards  

In this class, online discussions will count toward your Assignments grade in the course. The purpose of 
the discussion board is to frame and promote collaborative learning.  Active and regular participation is 
not only important for me to see, but also important for you in learning the course content and in 
developing your thoughts and positions on various topics.    

The three cardinal rules for Discussion Boards: 

1. Please remember that the cultural of mutual respect that is part of this course extends into the 
virtual classroom environment.   

2. Participation in these discussion boards is required.   
3. Participation alone is not enough; a thoughtful and meaningful approach in your posts is 

required.  (Quality counts!)  
 
The total of your participation in a single discussion board question (topic) will be graded on a ten point 
scale.   

Here is the protocol for posting and contributing to an online discussion: 

a. You are expected to participate on at least 3 different days.  

b. You should begin at least one thread and provide at least three posts in response to other 
participants’ threads.   

c. Posting should be a minimum of one short paragraph and a maximum of two paragraphs.  Word 
totals for each post should be in the 100-200 words range.  Whether you agree or disagree 
explain why with supporting evidence and concepts from the readings or a related experience.  
Include a reference, link, or citation when appropriate. 

d. Be organized in your thoughts and ideas.  
e. Incorporate correlations with the assigned readings or topics. 
f. Stay on topic.   
g. Provide evidence of critical, college-level thinking and thoughtfulness in your responses or 

interactions.  Avoid summarizing. 
h. Contribute to the learning community by being creative in your approaches to topics, being 

relevant in the presented viewpoints, and attempting to motivate the discussion. 
i. Be aware of grammar and sentence mechanics.   
j. Use proper etiquette.  Remember that being respectful is critical. 
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Discussion Rubric: 

Participating is measured by posting on 3 different days.  You should make a minimum of 4 postings in 
total: one new thread and three thoughtful responses to different members.  Your participation will be 
graded on a ten point scale as follows.   

A Discussion (9-10 points) – participated 3 times, minimum of 4-5 posts 

A-level postings: 

 Are made in a timely fashion, giving others an opportunity to respond. 
 Are thoughtful and analyze the content or question asked. 
 Make connections to the course content and/or other experiences. 
 Extend discussions already taking place or pose new possibilities or opinions not previously 

voiced.   
 Are from participants aware of the needs of the community, motivate group discussion, and 

present a creative approach to the topic. 
*If these criteria are met but the 100-200 word count is not met, the score will drop two points. 

B Discussion (8-9 points) – participated 2 times, minimum of 3-4 posts 

B-level postings: 

 Are made in a timely fashion, giving others an opportunity to respond. 
 Are thoughtful and analyze the content or question asked. 
 Make connections to the course content and/or other experiences, but connections are unclear, 

not firmly established or are not obvious. 
 Contain novel ideas, connections, and/or real-world application but lack depth, detail and/or 

explanation. 
 Are from participants who interact freely and occasionally attempt to motivate discussion.  

*If these criteria are met but the 100-200 word count is not met, the score will drop two points. 

C Discussion (7-8 points) – participated 2 times, minimum of 3 posts 

C-level postings: 

 Are usually, but not always, made in a timely fashion. 
 Are generally accurate, but the information delivered is limited. 
 Make vague or incomplete connections between class content and posting by other students. 
 Summarize what other students have posted and contain few novel ideas. 
 Show marginal effort to become involved with group. 

*If these criteria are met but the 100-200 word count is not met, the score will drop two points. 

D Discussion (6-7 points) – participated 1 time, minimum 2 posts  

D level postings:  

 Are not made in timely fashion, if at all. 
 Are superficial, lacking in analysis or critique. 
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 Contribute few novel ideas, connections, or applications. 
 May veer off topic. 
 Show little effort to participate in learning community as it develops. 

*If these criteria are met but the 100-200 word count is not met, the score will drop two points. 

F Discussion (0 points).   

 Participant was rude or abusive to other course participants.  In this case, the number and quality 
of other posts are irrelevant. 

OR 

 Participant failed to meet the basic criteria for the “D Discussion”.  
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 655 Secondary Instructional Practice (2) 
 

Description/Overview 
Introduction to a variety of instructional strategies to 
support and expand student learning outcomes.  
Exploration of instructional planning based on 
knowledge of content areas, cross-disciplinary skills, 
learners, the community and pedagogy toward 
secondary student attainment of rigorous learning 
goals. 

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
Moore (2011). Effective Instructional Strategies:  From 
Theory to Practice  

Online/Blended 
Requirements 

The course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft PowerPoint and a 
media player such as QuickTime. 

To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log out 
of Laulima first before proceeding with readiness 
check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 
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Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC17

Standard 7 – Planning for Instruction 

 Standards 

• The teacher draws upon knowledge of content areas, cross-disciplinary skills, 
learners, the community, and pedagogy to plan instruction that supports every 
student in meeting rigorous learning goals. 

Standard 8 – Instructional Strategies 
• The teacher understands and uses a variety of instructional strategies to 

encourage learners to develop deep understanding of content areas and their 
connections, and to build skills to apply knowledge in meaningful ways. 

Education Department Policies 

Attendance and 
Participation 

Students in F2F and DL synchronous classes are expected to 
attend regularly; arrive promptly and complete all 
assignments on time. All assignments are due on the dates 
indicated.  In recognition that unforeseen problems may 
occur, any assignments turned in late will be lowered one full 
grade equivalent.  No assignment will be accepted more than 
seven days after it is due. Students are expected to contact 
the instructor before class in the event of unavoidable 
tardiness or absence. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 

                                                           
17 Interstate Teacher Assessment and Support Consortium 

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(34) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(35)  turning in assignments that somebody else has 
completed;  

(36)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

The following grading scale will be used: 

Grade Range 
(Percent) 

Comments 

A 96-100 Exceeds the requirements.  Demonstrated performance is 
far above average.  Excellent. 

A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 80-83.99  
Grades below are not acceptable in graduate classes. 
C+ 78-79.99 Does not meet the requirements.  Unsatisfactory. 
C 75-77.99  
C- 70-74.99  
D+ 67-69.99  
D 63-66.99  



 

4.152 
 

Grade Range 
(Percent) 

Comments 

D- 60-62.99  
F 0-59.55  

 

Special Note:  Students can access their course assignment grades via the Gradebook in Laulima 
throughout the course.  

Student Learning Outcomes  
By the completion of this course, teacher candidates will: 

Standard 7: Planning for Instruction  

• Describe content and content standards and how these are organized in the curriculum. 
• Explain how cross-disciplinary skills engage students purposefully in applying content 

knowledge. 
• Identify a range of evidence-based instructional strategies, resources, and technological 

tools and how to use them effectively to plan instruction that meets diverse learning 
needs. 

• Express when and how to adjust plans based on student responses and other 
contingencies. 

• Demonstrate when and how to access and integrate resources to support student 
learning (e.g., field and educational experts, exceptional education specialists, language 
learner specialists, community organizations). 

 
Standard 8: Instructional Strategies 
 

• Explain the cognitive processes associated with various kinds of learning (e.g., critical 
and creative thinking, problem framing and problem solving, invention, memorization 
and recall) and how these processes can be stimulated. 

 
• Identify when and how to use appropriate strategies to differentiate instruction and 

engage all students in complex thinking and meaningful tasks. 
 

• Demonstrate how multiple forms of communication (oral, written, nonverbal, digital, 
visual) convey ideas, foster self-expression, and build relationships. 

 
• Express how to use of a wide variety of resources, including human and technological, to 

engage students in learning. 
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Topic Outline 
The following major topics will be addressed through this course: 
 

• National standards 
o Common Core State Standards  
o National Council for Teachers of English & International Reading Association 
o National Council for Teachers of Social Studies 
o National Council for Teachers of Mathematics 
o National Science Teachers Association 
o American Council on the Teaching of Foreign Languages 
o National Association for Sport & Physical Education 
o National Art Education Association? 

 
• Unit planning 

o Standards-based 
o Rationale 
o Concept mapping 
o Overview of lessons 
o Culminating assessment 
 

• Instructional models 
o Concept attainment 
o Questioning 
o Inquiry 
o Direct teaching 
o Whole group discussion 
o Cooperative learning 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 

Assignments 
• Textbook and supplemental readings 

• Reflective journal entries 

• Instructional models presentation:  

o Teacher candidates will work collaboratively in a small group to plan and implement a 
lesson that teaches a topic, relevant to secondary teaching or adolescent learners, using 
ONE of the specific instructional models assigned to them.  

• Unit plan:  
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o Teacher candidates will design an overview of a subject-specific unit that includes: 
Standards, Rationale, Concept Map, Culminating Assessment, and an Overview of 
Lessons Chart. 

• Standards self-assessment:  

o Teacher candidates will provide a written analysis that describes and provides explicit 
connections to InTASC Standard 7 evidenced in the Overview of Lessons Chart. 

Assessments 
• Attendance and Participation (15%) 

• Reflective Journals (15%) 

• Instructional Model Presentation (20%) 

• Unit Blueprint (50%) 
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SECONDARY MAT Unit Plan Rubric  

Name _____________________________   Date ________________ 

Unit Title __________________________ Total Score __________/100 

 

CONTENT 2 Points    0 Points COMMENTS 

Descriptive Data 

Includes names, grade 
level, subjects, title of 
unit 

All components present, 
specific, and clear to reader. 

  One or more 
component missing. 

 

 5 Points  4 Points  2 Points  0 Points   

HCPS 

Lists 
strand/standard/topic/ 
benchmarks 

HCPS written out, standards 
clearly match intended 
learning.  HCPS clearly 
connected to driving 
question.  They are also 
connected to the rationale. 
HCPS includes strand, 
standard, topic, and 
benchmark. 

HCPS written out, 
standards clearly match 
intended learning. HCPS 
includes strand, 
standard, topic, and 
benchmark, but not fully 
relevant to topic. 

HCPS not fully 
relevant to topic and 
student learning. One 
component missing.  

HCPS missing.  

 5 Points  4 Points  2 Points  0 Points   

Topic & Driving Question 

Identifies topic and 
driving question  

Topic is clearly connected to 
HCPS. The content or major 
concepts answer the driving 
question. As a whole, lessons 
relate back to driving 

Topic is clearly 
connected to HCPS. The 
content or major 
concepts answer the 

Connection of topic to 
HCPS is not clear. The 
content or major 
concepts fail to 
answer portions of the 

Question missing or 
no connection to 
HCPS.  
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question driving question. driving question. 

 5 Points  4 Points  2 Points  0 Points   

Rationale 

Includes an overview of 
unit purpose, what 
students will learn, and 
why it is important, ties 
into at least 1 GLO 

Relevance and importance to 
students clearly articulated.  
At least one GLO highlighted 
and explained.  Connection 
to HCPS emphasized. 

Relevance and 
importance to students 
are clearly stated but 
not well articulated.  At 
least one GLO 
highlighted and 
explained.  Connection 
to HCPS emphasized. 

Intended student 
learning identified but 
not explained in terms 
of relevance or 
importance.  Some 
irrelevant information 
included.  GLOS 
included but 
connection not 
described. 

Relevance and 
importance to 
students not clearly 
articulated or GLO 
missing. 

 

 10 Points  8 Points  5 Points  0 Points   

Concept Map/Outline 

Creates a graphic 
organizer that shows the 
relationship of unit 
concepts 

Concepts clearly identified 
and defined in an outline or 
graphic organizer.  Clearly 
states the terms, ideas, 
concepts and shows the 
relationships between the 
different concepts…NOT THE 
PROCEDURE OUTLINE. Not 
stated as questions, but 
answers to questions.  Age 
appropriate. 

Concepts clearly 
identified and defined in 
an outline or graphic 
organizer.  Clearly states 
the terms, ideas, 
concepts…NOT THE 
PROCEDURE OUTLINE. 
Age appropriate. 

Some important 
concepts missing or 
concepts loosely 
connected to 
objective.  

Concepts not age 
appropriate. 

Concepts either 
inaccurately defined 
or not specific 
enough. 

Procedures listed 
rather than concepts 
to be taught. 

Conceptual questions 
only.  Concepts don’t 
build or connect to 
objectives  

 

 10 Points  8 Points  5 Points  0 Points   

Culminating Activity  High-interest authentic 
assessment described.  

Connection to HCPS 
clearly articulated. 

High interest 
authentic assessment 

High-interest 
authentic context not 
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Describes a culminating 
project to evaluate 
student attainment of 
standards 

 

 

Connection to HCPS clearly 
articulated. Rubric includes 
clearly described criteria 
with descriptors of quality. 

 

Rubric includes clearly 
described criteria with 
descriptors of quality. 

 

described, but no 
clear connection to 
HCPS.   

Rubric or evaluation 
criteria included. 

fully described, and/or 
connection to HCPS 
unclear. Rubric or 
evaluation criteria not 
included.   

Overview of Lessons 
Chart 

5 Points  4 Points  2 Points  0 Points Each  

• Lesson and Topic 
 

Topics clearly listed showing 
continuity and logical 
relationships.  Includes 
meaningful connections 
between lessons. 

Topics clearly listed 
showing continuity and 
logical relationships.  
Includes lessons 
connections. 

Topics listed but not in 
logical sequence.  
Connections not 
included. 

Topics not clearly 
listed or are 
ambiguous or Topics 
do not clearly reflect 
the lesson. 

 

 

 5 Points  4 Points  2 Points  0 Points Each  

• HCPS 
Benchmarks 

Individual lesson concepts 
accurately aligned with the 
HCPS benchmarks.   

Individual lesson 
concepts aligned with 
the HCPS benchmarks 
but some not accurately. 

HCPS benchmarks 
listed but not 
accurately aligned 
with many of the 
concepts. 

HCPS benchmarks are 
missing or completely 
not aligned with the 
concepts. 

 

 5 Points  4 Points  2 Points  0 Points Each  

• Concept 
Sequence 

All concepts clearly worded, 
meaningfully sequenced, and 
tied closely with the concept 
map. 

Most concepts clearly 
worded, sequenced, and 
tied closely with the 
concept map. 

Concepts listed but 
not sequenced 
appropriately. 

Concepts used in the 
lessons are not listed. 
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 10 Points Each 8 Points Each 5 Points Each 0 Points Each  

• Objectives Objectives clearly stated and 
focused on meeting the 
intended benchmark.  If 
worded as 
instructional/learning 
objectives, include 
components A, B, C and D. 

 

Objectives clearly 
stated.  If worded as 
instructional/learning 
objectives, include 
components A,B, and C. 

Objectives not clearly 
stated and missing 
components of ABCD 

Missing objectives.   

 15 Points Each 12 Points Each 8 Points Each 0 Points Each  

• Outline of 
Lesson Activities 

 

In other words, outline of 
your procedure, including 
beginning, middle, and 
end. 

Logical, sequenced 
instruction included. 
Developmentally appropriate 
experiences and instructional 
materials used.  
Opportunities for student 
application and practice 
included.  Learner centered 
engagements, which develop 
higher order thinking skills 
included.  Closely connected 
to objectives and HCPS.   

Logical, sequenced 
instruction included. 
Developmentally 
appropriate experiences 
and instructional 
materials used.  
Opportunities for 
student application and 
practice included. 
Closely connected to 
objectives and HCPS.   

Some sequencing 
included.  Events have 
some diversity, but 
could be more 
learner- centered.  
The modes of inquiry 
are somewhat varied.  
Many lessons do not 
engage in higher order 
thinking skills.  Lacking 
some connection to 
objectives and HCPS. 

The plans not logically 
sequenced.  Events 
not diverse, teacher 
centered and 
uninteresting.  
Lessons do not 
encourage inquiry.  
Lack of engagement 
and creativity.  Lack 
connection with 
objectives and HCPS.   

 

 10 Points Each 8 Points Each 5 Points Each 0 Points Each  

• Lesson Plan 
Assessments 

 

Clearly listed sequentially 
and provides on-going 
progress towards lesson 
objectives and culminating 

Clearly listed 
sequentially and 
provides on-going 
progress towards lesson 

On-going strategies 
listed and strategies 
somewhat connected 
with lesson objectives 

Few formative 
assessment strategies 
are listed.  Content 
not addressed in the 
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Lists on-going lesson plan 
assessments 

activity.  Builds logically 
toward summative 
assessment.   

objectives and 
culminating activity.  

and culminating 
activity.  More specific 
details needed.   

assessments and do 
not build toward 
culminating activity.   

 8 Points Each 6 Points Each 4 Points Each 0 Points Each  

Writing  

Easy to read, edited, 
information is clear 

 

Careful attention to 
grammar, punctuation, word 
usage evident.  Error-free.  
Fonts, spacing, and 
organization consistent.  
Coherent.   

Careful attention to 
grammar, punctuation, 
word usage evident. 
Fonts, spacing, and 
organization consistent.  
Information presented 
in logical order.   

Few glaring 
grammatical and 
spelling errors.  
Information 
somewhat 
disorganized. 

Excessive grammatical 
and spelling errors.  
Inconsistency in fonts 
and spacing.  Writing 
incoherent. 

 

Total Points      
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 656 Secondary LA/SS Pedagogy (2) 
 

Description/Overview 
Exploration of the central concepts, tools of inquiry, 
and multicultural perspectives related to the study of 
Language Arts and Social Studies.  Development of 
learning experiences that promote learner access and 
understanding of these disciplines in the secondary 
classroom. 

