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Introduction 
 

Career and Technical Education at HawCC 
 
Students 
 
HawCC enrolls between 1,800 and 2,300 students each semester.  As of Fall 2005, 
approximately 69 percent (69%) were determined to be Career and Technical students 
and 31 percent (31%) were Liberal Arts students.  These numbers reflect a greater shift 
towards CTE programs at HawCC as well as an increase of eight percent (8%) since 
the previous academic year. 
 
Students attend classes in Hilo, Kona, Kau, and Waimea, either on campus, at off-
campus locations, or through distance learning media.  The average student is 24-26 
years old and attends full-time.  Most credit courses are offered on weekdays between 8 
a.m. and 3 p.m.  Historically, students have been most interested in programs that offer 
credit classes and that award degrees.  In recent years, the college is finding that 
students also gravitate toward classes or other experiences that provide skills and 
competencies valued by employers even though the student may not earn formal credit 
for the classes. 
 
Programs 
 
The college offers degrees and certificates in 24 career and technical areas in:  
Transportation —Auto Body Repair and Painting (ABRP), Auto Mechanics Technology 
(AMT), Diesel Mechanics (DISL), Electronics (ET), and Machine, Welding and Industrial 
Mechanics (MWIM); Business—Accounting (ACC), Information Technology (IT), 
Marketing (MKT), and Business Technology (BTEC) formerly, Office Administration 
Technology (OAT); Construction-- Agriculture (AG), Architectural Engineering and Cad 
Technologies (AEC), Carpentry (CARP), and Electrical Installation and Maintenance 
Technology (EIMT); Nursing (CHO, NURS and PRCN); Hospitality-- Food Service 
(FSER) and Hotel Operations (HOPE); Administration of Justice (AJ); Early Childhood 
Education (ECED); Human Services (HSER); Hawaiian Lifestyles (HLS); and Tropical 
Forest Ecosystem and Agroforestry Management (TEAM).  In Fall 2005, two new 
certificate programs were also added: Substance Abuse Counseling (SUBS) and Digital 
Media Arts (DMA). 
 
The college’s instructional units were reorganized in 2002-03.  The purpose was to 
modify operational and functional relationships so those instructional units could 
adequately respond to changing student and community interests and needs.  The 
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result has been reflected in better programs, better instruction, better student 
performance, and hence, a college that is a more valuable community resource. 
 
A Workforce Education and Training Task Force was formed to help the college better 
understand career and technical education needs in the community.  With the formal 
and technical aspects of the reorganization completed, this group’s work will help set 
the direction for program changes and development. 
 
As is the case on most campuses and briefly referred to above, the college is finding 
that employers value education and training differently than they once did.  While 
degrees and certificates were sufficient evidence of students' capabilities or potential, 
this is not necessarily so today.  Employers are increasingly concerned with evidence 
that students learn specific skills and competencies.  At the same time, employers are 
less interested in how many semesters a student is on campus, but more interested in 
what the student learns as well as his or her overall work ethic.   
 
Support Services and Activities 
 
The Information Center, Admissions and Registration, Data Management,  Financial 
Aid, Counseling and Support Services Center, and Student Life are basic operations 
and services designed to serve all students.  Other support services are provided by: 
HawCC’s Learning and Hale Kea Testing Centers, Career Center, and the Ha’awi 
Kokua Program, which specializes in accommodations and related services for students 
with disabilities (SWDs). 
 
Revenues and Expenditures 
 
General fund appropriations, special funds, tuition and fees revenues, and other non-
federal sources are used to pay personnel, supplies, equipment, travel, and other 
expenses associated with these programs, services, and activities. 
 
 

Achieving Standards Plan Overview 
 
Hawai‘i Community College’s Achieving Standards Plan for 2006-2007 focuses on the 
improvement of student performance in Career and Technical Education (CTE) and is 
presented in the following sections:  (a) Intervention Strategies Summary for 2005-06, 
(b) Budget Revisions,  (c) Planning Process, (d) Student Performance, (e) Description 
of and Rationale for Interventions, and (f) Budget.  These efforts are intended to 
positively affect outcomes for Career and Technical students in the areas of: 
recruitment, retention, academic and vocational achievement (1P1 and 1P2), 
completion and graduation (2P1), job placement (3P1) and retention in employment 
(3P2), and nontraditional participation (4P1) and completion (4P2). 
 
The Intervention Strategies Summary section summarizes strategies implemented in 
the year 2005-2006 in the following three areas: student services support, academic 
and instructional support, and career and employment support.  In addition, the Budget 
Revision section describes any major strategy changes or deviations in the program 
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budget made in 2005-06 as well as an explanation for the reasons for making the 
revisions. 
 