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
1. Burke, J. (2007). The English Teacher's Companion, 
Third Edition: A Complete Guide to Classroom, 
Curriculum, and the Profession.  
2. Chapin, J. R. (2010). Practical Guide to Middle and 
Secondary Social Studies, (3rd Edition).  

Online/Blended 
Requirements 

The course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft PowerPoint and a 
media player such as QuickTime. 
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To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log out 
of Laulima first before proceeding with readiness 
check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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E-mail 
TBD 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC18

   Standard 4 – Content Knowledge 

 Standards 

• The teacher understands the central concepts, tools of inquiry, and structures of 
the discipline(s) he or she teaches and creates learning experiences that make 
these aspects of the discipline accessible and meaningful for learners. 

Standard 5 –Applications of Content (Content Pedagogy) 
• The teacher understands how to connect concepts and use differing perspectives 

to engage learners in critical/creative thinking and collaborative problem solving 
related to authentic local and global issues. 

Education Department Policies 

Attendance and 
Participation 

Students in F2F and DL synchronous classes are expected to 
attend regularly, arrive promptly, and complete all 
assignment prior to class.  Missed classes and late 
assignments are subject to penalty at faculty discretion.  
Further, students are expected to contact the instructor 
before class in the event of unavoidable tardiness or absence. 

Student Conduct 
Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 

                                                           
18 Interstate Teacher Assessment and Support Consortium 
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 http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(37) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(38)  turning in assignments that somebody else has 
completed;  

(39)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

The following grading scale will be used: 

Grade Range 
(Percent) 

Comments 

A 96-100 Exceeds the requirements.  Demonstrated performance is 
far above average.  Excellent. 

A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 80-83.99  
Grades below are not acceptable in graduate classes. 
C+ 78-79.99 Does not meet the requirements.  Unsatisfactory. 
C 75-77.99  

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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Grade Range 
(Percent) 

Comments 

C- 70-74.99  
D+ 67-69.99  
D 63-66.99  
D- 60-62.99  
F 0-59.55  

 

Special Note:  Students can access their course assignment grades via the Gradebook in Laulima 
throughout the course.  

Student Learning Outcomes  
By the completion of this course, teacher candidates will: 

• Standard 4: Content Knowledge 

o Demonstrate knowledge of major concepts, assumptions, debates, processes of inquiry, 
and ways of knowing that are central to the Language Arts and Social Studies to create 
learning experiences. 
 

o Apply knowledge of student’s prior conceptual understandings and how their 
misconceptions can influence their learning of the discipline.  

 
o Provide and use the academic language of his/her discipline and knows how to make it 

accessible to learners. 
 

o Describe how to integrate culturally relevant content to build on students’ background 
knowledge. 
 

o Evaluate knowledge of student content standards in the discipline(s) they teach. 
 

• Standard 5: Innovative Applications of Content 

o Explain the ways of knowing in his/her discipline, how it relates to other disciplinary 
approaches to inquiry, and the strengths and limitations of each approach in addressing 
problems, issues and concerns. 
 

o Identify how current interdisciplinary themes (e.g., civic literacy, health literacy, global 
awareness) connect to the core subjects and know how to weave those themes into 
meaningful learning experiences. 

 
o Explain the demands of accessing and managing information as well as how to evaluate 

issues of ethics and quality related to information and its use. 
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o Describe critical thinking processes and know how to help students develop high level 
questioning skills to promote their independent learning. 

 
o Understand communication modalities and skills as vehicles for learning (e.g., information 

gathering and processing) across disciplines as well as vehicles for expressing learning. 
 

o Demonstrate how to engage students in collaborative learning experiences. 
 

o Explain creative thinking processes and how to engage students in producing original work. 
 

o Demonstrate how to seek information about social and cultural diversity and how to teach 
students how to access this information and evaluate its accuracy. 

Topic Outline 
The following major topics will be addressed through this course: 
 

• English Language Arts 
• National standards 

o National Council for Teachers of English & International Reading Association 
o Common Core State Standards  

o Reading: Key ideas and details, craft and structure, integration of knowledge 
 Literary texts: Interpretive strategies and perspectives, response, and 

analysis 
 Information texts 

o Writing: Text types and purposes, production/distribution, research 
o Vocabulary and conventions of English 

• Approaches to ELA instruction 
 

• Social Studies 
• National standards 

o National Council for Teachers of Social Studies 
o Ten thematic standards 

 
• Approaches to social studies instruction 

• Use and analysis of information sources (e.g., primary and secondary sources) 

• Current events 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 
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Assignments 
• Textbook and supplemental readings 

• Descriptive and analytical written reflections:  

o Teacher candidates will complete a variety of written reflections with respect to 
describing their particular lesson; an analysis of how they are facilitating the students’ 
progress toward meeting the standards; and  

• Micro-teaching practice sets:  

o Teacher candidates will have opportunities to practice teaching their colleagues a micro 
chunk in a lesson that targets a particular aspect of their subject area. 

• Lesson plans:  

o Teacher candidates will submit (3) subject-specific, detailed lesson plans that include:  

o Objectives 
o Rationale 
o General Learner Outcomes 
o Standards and Benchmarks 
o Concept Outline/Map 
o Materials/Resources 
o Procedures 
o Modifications for Diverse Learners 
o Extension Activities 
o Instructional Strategies 
o Assessment and Evaluation 

 

Assessments 
 

• Attendance and Participation (15%) 

• Reflections (20%) 

• Micro-teaching practice sets (20%) 

• Lesson Plans (45%)
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TEP Rubric – Individual Lesson Plan 

COMPONENTS  

 5 Points 4 Points 2 Points 0 Points 

 
HCPS 

Content area, strand, standard, 
topic, and benchmark accurately 
identified and connected to the 
intended objectives. Required: 
HCPS restated in student friendly 
language (i.e. “I can statement”) 

Content area, strand, standard, 
topic, and benchmark accurately 
identified and connected to the 
intended objectives.  

HCPS written out but loosely 
related to the intended learning 
objectives. HCPS not restated in 
student friendly language.  

HCPS missing OR not fully written 
out.  Little relevance to objectives 
and student learning.  

 5 Points 4 Points 2 Points 0 Points 

Concept outline 
or map 

Concepts clearly identified and 
defined in an outline or graphic 
organizer.  Clearly states the 
terms, ideas, concepts and shows 
the relationships between the 
different concepts…NOT THE 
PROCEDURE OUTLINE. Not stated 
as questions, but answers to 
questions.  Age appropriate. 

Concepts clearly identified and 
defined in an outline or graphic 
organizer.  Clearly states the 
terms, ideas, concepts…NOT THE 
PROCEDURE OUTLINE. Age 
appropriate. 

Some important concepts missing 
or concepts loosely connected to 
objective.  
Concepts not age appropriate. 
Concepts either inaccurately 
defined or not specific enough. 

Procedures listed rather than 
concepts to be taught. 
Conceptual questions only.  
Concepts don’t build or connect to 
objectives  

 5 Points 4 Points 2 Points 0 Points 

GLO Clearly connects GLOs WITHIN 
LESSON PROCEDURES, specifically 
describes alignment with student 
activities. 

Connects GLOs with lesson plan, 
describes alignment with student 
activities. 

GLO connection is unclear. Missing the GLO’s. 

 10 Points 8 Points 5 Points 0 Points 

 
Objectives 

Clearly stated and focused on 
outcomes.  Measurable student 
expectations included based on 
knowledge of students. A, B, C 
used. Objectives linked with 
assessments. 

Clearly stated and focused on 
outcomes.  Measurable student 
expectations included. A, B, C 
used. Objectives linked with 
assessments. 

Student outcomes stated and 
focused on performance but may 
not be measurable or specific. 

Does not focus on performance or 
clarify student outcomes. 
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 5 Points 4 Points 2 Points 0 Points 

Materials 
Resources 

All materials and resources 
needed to implement lesson are 
listed. 
Both teacher supplies and the 
student supplies listed. 
Materials that need to be 
prepared are included. Both 
teacher and student materials 
provided and included. 
(worksheets, handouts etc) 

All materials and resources 
needed to implement lesson are 
listed. 
Both teacher supplies and the 
student supplies listed. 
Materials that need to be 
prepared are included. 

Some materials missing.  Does not 
list materials for teacher including 
prep. 

Materials and resources not listed. 

 10 Points 8 Points 5 Points 0 Points 

Procedures  
Beginning- 
Opening-  

High interest Introduction, 
Focusing Event, Anticipatory set, 
Set induction, OR Attention 
grabber included and 
meaningfully connected to lessons 
objectives. 
Clear sequential directions 
provided.  
Time approximation clearly 
identified and reasonably 
accurate.  
Connects how lessons is relevant 
to student lives 

High interest Introduction, 
Focusing Event, Anticipatory set, 
Set induction, OR Attention 
grabber included and connected 
to lessons objectives. 
Clear sequential directions 
provided,  
Time approximation clearly 
identified and reasonably 
accurate. 

Anticipatory set superficially 
connected to the learning 
objectives. 
Directions not sequential. 
Timing is inaccurate. 
 

Anticipatory set missing OR does 
not connect to the objectives. 
Directions missing 
No time approximations provided. 
 

 15 Points 12 Points 8 Points 5 Points 
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Procedures 
Middle-  

Logical sequenced instruction 
provided. 
Learning experiences and 
instructional materials 
developmentally appropriate. 
Learning experiences connected 
to HCPS and objectives.  
Application and practice included. 
Active learning strategies applied 
accurately. 
Active learning strategies used to 
develop critical thinking and 
problem solving enhance 
students’ learning. 
Formative assessment used 
throughout procedures. 
Attention to time throughout 
lesson. 

Sequenced instruction provided. 
Learning experiences and 
instructional materials 
developmentally appropriate. 
Learning experiences connected 
to HCPS and objectives. 
Application and practice included. 
Active learning strategies applied. 
Learning strategies to develop 
students' thinking, problem-
solving and learning skills 
included. 
Formative assessment used 
throughout procedures. 
Attention to time throughout 
lesson. 

Some steps are missing. 
The content of the procedures are 
loosely connected to the 
objectives. 
Active learning strategies are 
loosely applied and unclear. 
No flow. 
Formative assessment is scarce 
and non-informative. 
Timing is inaccurate. 
 
 

Major gaps in procedures, 
content, objective connections, 
and active learning strategies. 
No directions 
No timing 
No formative assessment 

 10 Points 8 Points 5 Points 0 Points 

 
Procedures 
End- Closing 

Relevance or connection to 
objectives reinforced. Clear 
sequential directions, if needed 
given for closure. Formative 
assessment of objectives included 
(check for understanding). 
Timing:  attention to time 
throughout, time approximations 
seem appropriate.   

Connection to objectives 
reinforced. Sequential directions, 
if needed given for closure.  
Timing:  attention to time 
throughout, time approximations 
seem appropriate. 

Closure does not effectively 
summarize the learning and 
objectives. 

No summary or closure included. 
 

 5 Points 4 Points 2 Points 0 Points 

Diverse learners Understanding of student abilities 
and able to make appropriate 
accommodations. Inclusive and 

Inclusive and adapted 
opportunities for diverse learners 
provided.  Some accommodations 

One accommodation for 
modifications provided.  
Modifications only included for 

Modifications not included.   
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adapted opportunities for diverse 
learners provided.  
Accommodations and 
modifications for the range of 
exceptional learners (SPED, GT, 
ELL, etc) provided throughout the 
procedures. Instruction adapted 
to students' differences in 
development, learning styles, 
strengths and needs.   

and modifications for exceptional 
learners (SPED, GT, ELL, etc) 
provided throughout the 
procedures.  

one type of diverse learners. 
 

 20 Points 16 Points 12 Points 8 Points 

 
Assessment and 
Evaluation 

Formal and/or informal 
assessment strategies included in 
the procedures.  A variety of 
assessment measures used during 
and at conclusion of lesson. 
Clearly communicates criteria for 
performance or product.  
Plan for providing descriptive 
feedback in a timely manner 
included.  
Age appropriate, rubrics or criteria 
& techniques for end of lesson 
assessment included and clearly 
linked to objectives. 
Appropriate assessment tool 
used. 

A variety of assessment measures 
used during and at conclusion of 
lesson.  
Age appropriate, rubrics or criteria 
& techniques for end of lesson 
assessment included and clearly 
linked to objectives. 
 

Assessment strategies do not 
provide adequate feedback and 
does not clearly assess student 
learning.  Assessment criteria 
loosely connected to objectives. 

One type of formative assessment 
type used through lesson rather 
than diversifying. 
Assessment and evaluation 
strategies are missing and criteria 
do not connect with learning 
objectives. 
Doesn’t include rubrics or 
checklists. 

 10 Points 8 Points 5 Points 0 Points 

Writing  
Easy to read, 
edited, 
information is 

Careful attention to grammar, 
punctuation, word usage evident.  
Error-free.  Fonts, spacing, and 
organization consistent.  Coherent 

Attention to grammar, 
punctuation, word usage evident.  
Error-free. Organization consistent 
and coherent. 

Few glaring grammatical and 
spelling errors.  Information 
somewhat disorganized. 

Excessive grammatical and 
spelling errors.  Inconsistency in 
fonts and spacing.  Writing 
incoherent. 
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clear and well-articulated. 
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Education Department  

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 657 Secondary Math/Science Pedagogy (2) 
 

Description/Overview 
Exploration of the central concepts, tools of inquiry, 
and differing perspectives related to the study of 
Math and Science. Development of learning 
experiences that promote learner access and 
understanding of these disciplines in the secondary 
classroom. 

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
1. Teaching Math for the 21st Century by Huetinck and 
Munshin. 
2. Teaching Science for Understanding by Gallagher. 

Online/Blended 
Requirements 

The course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft PowerPoint and a 
media player such as QuickTime. 
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To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log out 
of Laulima first before proceeding with the readiness 
check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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E-mail 
TBD 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC19

   Standard 4 – Content Knowledge 

 Standards 

• The teacher understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and creates learning 
experiences that make these aspects of the discipline accessible and 
meaningful for learners. 

Standard 5 – Innovative Applications of Content (Content Pedagogy) 
• The teacher understands how to connect concepts and use differing 

perspectives to engage learners in critical/creative thinking and collaborative 
problem solving related to authentic local and global issues. 

Education Department Policies 

Attendance and 
Participation 

Students in F2F and DL synchronous classes are expected to 
attend regularly, arrive promptly, and complete all 
assignment prior to class.  Missed classes and late 
assignments are subject to penalty at faculty discretion.  
Further, students are expected to contact the instructor 
before class in the event of unavoidable tardiness or absence. 

Student Conduct 
Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 

                                                           
19 Interstate Teacher Assessment and Support Consortium 
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 http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(40) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(41)  turning in assignments that somebody else has 
completed;  

(42)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

The following grading scale will be used: 

Grade Range 
(Percent) 

Comments 

A 96-100 Exceeds the requirements.  Demonstrated performance is 
far above average.  Excellent. 

A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 80-83.99  
Grades below are not acceptable in graduate classes. 
C+ 78-79.99 Does not meet the requirements.  Unsatisfactory. 
C 75-77.99  

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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Grade Range 
(Percent) 

Comments 

C- 70-74.99  
D+ 67-69.99  
D 63-66.99  
D- 60-62.99  
F 0-59.55  

 

Special Note:  Students can access their course assignment grades via the Gradebook in Laulima 
throughout the course.  

Student Learning Outcomes  
By the completion of this course, teacher candidates will be able to: 

• Standard 4: Content Knowledge 

o Demonstrate knowledge of major concepts, assumptions, debates, processes of inquiry, and 
ways of knowing that are central to the Mathematics and Science to create learning 
experiences. 
 

o Express knowledge of student’s prior conceptual understandings and how their 
misconceptions can influence their learning of the discipline.  

 
o Provides and uses the academic language of his/her discipline and knows how to make it 

accessible to learners. 
 

o Identifies how to integrate culturally relevant content to build on students’ background 
knowledge. 

 
 

o Applies knowledge of student content standards in the discipline(s) they teach. 
 

 
• Standard 5: Innovative Applications of Content 

o Describes the ways of knowing in his/her discipline, how it relates to other disciplinary 
approaches to inquiry, and the strengths and limitations of each approach in addressing 
problems, issues and concerns. 
 

o Explains how current interdisciplinary themes (e.g., civic literacy, health literacy, global 
awareness) connect to the core subjects and knows how to weave those themes into 
meaningful learning experiences. 

 
o Clarifies the demands of accessing and managing information as well as how to evaluate 

issues of ethics and quality related to information and its use. 
 

o Explains critical thinking processes and knows how to help students develop high level 
questioning skills to promote their independent learning. 

 
o Identifies communication modalities and skills as vehicles for learning (e.g., information 
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gathering and processing) across disciplines as well as vehicles for expressing learning. 
 

o Demonstrates how to engage students in collaborative learning experiences. 
 

o Shows creative thinking processes and how to engage students in producing original work. 
 

o Demonstrates how to seek information about social and cultural diversity and how to teach 
students how to access this information and evaluate its accuracy. 