The Planning Process section describes the planning process and participants 
involved in the drafting of the 2006-07 Campus Plan. The Performance  section 
presents three perspectives of performance over the past five years up to 2004-05: 
HawCC’s actual performance for each indicator in comparison to the State adjusted 
levels, an overview of each program’s performance by indicator, as well as each special 
population’s performance on each indicator. 
 
In the Description of and Rationale for Intervention section, strategies and activities 
aimed at improving performance will be based on both past performance data obtained 
at the HawCC campus level and UHCC system level, and strategies consistent with 
HawCC’s Academic Development Plan for 2002-2010, and with student success 
literature.  Finally, a proposed list of expenditures in the areas of personnel, equipment, 
supplies, and services is presented in the Budget section.  The college’s highest 
priorities for the use of Perkins funds is to support  the development of a Strategic 
Enrollment Management Program, to develop and support a job placement 
infrastructure, and to continue to improve services for career and technical students 
who are disabled.  
 
CAMPUS PLAN 
 
I.  Intervention Strategies Summary for 2005-2006: 
 
Hawai‘i Community College continues to assess and respond to the special needs of 
new and continuing Career & Technical Education students.  During the 2005-06 
academic year, the campus followed the plan that was submitted and approved, but 
made budget revisions in January 2006, based on the increased numbers and needs of 
deaf students, i.e. additional funds required for American Sign Language Interpreters.  
The revised plan was approved and additional funds were allocated. 
 
The following is a brief analysis of the 2005-2006 campus plan, including its successes 
and shortcomings.  This report will provide an analysis of the three sections in the plan 
based upon available data and observations: 
 

A.  Student Services Support 
B.  Academic and Instructional Support 
C.  Career and Employment Support 
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A.  Student Services Support 
 
 

Career and Technical Education Case Management 
 
In the 2005-06 Campus Plan the two CTE Counselor/Case Managers were given five 
primary responsibilities: 1) to further develop and improve the comprehensive, pilot case 
management system to address 1P1, 1P2, and 2P1 Perkins indicators in eleven CTE 
programs: ABRP, ACC, AG, AMT, DISL, FSER, IT,  MWIM, OAT, and two pre-nursing 
programs--Pre-NURS and Pre-PRCN,  2) to further develop strategies and services to 
improve the performance of Limited English Proficient (LEP), Economically 
Disadvantaged, and at-risk students, 3) collaborate with CTE faculty to identify and hire 
peer tutors within the CTE programs to work with at-risk and LEP students, 4) facilitate 
and co-advise a support group for nontraditional CTE students in response to declining 
4P1 and 4P2 Perkins indicators,  and 5) coordinate the campus plan.  
 
In Fall 2005 HawCC hired the second Counselor/ Case Manager to develop and provide 
case management services for BEAT students in the ACC, IT, and OAT programs and 
pre-nursing students majoring in the Pre-NURS and Pre-PRACN programs.  The ATE 
Counselor/Case Manager continued to develop the case management system as well 
as provided case management services for ABRP, AG, AMT, DISL, FSER, and MWIM 
students.  In addition, the Counselor/Case Managers provided services for at-risk and 
nontraditional students in all CTE programs. The CTE Counselor/Case Managers 
created files for all new students and updated the files for the second year or continuing 
students.   
 
Perhaps the most significant and meaningful strategy employed by the ATE 
Counselor/Case Manager was outreach services, whereby the Counselor/Case 
Manager went to the shops and/or classrooms on the upper campus to meet with 
students.  In this way, students were able to receive counseling services that had been 
previously inaccessible to them because of their blocked schedule of classes.  In 
addition, the newly hired BEAT and Pre-Nursing Counselor/Case Manager established 
an office in the Business Education building on the upper campus, putting her in close 
proximity to the target population of students.  Both Counselor/ Case Managers have an 
open-door policy when in their offices to allow maximum student access to services.   
 
In addition, both Counselor/ Case Managers met frequently with faculty both formally 
and informally to discuss strategies, policies, procedures, practices, and student issues.  
This outreach strategy was not only well received by students, but by faculty as well.  
Thus, stronger professional ties were built between the Counselor/Case Managers and 
CTE faculty and the most valuable in-roads ever accomplished with CTE students and 
faculty were forged with this one strategy alone.  
 
Through outreach at the ATE shops and classrooms, and in the BEAT classrooms and 
counselor’s office, the CTE Counselor/Case Managers met with students both 
individually and in groups.  Individual appointments focused on academic status, 
advising, registration for classes, graduation and transition, career, financial, and 
personal issues.  The Initial Assessment, given during the first few weeks of school, was 
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used to identify students’ individual needs, potential barriers to success, and to guide 
individualized case management services.  Group meetings focused on the introduction 
of the counselor to the students, initial assessment, financial aid and scholarship 
information, college success, conflict resolution, and registration and graduation 
information.   
 
With the ATE case management system in place, the ATE Counselor/Case Manager 
was able to work on the improvement of the system and devote more time to group and 
individual counseling at the shops.  Because the BEAT/Pre-NURS Counselor/Case 
Manager was hired in September 2005, she has only begun to learn about the 
programs, meet and engage in collaborative relationships with faculty and other staff, 
and to develop the case management system for BEAT and pre-nursing students.  She 
has adopted and begun to tailor the case management system developed by the ATE 
Counselor/Case Manager to fit the needs of BEAT and pre-nursing students. 
 
Both CTE Counselor/ Case Managers meet frequently with CTE instructors to identify 
and monitor the progress of at-risk and Limited English Proficient (LEP) students in their 
courses.  Throughout the academic year, the ATE Counselor/ Case Manager hired 
student peer tutors recommended by the program instructors to assist at-risk and LEP 
students in their vocational coursework.  Instructors were asked to recommend their 
best students for these positions.  While initially, not all faculty advisors responded to 
the peer tutor offering, by Fall 2005, more instructors responded, and more tutors were 
hired.  The instructors who utilized the services of peer tutors reported that they were 
very satisfied with the peer tutors and felt that the strategy positively benefited at-risk 
and LEP students. 
 
Through interviews done by the previous CTE Counselor and through the Initial Student 
Surveys conducted by the current CTE Counselor/Case Managers, it was found that the 
majority of CTE students view the cost of attending college as significant to their 
continued enrollment at HawCC.  While some of them receive financial aid, a larger 
group of them have never applied, even though they qualify, and many who applied, 
gave up in the process because of the barriers they face in the application and grant 
process.  The ATE Counselor/Case Manager hired Financial Aid Peer Advisors to assist 
CTE students both in the shops as well as in the Counseling and Support Services 
Office with the various aspects of financial aid and scholarships.  In collaboration with 
the Financial Aid Director, the ATE Counselor/Case Manager coordinated the effort to 
have the peer advisors relocated in February 2006 to provide services directly out of the 
Financial Aid Office.  Peer Advisors assisted CTE students with: the on-line FAFSA, 
questions, responding to the Financial Aid Office’s requests for more information, and 
with scholarships.  Hence, many more students were able to receive financial aid with 
this assistance, thereby increasing the ability of economically disadvantaged students to 
stay enrolled in school. 
 
To address the performance problems of 4P1 and 4P2, the ATE Counselor/Case 
Manager continued to further develop, advise, and facilitate the Women in Technology 
(WIT) Club.  Some of the topics discussed included: the club’s purpose, financial issues, 
financial aid and scholarships, goal setting and implementation, recognizing and 
managing stress, and issues that women face in the male-dominated classroom and in 
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industry.  Although the Counselor/Case Manager prepared topics for discussion, the 
club members actively participated and guided the discussions with their own concerns 
and interests.  In addition, the Counselor/Case Manager shared information on CTE tool 
subsidies provided by the CTE State office and was able to assist 13 female students 
with the purchase of tools for their respective trades.   
 
In the 2004-05 HawCC Campus Plan, HawCC piloted a project to offer two remedial 
Math courses, one of which was offered in conjunction with a college success course in 
a Learning Community for remedial level students.  The ATE Counselor/Case Manager 
collaborated with the Social Sciences Department to offer a college success course that 
would allow CTE students to receive a social environment elective credit for the course.  
The Math curriculum was developed by the Math Department and though the Math 
course did not fulfill any the college programs’ Math requirements, it would help prepare 
and/or lead students to the Math course that they needed for their major.  The ATE 
Counselor/Case Manager taught the college success course and further developed the 
curriculum.   The courses were first piloted in Spring 2005 and enrollment surpassed 
that of class capacity, thus justifying the need and demand.  Though this strategy was 
not funded by the Carl Perkins grant in 2005-06, HawCC recognized the need for both 
the Math courses as well as the college success courses and  in both Fall 2005 and 
Spring 2006, the college offered these courses and funded them through general funds.  
They are again being offered in Fall 2006. 
 
Aside from assisting the Information Specialist with outreach recruitment at the high 
schools, the ATE Counselor/ Case Manager also recruited students through 
presentations at Hilo Community School for Adults and at College Fairs.  In addition, the 
CTE Counselor/ Case Managers collaborated with the other HawCC counselors to host 
the Building Better Bridges Conference for high school counselors.  High school 
counselors were invited to attend a day of information and campus tours.  The ATE 
Counselor/Case Manager organized and conducted two upper campus tours as well as 
the lunches prepared by the campus Food Service students.  The high school 
counselors particularly enjoyed the ATE shop tours as many reflected that these 
programs had the most to offer their graduates. 
 