Topic Outline 
The following major topics will be addressed through this course: 
 

• Approaches to Mathematics and Science instruction 
o Levels and uses of inquiry 
o Building understanding using manipulatives 
o Technology in the mathematics and science classroom 
o Conceptual levels of understanding 
o From cookbook to inquiry 
o Science safety 
 

• National standards 
o National Council for Teachers of Mathematics 
o National Science Teachers Association 
o Common Core State Standards for Mathematics 
o Hawaii Content and Performance Standards for Science 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 

Assignments 
• Textbook and supplemental readings 

• Descriptive and Analytical Written Reflections:  

o Teacher candidates will complete a variety of written reflections with respect to 
describing their particular lesson; an analysis of how they are facilitating the students’ 
progress toward meeting the standards. 

• Micro-teaching Practice Sets:  

o Teacher candidates will have opportunities to practice teaching their colleagues a micro 
chunk in a lesson that targets a particular aspect of their subject area. 
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• Lesson Plans:  

o Teacher candidates will submit (3) subject-specific, detailed lesson plans that include:  

o Objectives 
o Rationale 
o General Learner Outcomes 
o Standards and Benchmarks 
o Concept Outline/Map 
o Materials/Resources 
o Procedures 
o Modifications for Diverse Learners 
o Extension Activities 
o Instructional Strategies 
o Assessment and Evaluation 

Assessments 
• Attendance and Participation (15%) 

• Reflections (25%) 

• Micro-teaching Practice Sets (25%) 

• Lesson Plans (50%) 
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TEP Rubric – Individual Lesson Plan 

COMPONENTS  

 5 Points 4 Points 2 Points 0 Points 

 
HCPS 

Content area, strand, standard, 
topic, and benchmark accurately 
identified and connected to the 
intended objectives. Required: 
HCPS restated in student friendly 
language (i.e. “I can statement”) 

Content area, strand, standard, 
topic, and benchmark accurately 
identified and connected to the 
intended objectives.  

HCPS written out but loosely 
related to the intended learning 
objectives. HCPS not restated in 
student friendly language.  

HCPS missing OR not fully written 
out.  Little relevance to objectives 
and student learning.  

 5 Points 4 Points 2 Points 0 Points 

Concept outline 
or map 

Concepts clearly identified and 
defined in an outline or graphic 
organizer.  Clearly states the 
terms, ideas, concepts and shows 
the relationships between the 
different concepts…NOT THE 
PROCEDURE OUTLINE. Not stated 
as questions, but answers to 
questions.  Age appropriate. 

Concepts clearly identified and 
defined in an outline or graphic 
organizer.  Clearly states the 
terms, ideas, concepts…NOT THE 
PROCEDURE OUTLINE. Age 
appropriate. 

Some important concepts missing 
or concepts loosely connected to 
objective.  
Concepts not age appropriate. 
Concepts either inaccurately 
defined or not specific enough. 

Procedures listed rather than 
concepts to be taught. 
Conceptual questions only.  
Concepts don’t build or connect to 
objectives  

 5 Points 4 Points 2 Points 0 Points 

GLO Clearly connects GLOs WITHIN 
LESSON PROCEDURES, specifically 
describes alignment with student 
activities. 

Connects GLOs with lesson plan, 
describes alignment with student 
activities. 

GLO connection is unclear. Missing the GLO’s. 

 10 Points 8 Points 5 Points 0 Points 

 
Objectives 

Clearly stated and focused on 
outcomes.  Measurable student 
expectations included based on 
knowledge of students. A, B, C 
used. Objectives linked with 
assessments. 

Clearly stated and focused on 
outcomes.  Measurable student 
expectations included. A, B, C 
used. Objectives linked with 
assessments. 

Student outcomes stated and 
focused on performance but may 
not be measurable or specific. 

Does not focus on performance or 
clarify student outcomes. 

 5 Points 4 Points 2 Points 0 Points 
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Materials 
Resources 

All materials and resources 
needed to implement lesson are 
listed. 
Both teacher supplies and the 
student supplies listed. 
Materials that need to be 
prepared are included. Both 
teacher and student materials 
provided and included. 
(worksheets, handouts etc) 

All materials and resources 
needed to implement lesson are 
listed. 
Both teacher supplies and the 
student supplies listed. 
Materials that need to be 
prepared are included. 

Some materials missing.  Does not 
list materials for teacher including 
prep. 

Materials and resources not listed. 

 10 Points 8 Points 5 Points 0 Points 

Procedures  
Beginning- 
Opening-  

High interest Introduction, 
Focusing Event, Anticipatory set, 
Set induction, OR Attention 
grabber included and 
meaningfully connected to lessons 
objectives. 
Clear sequential directions 
provided.  
Time approximation clearly 
identified and reasonably 
accurate.  
Connects how lessons is relevant 
to student lives 

High interest Introduction, 
Focusing Event, Anticipatory set, 
Set induction, OR Attention 
grabber included and connected 
to lessons objectives. 
Clear sequential directions 
provided,  
Time approximation clearly 
identified and reasonably 
accurate. 

Anticipatory set superficially 
connected to the learning 
objectives. 
Directions not sequential. 
Timing is inaccurate. 
 

Anticipatory set missing OR does 
not connect to the objectives. 
Directions missing 
No time approximations provided. 
 

 15 Points 12 Points 8 Points 5 Points 
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Procedures 
Middle-  

Logical sequenced instruction 
provided. 
Learning experiences and 
instructional materials 
developmentally appropriate. 
Learning experiences connected 
to HCPS and objectives.  
Application and practice included. 
Active learning strategies applied 
accurately. 
Active learning strategies used to 
develop critical thinking and 
problem solving enhance 
students’ learning. 
Formative assessment used 
throughout procedures. 
Attention to time throughout 
lesson. 

Sequenced instruction provided. 
Learning experiences and 
instructional materials 
developmentally appropriate. 
Learning experiences connected 
to HCPS and objectives. 
Application and practice included. 
Active learning strategies applied. 
Learning strategies to develop 
students' thinking, problem-
solving and learning skills 
included. 
Formative assessment used 
throughout procedures. 
Attention to time throughout 
lesson. 

Some steps are missing. 
The content of the procedures are 
loosely connected to the 
objectives. 
Active learning strategies are 
loosely applied and unclear. 
No flow. 
Formative assessment is scarce 
and non-informative. 
Timing is inaccurate. 
 
 

Major gaps in procedures, 
content, objective connections, 
and active learning strategies. 
No directions 
No timing 
No formative assessment 

 10 Points 8 Points 5 Points 0 Points 

 
Procedures 
End- Closing 

Relevance or connection to 
objectives reinforced. Clear 
sequential directions, if needed 
given for closure. Formative 
assessment of objectives included 
(check for understanding). 
Timing:  attention to time 
throughout, time approximations 
seem appropriate.   

Connection to objectives 
reinforced. Sequential directions, 
if needed given for closure.  
Timing:  attention to time 
throughout, time approximations 
seem appropriate. 

Closure does not effectively 
summarize the learning and 
objectives. 

No summary or closure included. 
 

 5 Points 4 Points 2 Points 0 Points 

Diverse learners Understanding of student abilities 
and able to make appropriate 
accommodations. Inclusive and 
adapted opportunities for diverse 

Inclusive and adapted 
opportunities for diverse learners 
provided.  Some accommodations 
and modifications for exceptional 

One accommodation for 
modifications provided.  
Modifications only included for 
one type of diverse learners. 

Modifications not included.   
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learners provided.  
Accommodations and 
modifications for the range of 
exceptional learners (SPED, GT, 
ELL, etc) provided throughout the 
procedures. Instruction adapted 
to students' differences in 
development, learning styles, 
strengths and needs.   

learners (SPED, GT, ELL, etc) 
provided throughout the 
procedures.  

 

 20 Points 16 Points 12 Points 8 Points 

 
Assessment and 
Evaluation 

Formal and/or informal 
assessment strategies included in 
the procedures.  A variety of 
assessment measures used during 
and at conclusion of lesson. 
Clearly communicates criteria for 
performance or product.  
Plan for providing descriptive 
feedback in a timely manner 
included.  
Age appropriate, rubrics or criteria 
& techniques for end of lesson 
assessment included and clearly 
linked to objectives. 
Appropriate assessment tool 
used. 

A variety of assessment measures 
used during and at conclusion of 
lesson.  
Age appropriate, rubrics or criteria 
& techniques for end of lesson 
assessment included and clearly 
linked to objectives. 
 

Assessment strategies do not 
provide adequate feedback and 
does not clearly assess student 
learning.  Assessment criteria 
loosely connected to objectives. 

One type of formative assessment 
type used through lesson rather 
than diversifying. 
Assessment and evaluation 
strategies are missing and criteria 
do not connect with learning 
objectives. 
Doesn’t include rubrics or 
checklists. 

 10 Points 8 Points 5 Points 0 Points 

Writing  
Easy to read, 
edited, 
information is 
clear 

Careful attention to grammar, 
punctuation, word usage evident.  
Error-free.  Fonts, spacing, and 
organization consistent.  Coherent 
and well-articulated. 

Attention to grammar, 
punctuation, word usage evident.  
Error-free. Organization consistent 
and coherent. 

Few glaring grammatical and 
spelling errors.  Information 
somewhat disorganized. 

Excessive grammatical and 
spelling errors.  Inconsistency in 
fonts and spacing.  Writing 
incoherent. 
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Education Department 

Syllabus 

  Course Information 
Title (Alpha, Number, Section, 
Credits) 

ED 658 Secondary Content Literacy (2) 

 

Description/Overview Exploration of the study of literacy processes and 
strategies for use with 7-12 students within multiple 
content areas. 

Prerequisites Admission to the UH Hilo M.A.T. degree program  

Class Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings Content Area Literacy: An Integrated Approach by 
Bean, Readence & Baldwin (2012) Kendall Hunt 
Publishers 

Online/Blended Requirements This course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft PowerPoint and a 
media player such as QuickTime. 

To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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be successful in an online course. (IMPORTANT: Log out 
of Laulima first before proceeding with readiness 
check!) 

 

Netiquette  
 

Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   
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Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.xxx.xxx or via e-
mail at travisn@hawaii.edu or in person at UCB 325. 

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational.  

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We 
believe that everything students learn—whether in the courses, during field experiences, from 
relationships with graduate classmates or through self-reflection can only be experienced in 
realization of the larger, diverse context of the learning community.  We are committed to 
nurture student development as an empathic teacher who understands, appreciates, and 
values students and their diverse traits.  Through the semester, students will develop artistic 
processes of keen observation based upon insightful, reflective practice as students create new 
and culturally meaningful knowledge through the synthesis of student personal learning 
experiences.  Through rigorous pursuits, students will commit to life-long learning and social 
responsibility.  We believe that students will learn to acknowledge, accept, and embrace 
transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC20

Standard 5 – Applications of Content (Content Pedagogy) 
 Standards 

The teacher understands how to connect concepts and use differing perspectives to engage 
learners in critical/creative thinking and collaborative problem solving related to authentic 
local and global issues. 

Standard 8 – Instructional Strategies 
The teacher understands and uses a variety of instructional strategies to encourage learners to 
develop deep understanding of content areas and their connections, and to build skills to 
access and appropriately apply information. 

                                                           
20 Interstate Teacher Assessment and Support Consortium 
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Education Department Policies 

Attendance and 
Participation 

Students are expected to attend online class regularly, arrive 
promptly for synchronous sessions, and complete all 
assignments on time. All assignments are due on the dates 
indicated.  In recognition that unforeseen problems may 
occur, any assignments turned in late will be lowered one full 
grade equivalent.  No assignment will be accepted more than 
seven days after it is due. Students are expected to contact 
the instructor before class in the event of unavoidable 
tardiness or absence to synchronous sessions. 

Student Conduct 

 

Students are expected to follow the University of 
Hawai’i at Hilo Student Code of Conduct available at the 
following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has done 
most of the course work satisfactorily, but because of 
unforeseen circumstances has not completed all course 
requirements. The Incomplete is not for the purpose of 
converting a failing grade, or unsatisfactory work, to a passing 
grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(43) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(44)  turning in assignments that somebody else has 
completed;  

(45) referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

 

Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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The following grading scale will be used: 

Grade Range 
(Percent) 

Comments 

A 96-100 Exceeds the requirements.  Demonstrated performance is 
far above average.  Excellent. 

A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 80-83.99  
Grades below are not acceptable in graduate classes. 
C+ 78-79.99 Does not meet the requirements.  Unsatisfactory. 
C 75-77.99  
C- 70-74.99  
D+ 67-69.99  
D 63-66.99  
D- 60-62.99  
F 0-59.55  

 

Special Note:  Students can access their course assignment grades via the Gradebook in Laulima 
throughout the course.  

Student Learning Outcomes  
By the completion of this course, teacher candidates will be able to: 
 

• use knowledge of major concepts, assumptions, debates, processes of inquiry, and ways 
of knowing that are central to their subject area to create learning experiences; 

 
• use appropriately the academic language of his/her academic discipline in postings and 

written assignments so that learners can understand discipline concepts; 
 

• integrate culturally relevant content to build on students’ background knowledge; 
 

• design learning experiences that target attainment of student content standards in the 
discipline(s) they teach; 

 
• actively engage students in using critical thinking processes and questioning to promote 

their independent learning; 
 

• utilize communication modalities and skills as vehicles for learning (e.g., information 
gathering and processing) across disciplines as well as vehicles for expressing learning; 
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• demonstrate the ability to access and manage information from online, print, and mass 

media; and to evaluate it in terms of ethics and quality; 
 

•    design instructional activities to engage secondary students in collaborative learning 
experiences; 

 
• select appropriate strategies to differentiate instruction and engage secondary students 

in complex thinking and meaningful tasks; 
 
• explain how multiple forms of communication (oral, written, nonverbal, digital, visual) 

convey ideas, foster self-expression, and build relationships; and 
 
• design instructional learning experiences in which secondary students know how to use 

a wide variety of resources, including human and technological. 

Topic Outline 
This course is organized into Modules, which are accessible via Laulima. The following major 
topics will be addressed through this course: 
 

• Content Area Literacy 
o Defining Literacy 
o Who are today’s literate learners? 
o What are the literacy demands of my content area? 
o Information Literacy 

 Engagement with Texts (print and digital) 
 Types of texts 
 Credibility of Sources 

o Strategic Readers, Writers, Thinkers 
o Background Knowledge 
o Academic Vocabulary 
o Writing-to-Learn 
o Collaboration and Discussion 
o Visual Organizers 

• Literacy Strategies - examples (infused throughout course) 
o Turn and Talk 
o Text Coding and/or Annotation 
o Read with a Question in Mind 
o Reading a Visual Image 
o Jigsaw 
o Conversation Roundtable 
o Written Discussion via Discussion Boards 
o Save the Last Word for Me 
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o Gallery Walk 
 
Course Readings21

Alvermann, D.E. (2001, December). Effective Literacy Instruction for Adolescents. Executive 
Summary and Paper Commissioned by the National Reading Conference. Chicago, IL  

 

Alvermann, D.E. (Ed.). (2002). Adolescents and literacies in a digital world.  New York:  Peter 
Lang Publishing, Inc. 

Alvermann, D. E., Hinchman, K., Moore, D. W., Phelps, S. F., Waff. D. R. (Eds.). (1998). 
Reconceptualizing the literacies in adolescents’ lives. Mahwah, NJ:  Lawrence Ehrlbaum. 

Alvermann, D. E., Moon, J. S. & Hagood, M. (1999). Popular culture in the classroom:  Teaching 
and researching critical media literacy. Newark, DE:  International Reading Association. 

Bellance & Brandt (Eds). 21st Century Skills : Rethinking how students learn. 

Comber, B. & Simpson, A. (Eds.) (2001). Negotiating critical literacies in classrooms. Mahwah, 
NJ:  Lawrence Erlbaum. 

Fisher, D. & Frey, N. (2008). Improving adolescent literacy: Content area strategies at work. 

Luke, A. & Freebody, P. (1997). The social practices of reading. In S. Muspratt, A. Luke, & P. 
Freebody, (Eds.). Constructing critical literacies:  Teaching and learning textual practice. 
(pp. 185-226). Cresskill, NJ:  Hampton Press, Inc. 

Luke, A. & Freebody, P. (1999). Further notes on the four resources model. (Reading Online 
article) 

Luke, A. & Elkins. J. (2000).  Special themed issue:  Re/mediating adolescent literacies. Journal of 
Adolescent and Adult Literacy, 43, 1-3. 

Moje, E. B., Young, J. P., Readence, J. & Moore, D.W. (2000). Reinventing adolescent literacy for 
new times:  Perennial and millennial issues.  Journal of Adolescent and Adult Literacy, 
43, 4-14. 

National Council of Teachers of English. Position paper on twenty-first century literacies. 

Stevens, L. & Bean, T. (2009). Critical literacy: context, research, and practice in the K-12 
classroom 

Other Resources 
Websites: Informational literacy; content area literacy 
1) Sample lessons on informational literacy: www.readwritethink.org 
2)  Partnership for 21st Century Literacies: http://p21.org/ 

                                                           
21 Selected chapter or articles will be assigned. 

http://www.readwritethink.org/�
http://p21.org/�
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Literacy Maps: 
http://www.p21.org/index.php?option=com_content&task=view&id=31&Itemid 

 

Course Schedule  
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 
 
Special Note: All assignments must be submitted via Laulima by 11:55 p.m. on the designated due date 
within each Module. Instructions for submitting each assignment are included within each Module. 