HawCC has not had an effective method for identifying the Displaced Homemaker 
special popula tion group.  Previously, this group was identified by a series of questions 
placed at the beginning of the Compass Placement test.  This proved to be an 
ineffective means of gathering the data, and the questions were eliminated.  In 2004-05, 
the ATE Counselor/Case Manager expanded the Initial Student Survey to include a 
question to identify this group and is currently manually entering the Displaced 
Homemaker population into the Banner system.  Until a more effective method can be 
implemented to gather data, this method needs to be continued and the data needs to 
be analyzed to determine how this group is performing on the Perkins Core Indicators. 
  
 

Services to Career and Technical Education Students with Disabilities 
 
In 2005-06, the Counselor for Students with Disabilities (SWDs) provided four primary 
services through the Ha‘awi Kokua Program: 1) easy, open-door access, support 
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services, and case management, 2) accommodations for CTE SWDs, 3) data collection 
relevant to the declining performance of SWDs, and 3) collaboration with faculty to 
educate and provide information of available services to support SWDs’ academic 
success.   
 
The Counselor for SWDs provided case management for self-identified and referred 
SWDs.    Accommodations were provided based upon provided documentation and the 
limitations of the disability. The Counselor for SWDs also provided the following 
counseling services and program activities in 2005-06: 
 

• Liaisoned with private, state and federal rehabilitation agencies to ensure 
that the SWDs stayed on track with his/her vocational/educational goals. 

• Assisted with the college application process. 
• Assisted with career planning, goal setting, and with ongoing academic 

advising and monitoring . 
• Provided Priority Registration services and assisted with on-line Registration  
• Assisted with Financial Aid and scholarships. 
• Hired, trained, and supervised student assistants to assist in the Ha`awi 

Kokua Lab and with classroom note taking services. 
• Coordinated classroom accommodations—note takers, readers, scribers-- 

and special needs testing accommodations using the adaptive equipment 
and assistive software. 

• Collaborated with the Case Management Assistant to coordinate the 
services of Sign Language Interpreters.  

• Monitored academic progress of all program participants at the mid-point of 
each semester. 

• Made referrals to community resources when appropriate. 
• Ensured that SWDs had physical access to campus programs and activities 
• Coordinated the Ha`awi Kokua Assistive Technology Lab, which provides a 

wide range of assistive technology and adaptive equipment enabling SWDs 
the opportunity to work independently and at their own pace. 

• Collaborated with college computer staff to expand the Technology Lab and 
to update computers and software. 

• Provided a “walk -in”, welcoming atmosphere at the program office, thus 
allowing SWDs to meet with the counselor at times of crisis 

• Coordinated a peer support group with activities and opportunities for SWDs 
to interact with other SWDs and therefore created a supportive environment.   

• Mentored, trained, and advised the West Hawaii SWDs Counselor 
  
With the assistance of the Case Management Assistant, the Counselor for SWDs was also  
able to collect, extract, and disseminate data collected from lab users.  The data is intended 
to generate a student profile and to assess needs based on self-identified responses.  The 
following represents a compilation of the data collected from program users from 2003-2005: 
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Question 2003-04 2004-05 % change 
CTE Majors 60% 69% +      9%  
Liberal Arts Majors 40% 31% -       9%  
SPED classes in High School 24% 40% +     16%  
Receiving Services from Rehabilitation Counselor 16% 62% +     44%  
Physical Health Problems 22% 42% +     20%  
Learning Disability  9% 53% +     44%  
Difficulty Memorizing info for exams 32% 64% +     32%  
Difficulty focusing in class 27% 50% +     23%  
Difficulty reading 13% 36% +     23%  
Difficulty writing 15% 38% +     23%  
Repeated English writing class 15% 24% +      9%  
Confused by Math symbols 12% 33% +     21% 
Unable to understand Math word problems 19% 43% +     24% 
Unable to keep pace with lectures 21% 54% +     33% 
Unable to understand verbal instructions 14% 31% +     17% 
Difficulty with time management 20% 42% +     22% 
Difficulty organizing projects 18% 40% +     22% 
Interested in a support group   7% 33% +     26% 
 
The SWDs Counselor provided new administrators, all faculty and lecturers-- at both the 
East Hawaii and West Hawaii campuses-- with an information packet, clarifying the 
college responsibilities, the responsibilities of students with disabilities (SWDs), and the 
laws that govern the special needs of these students.  The SWDs Counselor 
communicated with DOE and SPED counselors island-wide, mostly through e-mail to 
answer questions and to facilitate a smoother transition for SWDs graduating from 
island high schools and planning to attend HawCC.  She also gave presentations at two 
high schools, one in East Hawaii and one in West Hawaii and has provided transition 
informational packets to all SPED Transition Specialists on the island.  Several DOE 
SPED high school counselors were also invited to the Building Better Bridges 
Conference coordinated by the entire HawCC counseling staff. 
   
There has been a significant increase in the number of students who are deaf attending 
HawCC.   This requires additional service coordination for sign language interpreter 
services and additional funds.  In Spring 2006, the SWDs Counselor in East Hawaii 
(EH) was able to collaborate with the Department of Vocational Rehabilitation to obtain 
a cost-share agreement for Sign Language Interpreter services for the deaf student 
population.  The EH SWDs Counselor also created a ‘Policies and Procedures Manual 
for Interpreter Services’, which has resulted in a more organized process for billing and 
payment.  In addition, the EH SWDs Counselor developed a ‘Handbook for Students 
who are Deaf’. 
 
HawCC recognizes the importance of this position, both to meet the continued and 
diverse needs of this student group as well as to meet federal mandates for equity in 
education.  The Counselor for SWDs position has been targeted for general funding in 
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the biennium budget and it is hoped that HawCC will receive the funding to support this 
in 2006-07.  
 

Career and Technical Education Case Management Support 
 
Though HawCC hired a campus Institutional Researcher funded through general 
funding, the IR has been busy learning about the campus needs and coordinating 
campus assessment and program reviews.  Hence, the Perkins funded Case 
Management Assistant has proven invaluable in collecting and disseminating data for 
internal Carl Perkins reports for the Counselor for SWDs and for the case management 
system.  For the first time ever, the campus has been able to generate data and reports 
for effectiveness measures for various Perkins Intervention Strategies—Improving the 
Performance of Students with Disabilities and Improving the Case Management System 
for CTE Students. 
 
In addition, the Case Management Assistant has assisted with the hiring, processing of 
paperwork, and payroll scans for student employees.  She has also collaborated with 
the Counselor for SWDs to coordinate the services for Sign Language Interpreters and 
has taken on the responsibility of maintaining the budgets for all the Perkins funded 
counselors. 
 
B.  Academic and Instructional Support 
 
Though HawCC originally included several intervention strategies to provide 
instructional support, the campus was forced to cut these strategies from the budget 
because of the need for all campuses to cut expenditures at the CTE Dean’s meeting in 
May 2005.  These were the only strategies that could be cut, i.e. the other strategies 
already had people employed who were providing services. 
 
C.  Careers and Employment Support 
 
 

Job Placement Counselor 
 
HawCC hired a part-time Job Placement Counselor (JPC) in August 2005 on a casual 
hire basis.  He began in full-time status in October 2005, but the position was not 
officially posted until December of 2005.  The committee convened, conducted 
interviews, and made its recommendations .  
 
In the 2005-06 Campus Plan, the JPC was given the primary responsibilities to develop 
a comprehensive job placement infrastructure to include: 1) outreach to employers to 
gain potential job referrals, 2) meeting with students individually to provide potential job 
referrals, 3) meeting with students in groups to provide employment-readiness 
workshops, and 4) conduct surveys of graduates of HawCC CTE programs to determine 
current employment status, relevancy of education to career, and overall impressions of 
the program in relation to their current job.   
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The JPC has begun to learn about HawCC, its students, and its programs and has 
developed several components integral to a comprehensive job placement 
infrastructure.  The JPC has met with numerous employers—67 over the past seven 
months -- but has collected limited employment opportunities relevant to HawCC 
programs of study, and several positions offered by employers required either more or 
no education.  
 
The JPC met individually with approximately 53 students and made job referrals to 
about 80% of these students.  At this time, the JPC is not aware of how many of these 
led to employment and plans to follow-up with them at the end of the Spring 2006 
semester to determine the status of their employment.  In addition, to meet the varying 
needs of HawCC students, the JPC has adjusted his schedule to make himself 
available for afternoon and evening appointments with students. 
 
The JPC conducted outreach presentations in CTE classrooms and provided 
information on: the services provided by the JPC, “Improving Vital Communication Skills 
for Employment”, and job interview strategies.  
 
In addition to developing the job placement infrastructure, the JPC has also embarked 
on other projects such as: outreach and attendance at community meetings, design and 
construction of Web-based r 
esources for HawCC CTE students, research on the preparation for the Civil Service 
Exam, locating available resources for the Commercial Drivers License (CDL) 
preparation,  gaining information on Employment with the Federal Government, and has 
developed partnerships with the Department of the Navy, State of Hawaii Workforce 
Development Office, University of Hawaii at Hilo Career Center, and the Research 
Corporation of the University of Hawaii.  
 
The JPC has not yet developed an assessment tool to survey graduates—does not 
want to use the device developed by the previous JPC—but plans to make this a priority 
in the next academic year. 
 