Assignments 
• Attendance/Participation 

Students are expected to attend class regularly via Collaborate and actively participate in class 
online discussions and any synchronous interactive activities.  Your attendance at each session 
is extremely important.  If you must miss a class session due to illness or emergency, leave a 
message for the instructor in advance at the office.  Please contact a class member for the 
information/assignments missed and make sure that you are fully prepared for the next class 
meeting.  Your absence or excessive tardiness/leaving early will affect your grade for the course. 

• 48-hour Literacy Journal 
The purpose of this introductory assignment is to help you explore what role literacy plays in 
your life. This task is intended to bring you some insights about the meaning and significance of 
literacy.  

Part I: You will keep a 48-hour (consecutive) log of all literacy and literacy-related 
activities that you do over a two-day period.  You need to record – on an hour-by-hour 
basis – all the literate practices or events that you participate in. Select one week day 
and one weekend day to record your data. 

Part 2: After you complete your log of your literacy events/activities, write a 
generalization about literacy, based on your log data and findings.  In other words, what 
did you learn about your own literacy?  What did you learn about literacy in general?  
What kind of general statement can you make based on what you learned?  Also, you 
need to explain--What does this mean for you as a future teacher?  Use specific items 
from your log to explain or support your generalization. You will upload your log via the 
Assignments tool and post your generalization and reflections in the designated 
Module’s online discussion. 

• Content Discussion Forums 
Based on the textbook and/or other assigned readings, you will engage in different peer 
discussion groups surrounding a particular topic, issue, or question. Discussions will be made 
available via Forums in Laulima. 

• Information Text Evaluation 
This project gives you an opportunity to analyze informational text (e.g., textbook or other 

http://www.p21.org/index.php?option=com_content&task=view&id=31&Itemid�
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materials that are used in your field setting). Instructions will be provided in class. You will 
submit your written analysis via Assignments tool in Laulima. 

• Reflective Essays 
This self-assessment assignment asks Teacher Candidates critically evaluate and reflect upon 
their own lesson plans and how they are working towards meeting an aspect of Standard 5 or 8. 
Essays will be submitted via the Assignments tool In Laulima. 

• Weekly Literacy Reflections 
This assignment requires Teacher Candidates to reflect upon the particular aspect of content 
literacy and/or strategies as it relates to their content area and in connection to textbook and/or 
other readings and/or class discussions. Weekly reflections will be submitted via the 
Assignments tool In Laulima. 

• Class Resource Center 

a. Post and share a resource (or example) in the appropriate Discussion session in Laulima for 
during the assigned course Module: 

Graphic Organizer Sample 

Collaborative learning strategy 

Vocabulary strategy 

Writing-to-learn strategy 

A written commentary will be included within the Discussion that explains how the visual 
organizer or strategy explicitly supports learning and students’ content knowledge. 

b. Website Sharing: You will be assigned a day to post a website link in Discussions that you find 
useful in building your professional resources. The website must provide ideas that are 
applicable for secondary teachers across content areas. 

• Screencast of Active Learning Strategies – 3 Strategies + Reflection 
This is a culminating requirement for the course. The purpose of this assignment is for you to 
add to your professional “toolkit” examples of three (3) active learning strategies that can be 
used to help your 7-12 students learn the content within your subject area. Directions for the 
assignment are attached and posted in Laulima Resources. 

Assessments 
1.  Attendance (Synchronous):  Participation and online discussion assignments (15%) 

-- Synchronous attendance via Collaborate; participation in interactive class activities 

-- Assigned postings in designated Modules (e.g., 48 hour log with generalizations) 

--Content Peer Discussion Forums 

--Contributions to Class Resource Center 

2.  Critical Evaluation of Informational Text (15%) 
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3. Literacy Reflections of Instructional Strategies (20%) 

4. Reflective Essays –Self-assessment of Lesson Plan (20%)  

5. Culminating Task: Screencast of Active Learning Strategies Exemplars with Reflections (30%)  
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MAT ED 658: Culminating Task – Screencast 
 

Your performance task is to create a Screencast that includes the following components: 

1) It draws on active learning strategies that engage students in traditional, school-based literacies, and 
provides them content area literacy strategies to help them be more successful in school contexts using 
conventional literacies. This does not preclude tapping into students’ strengths with their out-of-school 
literacies. 

2) Based on your field experience this semester, you will design/select three (3) active learning 
strategies that you used to engage students in your content that you taught (or observed) during your 
field experience and an accompanying reflection for each strategy. The reflection should provide a 
written explanation of why you selected that particular strategy and describe student performance (e.g., 
how strategy can facilitate the learning). 

3) Produce a 10-15 minute Screencast to contribute to our class gallery of active learning strategies via 
the Discussions tool; all participants will conduct a Visual Gallery Walk and post comments on 
classmates’ screencast. 

In your screencast,  

a. Describe/explain context and purpose of your active learning strategy  (e.g., not what students doing, 
but what they are learning with respect to content).  

b.  Explain each of the strategies that you selected for your screencast and support with ideas from 
textbook, readings, or class discussions. What is the significance of how this represents your efforts to 
work toward teacher performance standards with respect to Teacher Performance Standard 5 or 8?  

c.  Tell us what you learned about yourself as a teacher. What did you learn about students? How would 
you incorporate this strategy or practice into your pedagogy? 

The rubric for your presentation is attached and will be reviewed in class, as well as posted in Laulima 
Resources. 

Directions to create your Screencast are attached and also posted in Laulima Resources.
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Directions for Screencast 

 

Creating a Screencast for your Strategies Presentations: 

You will be uploading your presentation to the Discussion section in Laulima. The simplest way is to 
create a screencast for your research presentation by using Jing software.  A screencast  

Go to: www.screencast.com 

Set up an account: 

 

 

Click on Screencasting 101 – Fundamentals of Screencasting to get an idea of what you can do to put 
together a presentation. 

 

Note: It recommends having a separate microphone, but I just use the computer’s internal mike and it 
seems to work ok. 

 

Next, you will need the video recording software.  Go to: http://www.jingproject.com/features/ 

Download the FREE version (see screenshot below). 

http://www.screencast.com/�
http://www.jingproject.com/features/�
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You should see the “sun” in the upper right corner or somewhere along the edge of your computer 
desktop. 

 

 

 

To learn how to capture a video, click on the following: http://help.jingproject.com/get-started/get-
started-with-jing-taking-y.html 

http://help.jingproject.com/get-started/get-started-with-jing-taking-y.html�
http://help.jingproject.com/get-started/get-started-with-jing-taking-y.html�
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You can also print out the pdf instructions. 

When you have figured out how you’d like to present the findings of your research question to us: 

Follow the directions to create a video and save it to screencast.com 

For example, you can first create a powerpoint of your presentation, then use Jing to capture yourself 
talking us through your slides. Or you can capture a series of pics, charts, etc. to talk us through your 
presentation. When you are done, click Finish in Jing and save to screencast.com. 

 

Jing will upload the file to screencast.com, then return a URL to you. 

 

Go to Discussions and click on New Topic. Type your name and the title of your presentation (e.g., Avis’ 
Presentation). 

To copy your screencast URL into your assigned presentation section you will have to click on edit/insert 
image to make it a hotlink. 
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13. Then paste your screencast URL:

 

 

14. Your discussion page will then look like this: 

 

15. Hit SUBMIT and your presentation section will show up in Discussions. 
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16.  Remember that Jing only allows 5 minute screencasts. You’ll have to do your presentation in parts 
for a 10-15 minute presentation.  Please do not go over 15 minutes  

17.  You can insert more than one hotlink when you set up your presentation section. 

18.  Your presentations must be posted by________. 

19.  You will have two weeks to view your classmates’ presentations and post a comment to each 
person. 
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MAT ED 658 – Culminating Task:  Screencast 

CRITERIA 4 3 2 1 
Resources  

[ textbook 
research 
articles, 
books, class 
discussions, 
websites,] 

Includes 
information from a 
variety of 5 credible 
sources 

Includes 
information from 3-
4 resources; some 
variety 

Includes 
information from 
primarily 1-2 types 
of resources 

Information is 
sparse; only 1 type 
of resource used 

Explanation of 
active learning 
strategy 

Clear & concise; 
speaks to 
implications for 
teaching 

Ideas supported by 
citing multiple 
references 

Includes list of 
references at end 
of screencast or as 
attachment. 

States major ideas, 
but does not 
elaborate on 
implications for 
teaching 

Ideas supported by 
citing multiple 
references 

Includes list of 
references at end 
of screencast or as 
attachment. 

Unclear; ideas are 
vague 

Ideas are not 
supported  
consistently by 
references 

Incomplete list of 
references 

No summary 

Lacks any citations 

No references listed 

Screencast 

Presentation 
of active 
learning 
strategies 

 

Multi-media 
presentation shows 
clear purpose; 
highlights major 
ideas; provides 
pertinent 
examples; good 
flow and strong 
conclusion 

Multi-media 
presentation 
partially conveys 
intended purpose; 
highlights some 
major ideas; 
provides some 
examples, good 
flow and logical 
conclusion 

Single modality 
used; purpose 
unclear; main ideas 
unclear; limited 
examples, little 
coherence; weak 
conclusion 

Little or no effort to 
present material; 
purposed 
undefined; little or 
no understanding of 
topic; no examples, 
no coherence; no 
conclusion 
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 659  Professional Practice (3) 

Description/Overview 
Demonstration of ongoing use of evidence for 
continual evaluation of practice particularly as related 
to impact on student learning.  Documentation of 
acquired dispositions and skills of critical reflection that 
support life-long professional meaning.   

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
Ryan, K., Cooper, J.M., & Tauer, S. (2013) Teaching for 
Student Learning: Becoming a Master Teacher, 2nd 
edition. 

Online/Blended 
Requirements 
Special Note: The majority of MAT 
courses are offered via campus-
based as well as web-based formats. 
This syllabus represents a campus-
based course format. 

The course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft PowerPoint and a 
media player such as QuickTime. 

To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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be successful in an online course. (IMPORTANT: Log out 
of Laulima first before proceeding with readiness 
check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
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touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC22

 
 Standards   

Standard 9. Professional Learning and Ethical Practice 
 
The teacher engages in ongoing professional learning and uses evidence to 
continually evaluate his/her practice, particularly the effects of his/her choices and 
actions on others (learners, families, other professionals, and the community), and 
adapts practice to meet the needs of each learner. 

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend class regularly, arrive 
promptly, and complete all assignment prior to class.  Missed 
classes and late assignments are subject to penalty at faculty 
discretion.  Further, students are expected to contact the 
instructor before class in the event of unavoidable tardiness 
or absence. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

                                                           
22 Interstate Teacher Assessment and Support Consortium 

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(46) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(47)  turning in assignments that somebody else has 
completed;  

(48)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

The following grading scale will be used: 

Grade Range 
(Percent) 

Comments 

A 96-100 Exceeds the requirements.  Demonstrated performance is 
far above average.  Excellent. 

A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 80-83.99  
Grades below are not acceptable in graduate classes. 
C+ 78-79.99 Does not meet the requirements.  Unsatisfactory. 
C 75-77.99  
C- 70-74.99  
D+ 67-69.99  
D 63-66.99  
D- 60-62.99  
F 0-59.55  

 

Special Note:  Students can access their course assignment grades via the Gradebook in Laulima 
throughout the course.  
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Student Learning Outcomes  
By the completion of this course, teacher candidates will be able to: 

• conduct a systematic inquiry of their own teaching effectiveness in relation to licensure 
standards and K-12 student learning outcomes;  

• assess constructed-response student learning products to inform instructional practice; and 

• provide evidence of meeting InTASC licensure standards in all of the following areas: 

o Learner Development, 

o Learning Differences, 

o Learning Environments, 

o Content Knowledge, 

o Application of Content, 

o Assessment, 

o Planning for Instruction, 

o Instructional Strategies, 

o Professional Learning and Ethical Practice, and 

o Leadership and Collaboration. 

Topic Outline 
The following major topics will be addressed through this course: 

• Incremental roles and responsibilities 

• Collaborative conferencing to improve pedagogy 

• Self-assessment of impact on student learning 

• Engaging in reflective practice 

• Hawaii licensure requirements 

• Documenting compliance with licensure standards 

• Elements of electronic and print portfolios 

• Overview of employment & hiring 
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o Interview preparation 

o Application process 

o Meetings with principals and personnel specialist 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 

Assignments 
• Standards-based professional inquiry  

o  This assignment enables teacher candidates to reflect on their own classroom 
performance using standards-based evaluations and supervision summaries to improve 
teaching practices and behaviors which enhance student achievement. 

• Student work sample 

o This assignment provides opportunities for teacher candidates to assess constructed 
response K-12 student learning products and make instructional and curricular 
improvements based on collaborative analysis.  

• Self-assessment and video analysis 

o This assignment provides opportunities for teacher candidates to record, review, and 
reflect upon a segment of their instructional practice using the InTASC Core Model 
Teaching Standards.  

• Standards-based portfolio  

o The portfolio serves as an outcome for teacher candidates to reflect on how they have 
increased competency in each of the ten InTASC Core Model Teaching Standards 
throughout Phase I of the M.A.T. program. Portfolios comprise documented evidence of 
standard attainment through selected artifacts and concomitant narrative.   

Assessments 
 

• ATTENDANCE AND PARTICIPATION  15% 

• STANDARDS-BASED PROFESSIONAL INQUIRY 15% 

• STUDENT WORK SAMPLE   15% 
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• SELF-ASSESSMENT AND VIDEO ANALYSIS 15% 

• STANDARDS-BASED PORTFOLIO   40% 
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MAT Portfolio Rubric 

 Exemplary (3) Proficient (2) Functional (1) Unacceptable (0) 

Introduction • Introduction is well 
articulated.  

• Introduction is exceptional 
at welcoming the reader. 

• Introduction is clearly 
articulated.  

• Introduction welcomes the 
reader. 

• Introduction lacking in 
clarity.  

• Introduction is not 
welcoming. 

• Introduction is unclear. 
• Introduction is not 

welcoming. 

Table of Contents Table of contents is present, 
accurate and organized is a clear 
manner. 

Table of contents is generally 
accurate and clearly organized. 

Table of contents is lacking 
accuracy and organizations. 

Table of contents is missing. 

 Exemplary (4) Proficient (3) Functional (1) Unacceptable (0) 

Teaching 
Philosophy 

• Author’s beliefs are student 
centered and adaptable to 
diverse learners.  

• Beliefs about students are 
personal, persuasive and 
compelling.  

• Beliefs are stated in positive 
terms and demonstrate a 
strong professional 
commitment toward 
student learning. 

• Author’s beliefs are student 
centered and adaptable to 
diverse learners.  

• Beliefs about students are 
personal, but persuasive 
argument is lacking. 

• Beliefs are stated in positive 
terms and demonstrate 
professional commitment 
toward student learning. 

• Author’s beliefs appear to 
be student centered but fail 
to address diverse learners. 

• Beliefs are personal but 
explanation lacks clarity. 

• Beliefs are not clearly 
stated but hint at 
professional commitment 
toward student learning. 

• Author’s beliefs fail to 
address a student centered 
philosophy, nor divers 
learners. 

• Beliefs are clichés and not 
backed up with personal 
experience or explanation. 

• Beliefs lack professional 
commitment toward student 
learning. 

Resume 

 

 

 

 

 

• Identification includes 
name, address, phone and 
email.  Information placed 
at top of first page in an 
easy to read font & size 
with name being the largest 
font and in bold. 

• Education & Certification 
are in reversed 
chronological order (most 
current listed first). 

• Teaching & Related 

  • Some elements of 
identification are missing or 
information is neither well 
organized nor easy to read. 

• Education & Certification are 
not in reversed chronological 
order or are incomplete. 

• Teaching & Related 
Experience are not in 
reversed chronological order 
or responsibilities are not 
clearly highlighted. 
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Experience are in reversed 
chronological order with 
responsibilities clearly 
highlighted. 

• Three references are listed 
with contact information. 

• Three references are not 
listed or contact information 
is missing. 

 

 

INTASC  

 Exemplary (7) Proficient (5) Functional (3) Unacceptable (0) 

Standard 4: Content Knowledge 

INTASC 5: Artifact & 
Reflection 

The artifact and reflection are 
highly effective in 
demonstrating teacher’s 
competency in content area(s) 
to develop student knowledge 
and performance. 

The artifact and reflection are 
generally effective in 
demonstrating teacher’s 
competency in content area(s) 
to develop student knowledge 
and performance. 

The artifact and reflection are 
somewhat effective in 
demonstrating teacher’s 
competency in content area(s) 
to develop student knowledge 
and performance. 

The artifact and reflection are 
ineffective in demonstrating 
teacher’s competency in content 
area(s) to develop student 
knowledge and performance. 

Standard 1: Learner Development 

INTASC 1: Artifact & 
Reflection 

The artifact and reflection are 
highly effective in 
demonstrating teacher’s ability 
to engage students in 
appropriate experiences that 
support their development as 
independent learners. 

The artifact and reflection are 
generally effective in 
demonstrating teacher’s ability 
to engage students in 
appropriate experiences that 
support their development as 
independent learners. 

The artifact and reflection are 
somewhat effective in 
demonstrating teacher’s ability 
to engage students in 
appropriate experiences that 
support their development as 
independent learners. 

The artifact and reflection are 
ineffective in demonstrating 
teacher’s ability to engage 
students in appropriate 
experiences that support their 
development as independent 
learners. 

Standard 3: Learning Environments 

INTASC 3: Artifact & 
Reflection 

The artifact and reflection are 
highly effective in 
demonstrating teacher’s ability 

The artifact and reflection are 
generally effective in 
demonstrating teacher’s ability 

The artifact and reflection are 
somewhat effective in 
demonstrating teacher’s ability 

The artifact and reflection are 
ineffective in demonstrating 
teacher’s ability to create a safe 
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to create a safe and positive 
learning environment that 
encourages social interaction, 
civic responsibility, active 
engagement in learning and self-
motivation. 

to create a safe and positive 
learning environment that 
encourages social interaction, 
civic responsibility, active 
engagement in learning and 
self-motivation. 

to create a safe and positive 
learning environment that 
encourages social interaction, 
civic responsibility, active 
engagement in learning and 
self-motivation. 

and positive learning environment 
that encourages social interaction, 
civic responsibility, active 
engagement in learning and self-
motivation. 

Standard 2: Learning Differences 

INTASC 2: Artifact & 
Reflection 

The artifact and reflection are 
highly effective in 
demonstrating teacher’s ability 
to provide opportunities that 
are inclusive and adapted to 
diverse learners. 

The artifact and reflection are 
generally effective in 
demonstrating teacher’s ability 
to provide opportunities that 
are inclusive and adapted to 
diverse learners. 

The artifact and reflection are 
somewhat effective in 
demonstrating teacher’s ability 
to provide opportunities that 
are inclusive and adapted to 
diverse learners. 

The artifact and reflection are 
ineffective in demonstrating 
teacher’s ability to provide 
opportunities that are inclusive 
and adapted to diverse learners. 

Standard 4: Fosters effective communication in the learning environment 

INTASC 4: Artifact & 
Reflection 

The artifact and reflection are 
highly effective in 
demonstrating teacher’s ability 
to enrich communication in the 
learning environment. 

The artifact and reflection are 
generally effective in 
demonstrating teacher’s ability 
to enrich communication in the 
learning environment. 

The artifact and reflection are 
somewhat effective in 
demonstrating teacher’s ability 
to enrich communication in the 
learning environment. 

The artifact and reflection are 
ineffective in demonstrating 
teacher’s ability to enrich 
communication in the learning 
environment. 

Standard 7: Planning for Instruction 

INTASC 6: Artifact & 
Reflection 

The artifact and reflection are 
highly effective in 
demonstrating teacher’s ability 
to plan and implement 
meaningful learning experiences 
for students. 

The artifact and reflection are 
generally effective in 
demonstrating teacher’s ability 
to plan and implement 
meaningful learning experiences 
for students. 

The artifact and reflection are 
somewhat effective in 
demonstrating teacher’s ability 
to plan and implement 
meaningful learning experiences 
for students. 

The artifact and reflection are 
ineffective in demonstrating 
teacher’s ability to plan and 
implement meaningful learning 
experiences for students. 

Standard 8: Instructional Strategies 
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INTASC 8: Artifact & 
Reflection 

The artifact and reflection are 
highly effective in 
demonstrating teacher’s ability 
to use a variety of active 
learning strategies to develop 
students’ thinking, problem-
solving and learning skills. 

The artifact and reflection are 
generally effective in 
demonstrating teacher’s ability 
to use a variety of active 
learning strategies to develop 
students’ thinking, problem-
solving and learning skills. 

The artifact and reflection are 
somewhat effective in 
demonstrating teacher’s ability 
to use a variety of active 
learning strategies to develop 
students’ thinking, problem-
solving and learning skills. 

The artifact and reflection are 
ineffective in demonstrating 
teacher’s ability to use a variety of 
active learning strategies to 
develop students’ thinking, 
problem-solving and learning 
skills. 

Standard 8: Uses assessment strategies 

TPS 8: Artifact & 
Reflection 

The artifact and reflection are 
highly effective in 
demonstrating teacher’s ability 
to apply appropriate assessment 
strategies to evaluate and 
ensure the continuous 
intellectual, social, physical and 
emotional development of the 
learner. 

The artifact and reflection are 
generally effective in 
demonstrating teacher’s ability 
to apply appropriate 
assessment strategies to 
evaluate and ensure the 
continuous intellectual, social, 
physical and emotional 
development of the learner. 

The artifact and reflection are 
somewhat effective in 
demonstrating teacher’s ability 
to apply appropriate assessment 
strategies to evaluate and 
ensure the continuous 
intellectual, social, physical and 
emotional development of the 
learner. 

The artifact and reflection are 
ineffective in demonstrating 
teacher’s ability to apply 
appropriate assessment strategies 
to evaluate and ensure the 
continuous intellectual, social, 
physical and emotional 
development of the learner. 

Standard 9: Professional Learning and Ethical Practice 

INTASC: Artifact & 
Reflection 

The artifact and reflection are 
highly effective in 
demonstrating teacher’s ability 
to evaluate the effects of his or 
her choices and actions, and 
actively seeks opportunities to 
grow professionally. 

The artifact and reflection are 
generally effective in 
demonstrating teacher’s ability 
to evaluate the effects of his or 
her choices and actions, and 
actively seeks opportunities to 
grow professionally. 

The artifact and reflection are 
somewhat effective in 
demonstrating teacher’s ability 
to evaluate the effects of his or 
her choices and actions, and 
actively seeks opportunities to 
grow professionally. 

The artifact and reflection are 
ineffective in demonstrating 
teacher’s ability to evaluate the 
effects of his or her choices and 
actions, and actively seeks 
opportunities to grow 
professionally. 

Standard 10: Leadership and Collaboration 

INTASC 10: Artifact 
& Reflection 

The artifact and reflection are 
highly effective in 

The artifact and reflection are 
generally effective in 

The artifact and reflection are 
somewhat effective in 

The artifact and reflection are 
ineffective in demonstrating 
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demonstrating teacher’s ability 
to establish and maintain strong 
working relationships with 
parents and members of the 
school community to support 
student learning. 

demonstrating teacher’s ability 
to establish and maintain strong 
working relationships with 
parents and members of the 
school community to support 
student learning. 

demonstrating teacher’s ability 
to establish and maintain strong 
working relationships with 
parents and members of the 
school community to support 
student learning. 

teacher’s ability to establish and 
maintain strong working 
relationships with parents and 
members of the school 
community to support student 
learning. 

     

 Exemplary (3) Proficient (2) Functional (1) Unacceptable (0) 

Conclusion • Conclusion is well 
articulated and relates back 
to introduction. 

• Conclusion leaves reader 
with a sense of closure and 
a vision for the future. 

• Conclusion is clearly 
articulated and relates back 
to introduction.  

• Conclusion leaves reader 
with a sense of closure and 
a vision for the future. 

• Conclusion is lacking in 
clarity and/or missing 
connection to introduction. 

• Conclusion either does not 
leave reader with a sense of 
closure or does not have a 
vision for the future. 

• Conclusion is unclear and 
does not relate to 
introduction. 

• Conclusion does not leave 
reader with a sense of closure 
nor does it have a vision for 
the future. 

 Exemplary (4) Proficient (3) Functional (2) Unacceptable (0) 

HEART 
Commitment 

Statements demonstrate a 
strong professional commitment 
toward HEART. 

Statements demonstrate a 
professional commitment 
toward HEART. 

Statements are vague but imply 
a professional commitment 
toward HEART. 

Statements lack a professional 
commitment toward HEART. 

 Exemplary (3) Proficient (2) Functional (1) Unacceptable (0) 

CT Final Evaluation INTASC, PAS and CT Final 
Narrative are all included. 

Two of the three are included. Only one of the three is 
included. 

None are included. 

Overall Writing Careful attention to grammar, 
punctuation, word usage 
evident.  Error-free.  Fonts, 
spacing, and organization 
consistent.  Coherent.   

Careful attention to grammar, 
punctuation, word usage 
evident. Fonts, spacing, and 
organization consistent.  
Information presented in logical 
order.   

Few glaring grammatical and 
spelling errors.  Information 
somewhat disorganized. 

Excessive grammatical and 
spelling errors.  Inconsistency in 
fonts and spacing.  Writing 
incoherent. 
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Overall Appearance Portfolio is exceptionally clear 
and easy to follow. 

• Overall appearance is 
professional and 
organization is highly 
effective.  

• Incorporates excellent use 
of color and a consistent 
style throughout.  

• Is extremely easy to read 
and navigate through. 

Portfolio is generally clear and 
able to follow. 

• Overall appearance is 
professional and 
organization is generally 
effective. 

• Incorporates good use of 
color and a consistent style 
throughout.  

• Is generally easy to read 
and navigate through. 

Portfolio lacks clarity and is 
somewhat difficult to follow. 

• Overall appearance is 
somewhat professional and 
organization is somewhat 
effective. 

• Incorporates poor use of 
color with a somewhat 
consistent style throughout.  

• Is somewhat difficult to 
read and navigate through. 

Portfolio is unclear and is 
extremely difficult to follow. 

• Overall appearance is not 
professional and poorly 
organized.  

• Incorporates poor use of 
color without a consistent 
style throughout.  

• Is extremely difficult to read 
and navigate through. 
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 660 Professional Responsibility I (1) 

Description/Overview 
Overview of professional licensure standards and 
professional attributes.  Professional development 
through field experiences in local schools.   

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
* UH Hilo Field Experience Handbook 
* INTASC Standards 
* Select readings from “How to be an Effective 
Teacher: The First Days of School” 

Online/Blended 
Requirements 

The course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft PowerPoint and a 
media player such as QuickTime. 

To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log out 
of Laulima first before proceeding with readiness 
check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 
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Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC23

Standard 9: REFLECTION AND CONTINUOUS GROWTH 
 Standards 

The teacher is a reflective practitioner who uses evidence to continually evaluate his/her 
practice, particularly the effects of his/her choices and actions on others (students, families, 
and other professionals in the learning community), and adapts practice to meet the needs of 
each learner. 

Standard 10: COLLABORATION 

The teacher collaborates with students, families, colleagues, other professionals, and 
community members to share responsibility for student growth and development, learning, 
and well-being.  

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend class regularly, arrive 
promptly, and complete all assignments on time. All 
assignments are due on the dates indicated.  In recognition 
that unforeseen problems may occur, any assignments 
turned in late will be lowered one full grade equivalent.  No 
assignment will be accepted more than seven days after it is 
due. Students are expected to contact the instructor before 
class in the event of unavoidable tardiness or absence. 

Student Conduct 
Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 

                                                           
23 Interstate Teacher Assessment and Support Consortium 
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 http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(49) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(50)  turning in assignments that somebody else has 
completed;  

(51)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

Grading 
This course is credit/no credit.   

Student Learning Outcomes  
By the completion of this course, teacher candidates will be able to: 

• Identify the ethical expectations of the profession including codes of ethics, professional 
standards of practice, and relevant law and policy. 

• Reflect on personal biases and seek out resources to  build stronger relationships and create 
more relevant and responsive learning experiences. 

• Seek opportunities for professional growth. 

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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 Topic Outline 
• Overview of school placements  

• School personnel: Roles and responsibilities 

• Student and school data 

• Teacher responsibilities and professional ethics 

• Principles of reflective practice 
 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule 

Major Assignments/Assessments 

Assignments 
• Field handbook questionnaire 

o Review the field experience handbook and respond to each statement or question on the 
questionnaire.   

 
• Journal entries 

o During Semester I, submit a one-page journal entry.   Write about your teaching experiences, 
student concerns as well as school-wide observations. This entry will help when writing the Final 
Field Experience Reflection at the end of Semester III. 

 
• Classroom daily schedule, M-F 

o Submit a detailed classroom schedule for the entire school day from Monday to Friday. 
 
• School discipline plan 

o Each school has a discipline plan that outlines the philosophy of the school’s expectations for 
       student conduct and behavior. You are required to know your school’s discipline plan and keep a 

copy of this plan in your TC Classroom Notebook. 
 
• Review of Bloodborne Pathogens Videotape  

o View the 30-minute videotape  Bloodborne Pathogens in the Workplace and complete the 
questionnaire [Bloodborne Pathogens Exposure Control Plan Acknowledgement] to become 
fully aware of this important topic. 
 

Assessments 

Cooperating teacher interview and feedback 
As described in the Handbook for Field Experiences Section IV: Evaluation; pp. 4.1 – 4.3, both formative 
and summative, all aspects of evaluation of Teacher Candidate performance is a cooperative effort of 
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the Cooperating Teacher and University Supervisor.  Evaluation will be based on the InTASC Standards 
and Professional Attributes Scale. 

 
o Attendance and Participation (15%) 

o Questionnaire (30%) 

o Journal Entry (25%) 

o Classroom Daily Schedule and Discipline Plan (25%) 

o Review of Bloodborne  Pathogens Video (5%)  
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 661 Professional Responsibility II (1) 

Description/Overview 
Professional development through field experiences in 
local schools.  Critical reflection on classroom 
instruction and student engagement.   

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
* UH Hilo Field Experience Handbook 
* INTASC Standards 
* Select readings from How to be an Effective Teacher: 
The First Days of School by Wong 

Online/Blended 
Requirements 

The course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft PowerPoint and a 
media player such as QuickTime. 

To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log out 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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of Laulima first before proceeding with the readiness 
check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
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be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC24

Standard #2: LEARNING DIFFERENCES:  The teacher uses understanding of individual 
differences and diverse cultures and communities to ensure inclusive learning environments 
that allow each learner to reach his/her full potential.  

 Standards 

 

Standard #9: REFLECTION AND CONTINUOUS GROWTH: The teacher is a reflective practitioner 
who uses evidence to continually evaluate his/her practice, particularly the effects of his/her 
choices and actions on others (students, families, and other professionals in the learning 
community), and adapts practice to meet the needs of each learner. 

Standard #10: COLLABORATION: The teacher collaborates with students, families, colleagues, 
other professionals, and community members to share responsibility for student growth and 
development, learning, and well-being.  

 

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend online class regularly, arrive 
promptly for synchronous sessions, and complete all 
assignments on time. All assignments are due on the dates 
indicated.  In recognition that unforeseen problems may 
occur, any assignments turned in late will be lowered one full 
grade equivalent.  No assignment will be accepted more than 
seven days after it is due. Students are expected to contact 
the instructor before class in the event of unavoidable 
tardiness or absence to synchronous sessions. 
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Student Conduct 
 

Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(52) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(53)  turning in assignments that somebody else has 
completed;  

(54)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

Grading 
This course is credit/no credit. 

Student Learning Outcomes  
By the completion of this course, teacher candidates will be able to: 

• Identify individual student learning needs 

• Use a variety of self-assessment and problem-solving strategies to improve performance 

• Implement reflective practice to demonstrate impact on student learning 

• Demonstrate a working knowledge of laws related to students rights and teacher responsibilities 

• Engage in professional development opportunities 

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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Topic Outline 
The following major topics will be addressed through this course: 

• Incremental roles and responsibilities 

• Collaborative conferencing to improve pedagogy 

• Self-assessment of impact on student learning 

• Engaging in reflective practice 

• Diverse learners 

o English Language Learners 

o Response to intervention 

o Cultural applications & awareness 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 

Assignments 
 

• Journal Entries  
During Semester II, submit a minimum of 3 (three) one page journal entries. 
Reflect on your teaching experiences, student concerns as well as school-wide observations. 
These entries will help when writing the Final Field Experience Reflection at the end of Semester 
III. 
 

• Professional Development Reflections  
Participate in two professional development opportunities and write a one page reflections on 
how they helped you improve on your own field experience and teaching performance.  One of 
the professional development opportunities must be at a different grade level than your field 
placement. 

Assessments 
• Attendance and Participation (15%) 

• Journal Entries (30%) 

• Professional Development Reflections (30%) 

• Final field experience evaluation (15%) 
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• Self-Assessment (10%) 

o Video Analysis 
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 662 Professional Responsibility III (3) 

Description/Overview 
Professional development through field experiences in 
local schools. Preparation to meet licensure and 
employment requirements. 

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
* UH Hilo Field Experience Handbook 
* INTASC Standards 
* Select readings from How to be an Effective Teacher: 
The First Days of School by Wong 

Online/Blended 
Requirements 

The course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft PowerPoint and a 
media player such as QuickTime. 

To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log out 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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of Laulima first before proceeding with readiness 
check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
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be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC25

Standard 1: Learner Development: The teacher understands how children learn and 
develop, recognizing that patterns of learning and development vary individually within 
and across the   

 Standards   

cognitive, linguistic, social, emotional, and physical areas, and designs and implements  
developmentally appropriate and challenging learning experiences.  
 