 
II. Budget Revision 
 
Because of the growing population of deaf students at HawCC, it was not possible for 
the SWDs Counselor to fully anticipate the need for Sign Language Inte rpreters when 
the 2005-06 Campus Plan was written and budgeted for.  The anticipated budget for 
Sign Language interpreters-- $16,000—was exhausted by the end of Fall 2005.  In 
Spring 2006, the SWDs Counselor was able to collaborate with the Department of 
Vocational Rehabilitation to obtain a cost-share agreement for Sign Language 
Interpreter services for the deaf student population.  A Budget Revision for an additional 
$10,400 was submitted to the UHCC Vice President for Academic Affairs on January 
11, 2006.  The Budget Revision was approved by the UHCC Vice President for 
Academic Affairs, bringing the total allocation for 2005-06 to $407,540.  
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III. Planning Process 
 
In Spring 2005, a series of formal and informal meetings were held to discuss the 2005-
06 Campus Plan and the use of Perkins funds at HawCC.  Representatives at these 
meetings included: the  Assistant to the Vice Chancellor for Academic Affairs, the Dean 
of Student Services, the Director of the University Center at West Hawai`i, 
 Division/ Department Chairpersons, CTE faculty, the CTE Counselor/Case Manager, 
HawCC Counselors, the Job Placement Counselor, and the Counselor for SWDs.  
Several strategies were developed to provide academic and instructional support.  
Because these strategies were all cut from the 2005-06 Achieving Standards Campus 
Plan, and because the current strategies are fully expended with positions filled by 
faculty and staff, it was decided that it would be unfair to ask instructional units to assist 
in developing strategies that would not be funded again in 2006-07. 
 
Hence, in the 2006-07 Achieving Standards Campus Plan the CTE Dean addressed this 
issue with the Administrative team and planning and development took place in a series 
of formal and informal meetings between the CTE Dean, the Counseling and Support 
Services general funded Counselors, the CTE Counselor/Case Managers, the Job 
Placement Counselor, the SWDs Counselor, and the Case Management Assistant. 
 
Discussions focused on CTE students and special populations within this group, and 
how the campus can better respond to their needs.  The Perkins Intervention Strategies 
section of the Campus Plan reflects the coordinated efforts to serve all CTE students, 
including students in special populations, through strategies, activities, and services that 
will lead to student success and that will target improvement of the Core Indicators of 
Performance.   
 
 
IV. Student Performance 
 
Perkins funds provide supplemental support for CTE students.  The college has 
developed strategies, programs, and activities designed to help ensure student 
success.  Student performance on Perkins’ levels of performance—core indicator 
data—is expected to meet established targets.    
 
HawCC student performance on standards for the 2000-01, 2001-02, 2002-03, 2003-04, 
and 2005-06 academic years is presented in the following table and is summarized in 
the following paragraphs : 
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Academic Achievement: While in 1998-99 actual student performance at HawCC 
exceeded the standard (not shown on table), it has not met the system standards since 
then.  In the 2001-02 year, academic achievement was only slightly below the standard 
and showed improvement over the previous two years.  But in 2003-04 performance fell 
to the lowest levels in five years.  There was a dramatic increase in performance over 
the previous two years in 2004-05, and HawCC fell only slightly below the system 
standard.  Academic achievement needs to increase by 1.71 percentage points to meet 
the standard. 
 
Vocational Achievement: While vocational achievement exceeded academic 
achievement for each of the past five years, it has fallen consistently below the system 
standard each year.  During the 2003-04 period, vocational achievement also fell to the 
lowest level in the five-year period.  In 2004-05, there was a marked improvement in 
vocational achievement, but HawCC still needs to improve in this area by 1.48 
percentage points to meet the standard. 
 
Credentials Awarded: Student performance exceeded the Credential Awarded 
standard in all four reporting years prior to 2004-05.  The data for 2004-05 suggests that 
HawCC fell slightly below the State Adjusted Level of Performance.  HawCC believes 
that this number is misleading and does not reflect a large number of students who 
actually graduated and continued on to another major at HawCC.   
 
In Spring 2005, the ATE Counselor/ Case Manager assisted a large number of students 
who decided to add more credentialing to their knowledge and skills base because they 
believed that these skills would make them better candidates for employment.  The ATE 
Counselor/ Case Manager assisted these students with both graduation and registration 
for a second, and sometimes third major.  This is a trend that the ATE Counselor/ Case 
Manager is again observing in 2005-06.   
 