Standard 2: Learning Differences: The teacher uses understanding of individual 
differences and diverse cultures and communities to ensure inclusive learning 
environments that allow each learner to reach his/her full potential.  
 
Standard 3: Learning Environments: The teacher works with learners to create 
environments that support individual and collaborative learning, encouraging positive 
social interaction, active engagement in learning, and self motivation. 
 
Standard 4: Content Knowledge: The teacher understands the central concepts, tools of 
inquiry, and structures of the discipline(s) he or she teaches and creates learning 
experiences that make these aspects of the discipline accessible and meaningful for 
learners. 
 
Standard 5: Innovative Applications of Content: The teacher understands how to 
connect concepts and use differing perspectives to engage learners in critical/creative 
thinking and collaborative problem solving related to authentic local and global issues. 
 
Standard 6: Assessment: The teacher understands and uses multiple methods of 
assessment to engage learners in their own growth, to document learner progress, and to 
guide the teacher’s ongoing planning and instruction. 
 
Standard 7: Planning for Instruction: The teacher draws upon knowledge of content 
areas, cross-disciplinary skills, learners, the community, and pedagogy to plan instruction 
that supports every student in meeting rigorous learning goals. 
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Standard 8: Instructional Strategies: The teacher understands and uses a variety of 
instructional strategies to encourage learners to develop deep understanding of content 
areas and their connections, and to build skills to access and appropriately apply 
information. 
 
Standard 9: Reflection and Continuous Growth: The teacher is a reflective practitioner 
who uses evidence to continually evaluate his/her practice, particularly the effects of 
his/her choices and actions on others (students, families, and other professionals in the 
learning community), and adapts practice to meet the needs of each learner. 
 
Standard 10: Collaboration: The teacher collaborates with students, families, colleagues,   
other professionals, and community members to share responsibility for   
student growth and development, learning, and well-being. 

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend online class regularly, arrive 
promptly for synchronous sessions, and complete all 
assignments on time. All assignments are due on the dates 
indicated.  In recognition that unforeseen problems may 
occur, any assignments turned in late will be lowered one full 
grade equivalent.  No assignment will be accepted more than 
seven days after it is due. Students are expected to contact 
the instructor before class in the event of unavoidable 
tardiness or absence to synchronous sessions. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(55) plagiarism (i.e., copying another individual’s words or 

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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ideas without appropriately citing the source);  
(56)  turning in assignments that somebody else has 

completed;  
(57)  referring to notes or other written/electronic 

materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

Grading 
This course is credit/no credit. 

Student Learning Outcomes  
By the completion of this course, teacher candidates will be able to: 

• Analyze own teaching in relation to licensure standards and K-12 student learning outcomes 

• Provide evidence of meeting licensure standards in all of the following areas: 

o Learner Development 

o Learning Differences 

o Learning Environments 

o Content Knowledge 

o Innovative Applications of Content 

o Assessment 

o Planning for Instruction 

o Instructional Strategies 

o Reflection and Continuous Growth 

o Collaboration 

• Engage in professional development opportunities 

Topic Outline 
The following major topics will be addressed through this course: 

• Incremental Roles and Responsibilities 

• Collaborative conferencing to improve pedagogy 
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• Self-assessment of impact on student learning 

• Engaging in Reflective practice 

• Hawaii Licensure Requirements 

• Documenting compliance with licensure standards 

• Elements of Electronic and print Portfolios 

• Overview of Employment & Hiring 

o Interview Preparation 

o Application Process 

o Meetings with Principals and Personnel Specialist 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 

Assignments 
 

• Journal Entries  
During Semester III, submit a minimum of 2 (two) one page journal entries. 
Reflect on your teaching experiences, student concerns as well as school-wide observations. 
These entries will help when writing the Final Field Experience Reflection.  
 

• Professional Development Reflections  
Participate in two professional development opportunities and write a one page reflection on 
how they helped you improve on your own field experience and teaching performance.  One of 
the professional development opportunities must focus on: 
 

  Standard #10: Collaboration: The teacher collaborates with students, families, colleagues,   
  other professionals, and community members to share responsibility for   

        student growth and development, learning, and well-being. 
 

• Final Field Experience Reflection  
Submit a three page reflection summarizing your entire field experience and student teaching 
with a focus on events or experiences that most significantly impacted your growth and 
development process as a classroom teacher. 
 

• Phases of Field Experience – See FE Handbook 
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o Active Observation/Participation 

o Pre-Supervised Solo I 

Assessments 
• Attendance and Participation (15%) 

• Journal Entries (30%) 

• Professional Development Reflections (30%) 

• Final field experience evaluation (15%) 

• Self-Assessment (10%) 

o Video Analysis 
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 670 MAT Field Experience I (1) 

Description/Overview 
Introduction to theories, teaching methods and 
strategies in local schools.  Observation and 
participation in K-12 classroom activities. Examination 
of instructional guides, materials. 

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
UH Hilo Field Experience Handbook 

Online/Blended 
Requirements 

The course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft PowerPoint and a 
media player such as QuickTime. 

To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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be successful in an online course. (IMPORTANT: Log out 
of Laulima first before proceeding with readiness 
check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
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touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC26

Standard 9: REFLECTION AND CONTINUOUS GROWTH 
 Standards 

The teacher is a reflective practitioner who uses evidence to continually evaluate his/her 
practice, particularly the effects of his/her choices and actions on others (students, families, 
and other professionals in the learning community), and adapts practice to meet the needs of 
each learner. 

Standard 10: COLLABORATION 

The teacher collaborates with students, families, colleagues, other professionals, and 
community members to share responsibility for student growth and development, learning, 
and well-being.  

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend class regularly, arrive 
promptly, and complete all assignments on time. All 
assignments are due on the dates indicated.  In recognition 
that unforeseen problems may occur, any assignments 
turned in late will be lowered one full grade equivalent.  No 
assignment will be accepted more than seven days after it is 
due. Students are expected to contact the instructor before 
class in the event of unavoidable tardiness or absence. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-

                                                           
26 Interstate Teacher Assessment and Support Consortium 
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code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(58) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(59)  turning in assignments that somebody else has 
completed;  

(60)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

Grading 
This course is credit/no credit. 

Student Learning Outcomes  
By the completion of this course, teacher candidates will be able to: 

• Conduct interviews with school personnel 

• Develop personal plans to meet national teacher education standards 

• Collaborate with classroom teachers and students to meet learning needs 

• Demonstrate professionalism 

Topic Outline 
• Introduction to schools and personnel 

• Education Department policies and guidelines for field experience 
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• Roles and responsibilities 

• Teacher candidate classroom notebook 

• Professional ethics and standards 

• Professional expectations: knowledge, performances and dispositions 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 
 

All teacher candidates are required to complete and submit all of the following items in order to earn 
credit in this course.  

·       Active Observation and Participation in the K-12 Classroom 

Teacher candidates will observe and participate in classroom activities to familiarize themselves with 
daily routines and weekly schedules. They will learn students' names and work with them individually 
and in groups. They will examine instructional guides and materials and become familiar with the Library 
and Technological Tools. 

Assignments 
• Timecards 

o Complete two (2) time cards, signed by your Cooperating Teacher. The original cards are to 
be turned in at seminar and a copy made before coming to seminar. Copies of your time 
cards are to be kept in your TC Classroom Notebook. 

• Self-reflection of classroom performance and assistance 
o Evaluate own performance based on the InTASC Standards and Professional Attributes 

Scale. 
1. Attendance 

2. Punctuality 

3. Oral Expression 

4. Written Expression 

5. Tact and Judgment 

6. Reliability and Dependability 

7. Self Initiative and Independence 
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8. Collegiality 

9. Interaction with Students 

10. Response to Feedback 

11. Desire to Improve Teaching Performance 

12. Students Learning Potential 

13.Professional Ethics and Demeanor 

14.Potential as a Teacher 

 
 

• Teacher Candidate Classroom Notebook 
o Must always have notebook readily available when you are in the classroom for the 

supervisor’s scheduled and unscheduled visits.  Refer to the Appendix, (Section V Appendix: 
page 5.9) for specific guidelines on the Teacher Candidate’s Classroom Notebook. In this 
notebook, include the following: unit plan(s) with lessons, CT and supervisor’s Classroom 
Observation Summary Forms (COS) of your teaching, a copy of your time card(s), and class 
schedules. 

 
• TB Clearance 

o The UHH Education Department requires that you have a current TB test prior to entering 
the schools. This test is valid for two years only. If you have every tested positive for TB, you 
will need to have an X-ray. You will need to keep your pocket card in case the administration 
at your placement site requires verification. A copy must be submitted and checked by the 
Education Department to record and verify date issued. 

 
• Insurance Liability Form. Fee is $22.00 

o It is strongly suggested that each Teacher Candidate carry personal liability insurance. As a 
student member of the National Education Association (NEA), you are automatically 
covered. However, you will need to join the Hawaii State Teachers Association (HSTA) for a 
fee of $22.00 in order for you to be covered. 
 

Additional forms and tasks to be reviewed and completed by TC: 

• Photograph for ID Tag 
• Insurance Liability form [only for State Public & Charter Schools] 
• (optional) HSTA Application which includes a fee of $22 to activate insurance coverage in the 

DOE or Charter School Classroom 
• FE Professional Agreement 
• Placement File Release 
• Summary of Field Experiences 
• Sample COS (Classroom Observation Form) 
• Current E-mail Address and Telephone and/or Cell number 
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Assessments 
• All teacher candidates are required to complete and submit all of the previous items in order 

to earn credit in this course. These are all pass/fail assessments.  

• Cooperating Teacher Evaluations  

• Professional Attributes Scale (14 point scale as described above)  
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 671 Field Experience II (2) 

Description/Overview 
Practical application of theories and teaching methods 
and strategies in local schools.  Supervised observation 
and teaching with emphasis on lessons and unit 
planning and instruction. 

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
UHH Field Experience Handbook 

Online/Blended 
Requirements 

The course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft PowerPoint and a 
media player such as QuickTime. 

To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log out 
of Laulima first before proceeding with the readiness 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
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working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 

mailto:shirachi@hawaii.edu�
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diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC27

Standard 2: LEARNING DIFFERENCES:  The teacher uses understanding of individual 
differences and diverse cultures and communities to ensure inclusive learning environments 
that allow each learner to reach his/her full potential.  

 Standards 

 

Standard 9: REFLECTION AND CONTINUOUS GROWTH: The teacher is a reflective practitioner 
who uses evidence to continually evaluate his/her practice, particularly the effects of his/her 
choices and actions on others (students, families, and other professionals in the learning 
community), and adapts practice to meet the needs of each learner. 

Standard 10: COLLABORATION: The teacher collaborates with students, families, colleagues, 
other professionals, and community members to share responsibility for student growth and 
development, learning, and well-being.  

 

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend online class regularly, arrive 
promptly for synchronous sessions, and complete all 
assignments on time. All assignments are due on the dates 
indicated.  In recognition that unforeseen problems may 
occur, any assignments turned in late will be lowered one full 
grade equivalent.  No assignment will be accepted more than 
seven days after it is due. Students are expected to contact 
the instructor before class in the event of unavoidable 
tardiness or absence to synchronous sessions. 

Student Conduct 
Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 

                                                           
27 Interstate Teacher Assessment and Support Consortium 
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 http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(61) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(62)  turning in assignments that somebody else has 
completed;  

(63)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

 

Grading 
This course is credit/no credit. 

Student Learning Outcomes  
By the completion of this course, teacher candidates will be able to: 

• Identify individual student learning needs 

• Use a variety of self-assessment and problem-solving strategies to improve performance 

• Implement reflective practice to demonstrate impact on student learning 

• Demonstrate a working knowledge of laws related to students rights and teacher responsibilities 

• Engage in professional development opportunities 

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�


 

4.253 
 

Topic Outline 
The following major topics will be addressed through this course: 

• Incremental Roles and Responsibilities 

• Collaborative conferencing to improve pedagogy 

• Self-assessment of impact on student learning 

• Engaging in Reflective practice 

• Diverse Learners 

English Language Learners 

Response to intervention 

Cultural Applications & Awareness 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 

Assignments 
 

All teacher candidates are required to complete and submit all of the following items in order to earn 
credit in this course.  

·       Active Observation and Participation in the K-12 Classroom 

Teacher candidates will observe and participate in classroom activities to familiarize themselves with 
daily routines and weekly schedules. They will learn students' names and work with them individually 
and in groups. They will examine instructional guides and materials and become familiar with the Library 
and Technological Tools. 

 

• Time Cards  
Complete two (2) time cards, signed by your Cooperating Teacher. The original cards are to be  
turned in at seminar and a copy made before coming to seminar. Copies of your time cards are 
to be kept in your TC Classroom Notebook. 
 

• Self-reflection of classroom performance and assistance 
o Evaluate own performance based on the InTASC Standards and Professional Attributes 
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Scale. 
1. Attendance 

2. Punctuality 

3. Oral Expression 

4. Written Expression 

5. Tact and Judgment 

6. Reliability and Dependability 

7. Self Initiative and Independence 

8. Collegiality 

9. Interaction with Students 

10. Response to Feedback 

11. Desire to Improve Teaching Performance 

12. Students Learning Potential 

13.Professional Ethics and Demeanor 

14.Potential as a Teacher 

 
• Supervised Teaching 

o Teacher candidates will be assessed by both Cooperating Teachers and Supervisors on their 
writing and delivery of lesson plans with the PAS and COS assessments.  

 
• Teacher Candidate Classroom Notebook 

o Must always have notebook readily available when you are in the classroom for the 
supervisor’s scheduled and unscheduled visits.  Refer to the Appendix, (Section V Appendix: 
page 5.9) for specific guidelines on the Teacher Candidate’s Classroom Notebook. In this 
notebook, include the following: unit plan(s) with lessons, CT and supervisor’s Classroom 
Observation Summary Forms (COS) of your teaching, a copy of your time card(s), and class 
schedules. 
 

 
 

 

Assessments 
• All teacher candidates are required to complete and submit all of the previous items in order 

to earn credit in this course. These are all pass/fail assessments.  
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• Cooperating Teacher Evaluations  

o Professional Attributes Scale (14 point scale as described above)  
 

o InTASC & Licensing Standards 

• Supervisor Evaluations 

o Classroom Observation Forms 
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 672 Clinical Practicum (4) 

Description/Overview 
Supervised student teaching and professional 
development experiences in local schools.  Supervised 
observation and teaching with an emphasis on 
advanced unit and lesson planning and instruction. 

Prerequisites 
Admission to the UH Hilo M.A.T. degree program  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
UHH Field Experience Handbook 

Online/Blended 
Requirements 

The course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft PowerPoint and a 
media player such as QuickTime. 

To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log out 
of Laulima first before proceeding with the readiness 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 



 

4.258 
 

working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

InTASC28

Standard 1: Learner Development: The teacher understands how children learn and 
develop, recognizing that patterns of learning and development vary individually within 
and across the   

 Standards 

cognitive, linguistic, social, emotional, and physical areas, and designs and implements  
developmentally appropriate and challenging learning experiences.  
 
Standard 2: Learning Differences: The teacher uses understanding of individual 
differences and diverse cultures and communities to ensure inclusive learning 
environments that allow each learner to reach his/her full potential.  
 
Standard 3: Learning Environments: The teacher works with learners to create 
environments that support individual and collaborative learning, encouraging positive 
social interaction, active engagement in learning, and self motivation. 
 
Standard 4: Content Knowledge: The teacher understands the central concepts, tools of 
inquiry, and structures of the discipline(s) he or she teaches and creates learning 
experiences that make these aspects of the discipline accessible and meaningful for 
learners. 
 
Standard 5: Innovative Applications of Content: The teacher understands how to 
connect concepts and use differing perspectives to engage learners in critical/creative 
thinking and collaborative problem solving related to authentic local and global issues. 
 
Standard 6: Assessment: The teacher understands and uses multiple methods of 
assessment to engage learners in their own growth, to document learner progress, and to 
guide the teacher’s ongoing planning and instruction. 
 
Standard 7: Planning for Instruction: The teacher draws upon knowledge of content 
areas, cross-disciplinary skills, learners, the community, and pedagogy to plan instruction 
that supports every student in meeting rigorous learning goals. 
 

                                                           
28 Interstate Teacher Assessment and Support Consortium 
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Standard 8: Instructional Strategies: The teacher understands and uses a variety of 
instructional strategies to encourage learners to develop deep understanding of content 
areas and their connections, and to build skills to access and appropriately apply 
information. 
 
Standard 9: Reflection and Continuous Growth: The teacher is a reflective practitioner 
who uses evidence to continually evaluate his/her practice, particularly the effects of 
his/her choices and actions on others (students, families, and other professionals in the 
learning community), and adapts practice to meet the needs of each learner. 
 
Standard 10: Collaboration: The teacher collaborates with students, families, colleagues,   
other professionals, and community members to share responsibility for student growth 
and development, learning, and well-being. 

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend online class regularly, arrive 
promptly for synchronous sessions, and complete all 
assignments on time. All assignments are due on the dates 
indicated.  In recognition that unforeseen problems may 
occur, any assignments turned in late will be lowered one full 
grade equivalent.  No assignment will be accepted more than 
seven days after it is due. Students are expected to contact 
the instructor before class in the event of unavoidable 
tardiness or absence to synchronous sessions. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(64) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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(65)  turning in assignments that somebody else has 
completed;  

(66)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

 

Grading 
This course is credit/no credit. 

Student Learning Outcomes  
By the completion of this course, teacher candidates will be able to: 

• Analyze own teaching in relation to licensure standards and K-12 student learning outcomes 

• Provide evidence of meeting licensure standards in all of the following areas: 

o Learner Development 

o Learning Differences 

o Learning Environments 

o Content Knowledge 

o Innovative Applications of Content 

o Assessment 

o Planning for Instruction 

o Instructional Strategies 

o Reflection and Continuous Growth 

o Collaboration 

• Engage in professional development opportunities 

Topic Outline 
The following major topics will be addressed through this course: 

• Incremental roles and responsibilities 

• Collaborative conferencing to improve pedagogy 
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• Self-assessment of impact on student learning 

• Engaging in reflective practice 

• Hawaii licensure requirements 

• Documenting compliance with licensure standards 

• Elements of electronic and print Portfolios 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 

 

This course is the Student Teaching component of the program in K-12 local schools.  Teacher 
candidates will be observed by both Cooperating Teachers as well as University Supervisors and these 
observation will be the basis for assessment.   

Required responsibilities include: planning, teaching, managing student behavior, preparing and 
correcting assignments, assessing student achievement, recording, conferring with parents, etc.  

. All teacher candidates are required to complete and submit all of the following items in order to earn 
credit in this course.  

 

Assignments 
• Time Cards  

Complete two (2) time cards, signed by your Cooperating Teacher. The original cards are to be 
turned in at seminar and a copy made before coming to seminar. Copies of your time cards are to 
be kept in your TC Classroom Notebook. 
 

• Phases of Clinical Practice – See FE Handbook 

o Active Observation/Participation 

o Pre-Supervised Solo I 

o Solo I 

o Supervised Solo II 

o Solo II 
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o Supervised Solo III 

o Solo III 

Assessments 
• Cooperating Teacher Evaluations  

o Mid-Term & Final Professional Attributes Scale (PAS) 

o Mid-Term & Final Teacher Performance Standards (TPS) 

o Final Narrative on Teaching Performance (Holistic Narrative) 

• Supervisor Evaluations 

o Classroom Observation Forms (COS) 

o Collaborative Conferencing 
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 680 Teacher as Researcher I (3)  
 

Description/Overview 
Introduction to teacher research as a basis for 
demonstrating impact on student learning. 
Exploration of effective instructional practices and 
assessments, IRB approval, and research study 
elements, including critical analysis of relevant 
literature and methodology. 

Prerequisites 
Completion of first year UH Hilo M.A.T. degree program 
Teaching License  

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
• Publication Manual of the American 

Psychological Association  (6th edition)  
• Lesson Study:  A Japanese Approach to 

Improving Mathematics Teaching and 
Learning by Fernandez and Yoshida   

• Guiding School Improvement with Action 
Research by Richard Sagor   

Additional Readings 
-Boss, S. (2002). A closer look at learning. Principal 
Leadership, 2, 12-16. 
-Fernandez, C., & Choskshi, S. (2004). Challenges to 
importing Japanese lesson study: 
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Concerns, misconceptions, and nuances. Phi Delta 
Kappan, 85, 520-526. 
-Fernandez, C. & Choskshi, S. (2002). A practical 
guide to translating lesson study for a US setting. Phi 
Delta Kappan, 84, 128. 
-Viadero, D. (2004). In lesson study sessions, 
teachers polish their craft. Education Week, 23, 8-9.  
-Wilms, W. (2003). Altering the structure and culture 
of American public schools. Phi Delta Kappan. 84, 
606-817.  
-Burnaford, G., Fischer, J. and D. Hobson. (1996). 
Teachers Doing Research: Practical Possiblities. 
Mahwah, NJ: Lawrence Erlbaum Associates, 
Publishers. 
-Hubbard, R. S. and B. M. Power. (1993). The Art of 
Classroom Inquiry: A Handbook for Teacher-
Researchers. Portsmouth, NH: Heinemann. 
-McKnight, C., et al. (2000). Mathematics Education 
Research: A Guide for the Research Mathematician. -
Providence, RI: The American Mathematical Society. 
-Sagor, R. (1992). How to Conduct Collaborative 
Action Research. Alexandria, VA: Association for 
Supervision and Curriculum Development. 
 

Online/Blended 
Requirements 

The course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbook listed above.  You 
will also need the following software to access 
materials and for the course work:  Adobe Acrobat 
Reader, Microsoft Word, Microsoft PowerPoint and a 
media player such as QuickTime. 

To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log out 
of Laulima first before proceeding with readiness 
check!) 

Netiquette 
Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

E-mail 
TBD 

Office Hours 
TBD 
Special Note:  Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

mailto:shirachi@hawaii.edu�


 

4.267 
 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.974.7748 or via 
e-mail at travisn@hawaii.edu or in person at UCB 325 or via Skype at travis.nakayama.  

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

H—Teaching and learning are HOLISTIC endeavors. 

E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 

A—Effective teaching enhances ARTISTIC ideals. 

R—Excellence follows a RIGOROUS path. 

T—Teachers are change agents capable of TRANSFORMING the environments in which they work. 

Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to nurture student development as an 
empathic teacher who understands, appreciates, and values students and their diverse traits.  Through 
the semester, students will develop artistic processes of keen observation based upon insightful, 
reflective practice as students create new and culturally meaningful knowledge through the synthesis of 
student personal learning experiences.  Through rigorous pursuits, students will commit to life-long 
learning and social responsibility.  We believe that students will learn to acknowledge, accept, and 
embrace transformational opportunities as they build interdependent and empowering coalitions with 
the cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 

mailto:travisn@hawaii.edu�
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Assessments 

NBPT29

Teachers are committed to students and their learning. 
 Standards 

Teachers are responsible for managing and monitoring student learning. 
Teachers know the subjects they teach and how to teach those subjects to students. 
Teachers are members of learning communities. 
Teachers think systematically about their practice and learn from experience. 
 

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend class regularly, arrive 
promptly, and complete all assignment prior to class.  All 
assignments are due at the beginning of the period on the 
dates indicated, even if you are absent.  In recognition that 
unforeseen problems may occur, any assignments turned in 
late will be lowered one full grade equivalent.  No assignment 
will be accepted more than seven days after it is due.  

Further, students are expected to contact the instructor 
before class in the event of unavoidable tardiness or absence. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i at 
Hilo Student Code of Conduct available at the following URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

Academic Complaints 
The student should first attempt to resolve a complaint on an 
informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but 
because of unforeseen circumstances has not 
completed all course requirements. The Incomplete is 
not for the purpose of converting a failing grade, or 
unsatisfactory work, to a passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of ethical 
and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(67) plagiarism (i.e., copying another individual’s words or 
ideas without appropriately citing the source);  

(68)  turning in assignments that somebody else has 

                                                           
29 National Board of Professional Teachers 
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completed;  
(69)  referring to notes or other written/electronic 

materials, collaborating with others, copying 
someone else’s work, or providing answers to others 
in any fashion during an examination. 

 

Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

The following grading scale will be used: 

Grade Range 
(Percent) 

Comments 

A 96-100 Exceeds the requirements.  Demonstrated performance is 
far above average.  Excellent. 

A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 80-83.99  
Grades below are not acceptable in graduate classes. 
C+ 78-79.99 Does not meet the requirements.  Unsatisfactory. 
C 75-77.99  
C- 70-74.99  
D+ 67-69.99  
D 63-66.99  
D- 60-62.99  
F 0-59.55  

 

Special Note:  Students can access their course assignment grades via the Gradebook in Laulima 
throughout the course.  

Student Learning Outcomes  
By the completion of this course, teacher candidates will be able to: 

• Demonstrate principles and practices of collaborative learning. 

• Employ professional development as a process of critical analysis and self-reflection.  

• Use action research to improve learning. 
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Topic Outline 
The following major topics will be addressed through this course: 
 

• Teacher as researcher 
• Principles of reflective practice 
• Lesson Study/Models of teaching 
• IRB process/Conducting research with human subjects 
• Creating a literature review/APA formatting 
• Action research methodology 

Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 

Assignments 
• Textbook and supplemental readings 

• Review of relevant literature  

o Select five (5) research studies that represent the use of designated models of teaching 
within your content area.   

o Prepare an annotated bibliography that highlight key elements associated with effective 
pedagogy. 

• Assessment and collaboration plan for action research 

o Select a content standard within your discipline. 

o Design an assessment method for measuring student achievement of the content as 

identified in the standard. 

o Draft an implementation plan using a specific instructional model. 

o Collaborate with team members to meet action research criteria.   

• Literature review 

o Synthesize relevant findings in a coherent, organized paper.  See rubric descriptors. 

• Methodology  

o Based on collaborative planning create an outline of your action research methodology 

including participants, instruments and materials, data collection and procedures. 

• Critical analysis of action research process 
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Assessments 
• Participation and Attendance (15%) 

Students are expected to attend class regularly, arrive promptly, and complete all assignment 
prior to class.  All assignments are due at the beginning of the period on the dates indicated, even 
if you are absent.  In recognition that unforeseen problems may occur, any assignments turned in 
late will be lowered one full grade equivalent.  No assignment will be accepted more than seven 
days after it is due. Further, students are expected to contact the instructor before class in the 
event of unavoidable tardiness or absence. 

• IRB submission (5%) 

As part of the requirements for conducting human subjects research students are expected to 
submit the standard university form for approval by the UH System Institutional Review Board.  
Note:  Students may be required to submit additional research requests by the employer.   
 

• Annotated Bibliography (15%) 

Students must prepare an annotated bibliography of at least five (5) relevant research studies 
including proper APA citation of references required and a paragraph summary of each study. 
 

• Literature review (25%)  

Students will synthesize relevant research to prepare a literature review that establishes the 
theoretical base for the target instructional method within their discipline area.   
 

• Assessment and collaboration plan (10%) 

Students will identify standards-based assessment(s) for a specific instructional method and will 
collaborate with others to review plan against stated criteria. 
 

• Methodology outline (10%) 

Students will identify participants, instruments and materials, and list and briefly describe 
procedures for conducting action research. 
 

• Critical analysis reflection (20%) 

Students will critically examine action research as a process seeking to strengthen their practice 
through descriptive, analytical and reflective writing.   
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M.ED LITERATURE REVIEW RUBRIC 

Review of the 
Research 
Literature 
 
 

• Establishes 
theoretical 
significance.  

• Shows an analysis 
of the relationships 
and differences 
among related 
studies and reports. 

•  Clearly and 
explicitly organizes 
topics with an intro, 
critique, and a brief 
summary. 

•  Uses a variety of 
appropriate sources 
including empirical 
studies. 

• Provides the state 
of current 
knowledge of the 
topic and identifies 
gaps in the current 
research literature. 

• Establishes a 
theoretical base 
for the topic 
under study. 

• Provides a 
complete review 
of relevant studies 
and projects 

• Demonstrates 
some 
understanding of 
the literature. 

• Includes ample 
citations and 
sources 
 

• The theory 
base or 
conceptual 
framework is 
present but 
lacks a 
relevant 
connection 
with the 
topic.   

• Relevant 
studies and 
reports are 
identified, but 
there is a lack 
of coherence 
in the 
description.  

• The review is 
mainly a 
summary of 
the literature.  
 

• No theory 
base or 
conceptual 
framework is 
used to 
critique the 
literature.  

• The review of 
literature 
appears 
fragmented 
and of little 
importance to 
the problem 
identified.  

• No clear 
organization 
exists. 

• The writer 
does not 
demonstrate 
a full 
understandin
g of the 
literature. 
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Education Department 

Syllabus 

  Course Information 

Title (Alpha, Number, 
Section, Credits) 

ED 681 Teacher as Researcher II (3) 
 

Description/Overview 
Further exploration of teacher research, resulting in 
an original classroom-based action research project 
and presentation of findings. Critical reflection on 
instructional practice based on research findings. 

Prerequisites 
Successful completion of ED 680 Teacher as Researcher 
I 

Class 
Meeting/Location/Posting 
Times/Days 

TBD 

Textbooks/Readings 
1) Publication Manual of the American 
Psychological Association (6th edition)  
2) Lesson Study:  A Japanese Approach to 
Improving Mathematics Teaching and 
Learning by Fernandez and Yoshida   
3) Guiding School Improvement with Action 
Research by Richard Sagor   

Online/Blended 
Requirements 

This course website provides many of the resources 
offered to students in the course. In addition, you are 
expected to purchase the textbooks listed above. You 
will also need the following software to access 
materials and for the course work:  Adobe reader, 
Microsoft Word, Microsoft PowerPoint, Microsoft Excel 
and a media player such as QuickTime. 
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To prepare for this course go through the Online 
Learning Readiness Check. This check will help you 
assess your computer system, skills, and also provide 
you with an online orientation in Laulima to help you 
be successful in an online course. (IMPORTANT: Log 
out of Laulima first before proceeding with readiness 
check!) 

Netiquette  

 

Remember, the entire class—not just your instructor—
will read your postings.  Be sensitive to the fact that 
there will be different cultural and linguistic 
backgrounds, as well as different political and religious 
beliefs among students, plus just differences in general. 

Use good taste when composing your responses.  
Swearing and profanity are also part of being sensitive 
to your classmates and should be avoided.  Also 
consider that slang can be misunderstood or 
misinterpreted. 

Don’t use capital letters when composing your 
messages, as this is considered “shouting” on the 
Internet.  It is regarded as impolite or aggressive.  It can 
also be stressful on the eye when trying to read your 
message. 

Be respectful of your classmates’ views and opinions.  
Avoid “flaming” (publicly attacking or insulting) 
classmates, as this can cause hurt feelings and decrease 
the chances of getting all different types of points of 
view. 

Be careful when use acronyms.  If you use an acronym, 
it is best to spell out its meaning first.  Then put the 
acronym in parentheses afterward.  For example, write 
out Frequently Asked Questions (FAQs) first.  After 
that, you can use the acronym freely throughout your 
message.   

Instructor Information 

Name 
TBD 

Office 
TBD 

Office Phone 
TBD 

Cell Phone (optional) 
TBD 

http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
http://www.hilo.hawaii.edu/academics/dl/onlinereadiness.php�
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E-mail 
TBD 

Office Hours 
TBD  

Special Note: Email is usually the best way to get in 
touch with me but please keep in mind that I may not 
be online at the same time you are, especially if you are 
working in the evening, so please plan ahead and do 
not wait until the last minute, just in case you run into 
problems.  I will usually get back to you within 24 
hours, except on weekends or holidays. 

Accommodations 
Any student with a documented disability, who would like to request accommodations, should contact 
the University Disability Service Office by voice at 808.933.0816, by TTY at 808.933.3334, by e-mail at 
shirachi@hawaii.edu, or in person at the Hale Kauanoe A Wing Lounge as early as possible in the term. 

Advising 
The Education Department advisor, Travis Nakayama, may be reached via phone at 808.xxx.xxx or via e-
mail at travisn@hawaii.edu or in person at UCB 325. 

Education Department Conceptual Framework—HEART  
The Education Department faculty has developed the HEART conceptual framework to identify core 
values, desired outcomes, shared beliefs, and characteristic practices which distinguish our Teacher 
Education Program as unique.  Simply put, we envision the future of our department as the heart of a 
learning community of caring, ethical, and creative people.  We symbolize our commitment to prepare 
excellent teachers with the acronym HEART, which represents the five critical concepts that define our 
Teacher Education Program—holistic, empathic, artistic, rigorous, and transformational. 

 H—Teaching and learning are HOLISTIC endeavors. 

 E—EMPATHY between self and others is an essential aspect of a pedagogical relationship. 
 

 A—Effective teaching enhances ARTISTIC ideals. 

 R—Excellence follows a RIGOROUS path. 

 T—Teachers are change agents capable of TRANSFORMING the environments in which they 

work. 

mailto:shirachi@hawaii.edu�
mailto:travisn@hawaii.edu�
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Holistic thinking asserts that everything is connected on multiple levels to everything else.  We believe 
that everything students learn—whether in the courses, during field experiences, from relationships 
with graduate classmates or through self-reflection can only be experienced in realization of the larger, 
diverse context of the learning community.  We are committed to help students become empathic 
teachers who understand, appreciate, and value others and their diverse traits.  Through the semester, 
students will develop artistic processes of keen observation based upon insightful, reflective practice as 
students create new and culturally meaningful knowledge through the synthesis of personal learning 
experiences.  Through rigorous pursuits, students will commit to life-long learning and social 
responsibility.  We believe that students will learn to acknowledge, accept, and embrace 
transformational opportunities as they build interdependent and empowering coalitions with the 
cultures and communities they serve. 

Teacher Candidate Outcomes Aligned to National Standards and 
Assessments 

NBPT30

Teachers are committed to students and their learning. 
 Standards 

Teachers are responsible for managing and monitoring student learning. 
Teachers know the subjects they teach and how to teach those subjects to students. 
Teachers are members of learning communities. 
Teachers think systematically about their practice and learn from experience. 
 