As a general approach to improving services and demonstrating student success, the 
college has and will continue to work to ensure that all students who are qualified to 
receive a degree or certificate are given every opportunity to receive a degree or 

  2004-05          

INDICATOR State Adjusted 
 ACTUAL PERFORMANCE 

(* indicates HawCC met and/or exceeded goal)   
  Levels of          
  Performance 2000-01 2001-02 2002-03 2003-04 2004-05 
            

1P1 Academic Achievement 81.81%    77.30%    80.72%    78.28%   74.86%   80.10% 

1P2 Vocational Achievement 90.00%    86.55%    86.58%    86.55%   85.15%   88.52% 

2P1 Degrees and Certificates 36.00%    47.08% *    37.97% *     44.67% *   37.38% *   35.98% 

3P1 Completers Employed 71.00%    77.02% *    77.02% *    72.00% *   73.30% *   76.16% * 

3P2 Retention in Employment 90.00%    89.52%    89.52%      91.67% *   97.67% *   94.78% * 

4P1 Nontraditional Participation 14.18%    12.59%    13.87%    14.47%   14.33%    17.12% *  

4P2 Nontraditional Completion 12.86%    12.00%    12.57%    12.50%   11.61%   15.47% * 
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certificate.  At the same time, HawCC also honors and supports students who recognize 
when they would benefit from additional knowledge and skills .  Therefore, the 
credentials awarded level of performance data may continue to inaccurately reflect true 
graduation rates because HawCC students do not always choose to leave after gaining 
one degree. 
 
Employment: Despite fluctuating employment rates in Hawaii County as well as 
fluctuating student performance in the employment placement area, HawCC has met or 
exceeded the system standard for the past five years.  While performance dropped 
slightly in 2002-03 and 2003-04, it rose again in 2004-05, and exceeded the standard by 
over 5 percentage points. 
 
Retention in Employment Retention in employment slightly exceeded the system 
standard in the 1999-00 year (not shown on table), but dropped slightly in the 2000-01 
and 2001-02 years.  In 2003-04, the level of retention increased to its highest level in 
five years and exceeded the standard by over 7 percentage points.  In 2004-05, 
retention rates did drop from the previous year, but still exceeded the standard by 4.78  
percentage points. 
 
Nontraditional Participation and Completion: Student performance in Nontraditional 
Participation and Completion fell below the system standard in all reporting years until 
2004-05.  In 2004-05, for the first time ever, HawCC exceeded the state standard for 
Nontraditional Participation and Completion and did so in both areas by nearly three 
percentage points.  The college recognizes its responsibility to encourage students to 
consider programs in which their gender is underrepresented and HawCC has worked 
to improve services for this special population group.  Such services include: case 
management, the Women in Technology Club, and intensive efforts to assist students 
with tool subsidies.  HawCC will continue these efforts to ensure consistency in these 
two core indicator areas. 
 
In examining declining core indicator data, specifically in 1P1 and 1P2, the ATE 
Counselor/Case Manager has had discussions with CTE faculty to determine the 
causes.  It is hypothesized that these declining numbers are largely due to the lack of 
academic preparation of incoming students.  Because 32-35% of all new students place 
at the preparatory level in Math, and the majority places far below college level in 
reading and writing, students enter Hawaii Community College unprepared for the 
academic rigors necessary to succeed in most CTE programs.  In addition, most new 
CTE students have just graduated from high school and many of them are not yet 18 
years old.  This group is often unsure of their choice of majors and often not even sure 
that they want to go to college. 
 
While some programs have prerequisite requirements in Math and reading, others do 
not.  To address these concerns, two programs-- EIMT and CARP-- chose to raise their 
prerequisites in Math and reading in Fall 2005.  Other programs have discussed 
following this lead.  However, the programs with no current program entry prerequisites 
are afraid that their enrollments will decline if they do this. 
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Students would benefit if they spent from one semester to one year working on their 
support courses—Math, reading, and the cultural, natural, and social environment 
elective courses—before they begin their major coursework.  In hindsight, the majority 
of students who complete these courses first, state that this was a positive decision. 
This strategy has multiple benefits: 1) students have these courses completed and do 
not have to try to fit them into their already full schedule once they are in their major 
courses, 2) they are much more academically prepared, and 3) attrition for those not 
ready for college is more likely to occur before students enter their major coursework. 
 
 
The following table presents the HawCC programs that met/exceeded performance 
goals and programs that did not meet performance levels in the 1999-00 year: 
 

                                                    PERFORMANCE SUMMARY 1999-00     
        

PROGRAMS                                       ACTUAL PERFORMANCE LEVELS   
                               (* indicates program met and/or exceeded goal)  
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