Education Department Policies 

Attendance and 
Participation 

Students are expected to attend online class regularly, 
arrive promptly for synchronous sessions, and complete all 
assignments on time. All assignments are due on the dates 
indicated.  In recognition that unforeseen problems may 
occur, any assignments turned in late will be lowered one 
full grade equivalent.  No assignment will be accepted 
more than seven days after it is due. Students are 
expected to contact the instructor before class in the 
event of unavoidable tardiness or absence to synchronous 
sessions. 

Student Conduct 
 

Students are expected to follow the University of Hawai’i 
at Hilo Student Code of Conduct available at the following 
URL: 
http://www.uhh.hawaii.edu/catalog/student-conduct-
code.html   
Special Note:  All coursework must be completed on an 
individual basis, unless directed to complete a specific 
collaborative project. 

                                                           
30 National Board of Professional Teachers 

http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
http://www.uhh.hawaii.edu/catalog/student-conduct-code.html�
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Academic Complaints 
The student should first attempt to resolve a complaint on 
an informal basis with the faculty member.  Should the 
complaint not be resolved at this level, the student should 
discuss it with the department chair.   

Incompletes 
An Incomplete will be provided only when a student has 
done most of the course work satisfactorily, but because of 
unforeseen circumstances has not completed all course 
requirements. The Incomplete is not for the purpose of 
converting a failing grade, or unsatisfactory work, to a 
passing grade. 

Plagiarism 
Students are expected to behave with integrity and hold 
themselves and classmates to the highest standards of 
ethical and professional behavior.  Academic dishonesty 
encompasses, but is not limited to:  

(70) plagiarism (i.e., copying another individual’s words 
or ideas without appropriately citing the source);  

(71)  turning in assignments that somebody else has 
completed;  

(72)  referring to notes or other written/electronic 
materials, collaborating with others, copying 
someone else’s work, or providing answers to 
others in any fashion during an examination. 

 

Grading 
The letter grade earned at the completion of the term will reflect an overall assessment of student 
performance throughout the course.   

The following grading scale will be used: 

Grade Range 
(Percent) 

Comments 

A 96-100 Exceeds the requirements.  Demonstrated performance is 
far above average.  Excellent. 

A- 93-95.99  
B+ 89-92.99  
B 84-88.99 Exceeds the requirements.  Demonstrated performance is 

above average.  Good. 
B- 80-83.99  
Grades below are not acceptable in graduate classes. 
C+ 78-79.99 Does not meet the requirements.  Unsatisfactory. 
C 75-77.99  
C- 70-74.99  
D+ 67-69.99  
D 63-66.99  
D- 60-62.99  
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Grade Range 
(Percent) 

Comments 

F 0-59.55  
 

Special Note:  Students can access their course assignment grades via the Gradebook in Laulima 
throughout the course.  

Student Learning Outcomes  
By the completion of this course, M.A.T. candidates will be able to: 

• demonstrate principles and practices of collaboration in an online community of learners, 

• employ professional development as a process of critical analysis and self-reflection, 

• implement research based instructional methods to impact student achievement, 

• critically analyze student outcome data to inform practice, 

• critically review various cross-disciplinary strategies for learning effects across grade levels, 

• present original classroom-based research that connects findings to a theoretical base, and 

• describe roles and responsibilities associated with collaborative conferencing toward 
improvement in teaching effectiveness and student learning outcomes. 

Topic Outline 
This course is organized into Modules, which are accessible via Laulima. The following major topics will 
be addressed through this course: 
 

• Teacher as Researcher 

• Skills of Reflective Practice 

• Assessment of Student Learning as a Measure of Teacher Effectiveness 

• Data Collection Methods 

• Analysis of Data to Inform Practice 

• Implications of Action Research in the Classroom and in the Field 

• Effective Collaborative Conferencing (Requirements, Expectations, Roles, Responsibilities) 

• Action Research as Evidence of Impact on Student Learning 

• Podcasts and PowerPoint Research Presentations 
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Course Schedule 
Please see the course Calendar within Laulima for the Course Schedule. 

Major Assignments/Assessments 
Special Note: All assignments must be submitted via Laulima by 11:55 p.m. on the designated 
due date within each Module. Instructions for submitting each assignment are included within 
each Module. 

Assignments 
• Textbook or article readings/responses posted via Discussion Board 

• Graphic displays of student data created in PowerPoint and posted via Assignments 

• Summary of research findings shared with Collaborative Conferencing Team via Private Discussions 

• Conclusion of research posted via Assignments 

o Interpretation of findings based on theory base of instructional model 

o Insights gained through process of research 

o Recommendations for future research 

• Presentations of research via podcast/ PowerPoint and shared with entire class via the Discussion 
Board 

• Collaborative conferencing with selected team members via Private Discussions in the Discussion 
Board 

• Critical reflection of research process  

Assessments 
• Participation and Attendance (15%) 

Please check Announcements in Laulima for updates.   
 
Attendance online is required.  Clearly, successful completion of this course is a function of your 
involvement. 

The course is organized by Modules to support your learning.  You will be assigned course 
readings which should be read prior to the class session.  In addition to course readings, there 
will be some activities to complete within various Modules. Activities may include viewing 
PowerPoint/podcasts/instructor messages; participating in online discussions; or completing an 
assignment.  Therefore, you will be expected to: 

e. Complete assigned reading. 

f. Listen to/view podcast/PowerPoint/instructor message. I will send you an announcement to 
let you know what you will need to view.   

g. Participate in module activities which may include online discussions. 

h. Post any written assignments or response to readings by the required designated times.  
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Late postings or assignments will be lowered one full grade for that particular assignment.  
Please note that all work will be posted to our course site on Laulima.  You are expected to make 
up any work you missed and adhere to the due dates posted in the schedule. See the Education 
Department Policies section regarding attendance and participation. 

Note: All Assignments are due by 11:55 p.m. on the designated due date. 

FOR ONLINE DISCUSSIONS: 

Instructions for online discussions will be given in the respective Module. To access the 
discussion area, go to Discussion and Private Messages link in the menu bar on the left-hand 
side of our course homepage. Interaction with each other and responding to the issues and 
questions posed is a vital part of the course and accounts for an equitable proportion of your 
course grade. When posting your comments, please offer information that is relevant, 
substantive and insightful.  

• Professional Action Research Paper (40%) 

Students will complete an explanation of their research project, including: the central research 
question within the personal context of their own content area and school setting, a brief literature 
review, research methodology, student data and analysis, research findings, interpretation of results 
based on theory, and implications for future research. 

• Professional Action Research Presentation (15%) 
Students will present through PowerPoint or other media the key points of their action research, 
including: Introduction, Literature Review, Methodology, Findings, and Conclusion. 

 

• Collaborative Conferencing (10%) 

Students will participate in a structured online collaborative conferencing experience, via the Private 
Discussion feature within the Discussion Board, with assigned classmates. This semester-long 
collaboration is designed to support research development, collection of data, interpretation of 
findings, and general conclusions. The old saying that “two heads are better than one” applies here; 
students will gain insight into their own research through the support of other’s work. 

•  Critical Analysis Reflection (20%) 

While the action research process culminates in a final presentation, supported through collaborative 
conferencing and shared with the entire class, the emphasis on research as process is evidenced in a 
critical analysis reflection. Students will critically examine action research as a continual process of 
effective teaching, aimed at strengthening their own instructional practice.  Critical analysis of the 
independent research project is comprised of descriptive, analytical and reflective writing in careful 
consideration of the following: 

o relevance and accuracy of the literature reviewed;  
o synthesis of literature to support the instructional method(s) selected;  
o documentation of collaborative conferencing and use of suggested strategies;  
o criteria for determining appropriate strategies for classroom implementation;  
o methods of data collection and analysis; and 
o a general discussion of feedback regarding conclusions drawn from research findings. 
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SAMPLE ONLINE POST  
There are TWO major parts of this assignment. Everything must be posted no later than 

11:55PM ON THE DUE DATE.   Please follow directions carefully. 

THIS ASSIGNMENT INVOLVES THREE TASKS: (A) Read, (B) Respond, and (C) 

Reply. 

• Task A: Read four articles about the instructional models selected by the class and 
posted in Resources. As you read these documents, take notes about how these models might be 
implemented in your particular grade level or content area. Of course, some of you will have to 
stretch, because some methods appear to better align with certain academic disciplines and/or 
student populations, but the idea is to put yourself in the mindset of the theorist whose work 
informs this model or at the very least, an advocate (perhaps an administrator, department 
head, or textbook publisher) of this method.  
 

• Task B: Respond on the Discussion link. After you have read the documents, and 
made a few notes for yourself, please go to the DISCUSSION link, and post (Post Reply) your 
response.  Your response should include three paragraphs: 
 
Paragraph 1:    Introduce yourself as an advocate of ONE of the selected instructional 
models, and share a few interesting or significant things about your own context (school site, 
teaching situation, educational background, personal biography, etc.) that persuades you to 
consider this model of teaching.  

Paragraph 2:    Comment on the article’s overall appeal to classroom teachers. This means 
that you will highlight aspects of the article (research-based strategies, research findings, 
recommendations, etc.) against the informational literacy criteria discussed in class (authority, 
credibility, relevance, timeliness, accuracy) in terms of whether you would consider 
implementing or advocating the model in your own context.   

Paragraph 3:   Finally, consider what limitations you perceive in the use of this model, and 
raise a single concern regarding the implementation of this model. You may raise questions, or 
merely identify a past experience associated with this model. The idea is to help us develop a 
sense of healthy skepticism so as to examine this model critically, rather than endorse it simply 
because it has been effective in specific settings.  

• Task C: Reply to ONE classmate, as assigned, in approximately three to four sentences 
that highlight a specific insight you gained or something specific that you appreciated or 
learned from his or her postings. 
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ED 681 TEACHER AS RESEARCHER II                

Final Action Research Rubric 
 

Criteria Exemplary Proficient Functional Unacceptable 

Introduction 
• Clearly introduces the topic 

under study, includes a 
focused background of the 
problem and its importance 
by contextualizing it within 
society/education and 
supports with statistics, 
narratives, and relevant 
professional organizations. 

• States personal interest in 
this particular line of 
inquiry. 

• Includes a concise 
statement of the central 
research question with 
supporting hypotheses, 
concerns, and/or related 
questions or concerns to be 
addressed.  A clear 
connection exists between 
the purpose and the 
research question. 

• Clearly introduces the 
topic under study, 
includes a focused 
background of the 
problem and its 
importance to the 
field. 

• States personal 
interest in this 
particular line of 
inquiry. 

• Includes a concise 
statement of the 
central research 
question with 
supporting 
hypotheses, concerns, 
and/or related 
questions or concerns 
to be addressed 
 

• The overall 
problem, challenge, 
or topic that is to 
be examined is 
present.  However, 
significant details 
are missing.  
Insufficient 
information is 
provided about the 
background.   

• The relationship 
and the detail for 
the personal 
interest is lacking. 

• The statement of 
the research 
question is unclear 
or of limited value. 

Neither implicit nor 
explicit reference is made 
to the issue or controversy 
that is to be examined.  A 
clear statement of the 
research question is 
missing or the question is 
of limited value. 

Review of the 
Research 
Literature 

• Establishes theoretical 
significance.  

• Shows an analysis of the 
relationships and 
differences among related 
studies and reports. 

• Establishes a 
theoretical base for 
the topic under study. 

• Provides a complete 
review of relevant 
studies and projects 

• The theory base or 
conceptual 
framework is 
present but lacks a 
relevant 
connection with 

• No theory base or 
conceptual framework 
is used to critique the 
literature.  

• The review of 
literature appears 
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Criteria Exemplary Proficient Functional Unacceptable 
 

 

•  Clearly and explicitly 
organizes topics with an 
intro, critique, and a brief 
summary. 

•  Uses a variety of 
appropriate sources 
including empirical studies. 

• Provides the state of 
current knowledge of the 
topic and identifies gaps in 
the current research 
literature. 

• Demonstrates some 
understanding of the 
literature. 

• Includes ample 
citations and sources 
 

the topic.   
• Relevant studies 

and reports are 
identified, but 
there is a lack of 
coherence in the 
description.  

• The review is 
mainly a summary 
of the literature.  
 

fragmented and of 
little importance to 
the problem 
identified.  

• No clear organization 
exists. 

• The writer does not 
demonstrate a full 
understanding of the 
literature. 
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Criteria Exemplary Proficient Functional Unacceptable 

Methodology: 
Participants 

 

 

 

The number of subjects and how 
they were selected are identified. 
Both the context and the subjects 
are clearly and completely 
described. (Includes all relevant 
demographic information, 
community and school context 
and research setting.) 

The number of subjects 
and how they were 
selected are identified. 
Both the context 
environment and the 
subjects are described but 
some relevant 
demographics are missing. 

Information on the 
subjects is present, but 
the number, how they 
were selected, or the 
research setting is 
unclear. 

It is not obvious who 
served as the subjects for 
the study, or how they 
were selected. 

Methodology: 
Instruments 
and Materials 

 

If instruments (published 
questionnaires, surveys, etc) are 
used they are clearly identified 
and justified. Their validity is 
supported by the literature. The 
instrument(s) logically fits with 
theory base.  All materials are 
identified and included in 
appendices. 

Instruments are identified 
and described. The 
instrument(s) logically fits 
with theory base.  All 
materials are identified 
and included in 
appendices. 

Instruments or 
materials are 
identified, but 
information as to their 
worth may not be 
contained in the 
report. Some lack of 
clarity between the 
selected instrument 
and the theory base 
exists. 

There is an incomplete 
discussion of instrument 
or materials. No mention of 
validity exists.  The 
materials do not follow 
logically from the theory 
base. 

Methodology: 
Data 
Collection 

 

The research design is clearly 
detailed.  Data sources are 
clearly identified. 

The research design is 
detailed.  Data sources are 
identified. 

The research design 
and data sources are 
described, but leave 
the reader with many 
unanswered questions. 

A discussion of the 
research design and data 
sources is either omitted 
or very limited. 

Methodology: 
Procedures 

The procedures are clear, flow 
smoothly, and are presented in a 

The procedures are 
presented and in a logical 

The procedures are not 
as clearly stated as 
they could be leaving 

Procedures, if provided, 
are not described clearly. 
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Criteria Exemplary Proficient Functional Unacceptable 

 
logical sequence.   

 

sequence. gaps in understanding 
for the reader.   

Methodology: 
Data Analysis 

Clearly describes proposed data 
analysis and is congruent with 
research design. 

Describes proposed data 
analysis but is missing 
some alignment with 
research design.  

Describes proposed 
data analysis but is not 
congruent with 
research design. 

Proposed data analysis is 
missing. 

Results 
and Analysis 

The results clearly address the 
research question. 
The analysis and inferences are 
strongly supported by data. 

 

The results address the 
research question. 
The analysis and 
inferences are supported 
by data. 

 

The results are 
presented but it is 
unclear how they tie 
back to the research 
questions. 
The analysis is not 
supported fully by 
data. 

The results do not address 
the research question. 
Analysis is not support by 
data. 

 

Discussion or 
Conclusion 

The discussion demonstrates a 
deep understanding of the 
meaning of one's results and its 
implications for the educational 
setting.  It comprehensively 
answers the "So what?" question 
and contains four key parts: 
1.  Summary of results based on 
research questions. 

2. An interpretation of the results 
based on the theory base.  

The discussion 
demonstrates an 
understanding of the 
meaning of one's results 
and its implications for the 
educational setting.  It 
answers the "So what?" 
question and contains all 
four key parts. 
 

The discussion, on the 
surface, contains the 
key parts, but the 
discussion 
demonstrates a lack of 
understanding of the 
meaning of one's 
results in relation to 
the educational 
setting.  Most of the 4 
parts are addressed at 
a surface level. 

The discussion is missing 
one or more of the 4 key 
parts.  A lack of 
understanding of one's 
results exits. 
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Criteria Exemplary Proficient Functional Unacceptable 
3. Insights that the teacher has 
gained through the process of 
researching. 

4. Recommendations for future 
research. 

(Supports the need for the study, 
Describes how the materials 
developed for the project will be 
of value to the larger educational 
community, Identifies limitations 
of the study.) 

References 
All citations cross-list to the 
reference page, and everything is 
in correct APA style. 

All citations cross-list to 
the reference page, and 
only 1-2 minor errors in 
APA style appear. 

One to two citations 
are not cross-list to the 
reference page, and 
only a few minor 
errors in APA style 
appear. 

Inadequate references are 
listed, inconsistencies 
appear between reference 
page and body, or 
references are not in 
correct APA style. 

 

Writing 
Clarity and 
Style 
 

Writing is exceptionally clear 
and succinct.  

Paper follows all APA format 
rules. 

Writing is clear. 

Paper follows almost all 
APA format rules. 

Writing is generally 
clear, but unnecessary 
words are used. 
Meaning is sometimes 
hidden. Paragraph or 
sentence structure may 
be repetitive. 

Paper is inconsistent 

It is hard to know what the 
writer is trying to express. 
Misspelled words, 
incorrect grammar, and 
improper punctuation are 
evident. 

Paper is lacking APA 
format rules. 
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Criteria Exemplary Proficient Functional Unacceptable 
with APA format rules. 
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