ABRP 81.25%    * 88.24% 58.82%    * 60.00% 100.00%   * 0.00% 0.00% 
ACCT 79.49%    * 90.00%     * 50.00%    * 79.17%    * 89.47%     * 13.16% 4.17% 
AG 90.91%    * 58.33% 25.00% 66.67% 100.00%   * 34.48%     * 40.00%     * 
AJ 73.08%    * 88.46% 42.31%    * 33.33% 80.00%     * 57.83%     * 55.56%     * 
AMT 83.33%    * 88.89% 61.11%    * 72.73% 93.75%     * 6.12% 0.00% 
ANURS 91.30%    * 100.00%   * 33.33%    * 77.78%    * 100.00%   * 13.42% 22.22%     * 
CARP 73.33%    * 93.33%     * 40.00%    * 66.67% 75.00%     * 0.00% 0.00% 
CHO 0.00% 0.00% 0.00% N/A N/A 6.52% N/A 
DIESL 42.86% 85.71% 57.14%    * 50.00% 100.00%   * 4.17% 0.00% 
DPRO 66.67% 100.00%   * 33.33%    * 0.00% N/A N/A N/A 
DRENG 91.67%    * 75.00% 75.00%    * 66.67% 83.33%     * 28.57%     * 30.77%     * 
EACED 70.00% 84.38% 31.25% 76.92%    * 100.00%   * 3.39% 6.67% 
EIMT 88.89%    * 94.44%     * 83.33%    * 80.00%    * 91.67%     * 7.50% 0.00% 
ET 73.33%    * 66.67% 26.67% 33.33% 66.67%     * 2.70% 0.00% 
FSER 78.00%    * 87.04% 50.00%    * 63.89% 86.96%     * N/A N/A 
HOPER 70.00% 80.00% 30.00% 57.14% 100.00%   * 27.59%     * 40.00%     * 
HSERV 91.67%    * 100.00%   * 25.00% 66.67% 100.00%   * 10.87% 0.00% 
IT 0.00% 100.00%   * 0.00% N/A N/A N/A N/A 
OAT 75.61%    * 81.40% 41.86%    * 64.29% 94.44%     * 11.80% 0.00% 
PRACN 89.47%    * 84.21% 47.37%    * 64.29% 55.56%     * 17.95%     * 27.27%     * 
SMKT 62.50% 90.00%     * 10.00% 50.00% 100.00%   * N/A N/A 
WELSM 87.50%    * 100.00%   * 62.50%    * 75.00%    * 100.00%   * 0.00% 0.00% 
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The following table presents the HawCC programs that met/exceeded performance 
goals and programs that did not meet performance levels in the 2000-01 year: 
 

                                                    PERFORMANCE SUMMARY 2000-01     
        

PROGRAMS                                       ACTUAL PERFORMANCE LEVELS   
                               (* indicates program met and/or exceeded goal)  
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

ABRP 80.00% 81.25% 43.75%    * 70.00%    * 100.00%  * 0.00% 0.00% 
ACCT 85.71%    * 88.00% 40.00%    * 79.17%    * 100.00%  * 12.12% 23.08%    * 
AG 66.67% 50.00% 33.33% 60.00% 66.67% 34.78%    * 33.33%    * 
AJ 71.43% 85.71% 35.71%    * 61.11% 90.91%    * 52.94%    * 62.50%    * 
AMT 66.67% 100.00%  * 73.68%    * 100.00%  * 91.67%    * 5.56% 13.33% 
ANURS 95.65%    * 95.83%    * 45.83%    * 55.56% 100.00%  * 12.75% 7.69% 
CARP 100.00%  * 87.50% 75.00%    * 66.67% 100.00%  * 0.00% 0.00% 
DIESL 64.29% 93.75%    * 56.25%    * 50.00% 100.00%  * 3.85% 11.11% 
DRENG 77.78% 66.67% 44.44%    * 61.54%     87.50% 39.13%    * 60.00%    * 
EACED 77.42% 80.65% 41.94%    * 93.33%    * 100.00%  * 4.46% 0.00% 
EIMT 75.00% 87.50% 75.00%    * 66.67% 90.00%    * 3.45% 8.33% 
ET 100.00%  * 83.33% 33.33% 57.14% 100.00%  * 6.06% 0.00% 
FSER 70.59% 80.00% 45.71%    * 66.67% 83.33% N/A N/A 
HOPER 85.71%    * 75.00% 37.50%    * 60.00% 100.00%  * 23.81%    * 0.00% 
HSERV 100.00%  * 100.00%  * 66.67%    * 25.00% 100.00%  * 14.71% 0.00% 
IT 83.33%    * 100.00%  * 16.67%     
OAT 71.43% 87.72% 43.86%    * 72.73%    * 93.75%    * 8.23% 10.71% 
PRACN 93.33%    * 100.00%  * 66.67%    * 81.82%    * 55.56%     15.25%    * 13.33% 
SMKT 60.00% 80.00% 26.67% 66.67% 100.00%  * N/A N/A 
WELSM 60.00% 100.00%  * 42.86%    * 42.86% 66.67% 3.03% 0.00% 
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The following table presents the HawCC programs that met/exceeded performance 
goals and programs that did not meet performance levels in the 2001-02 year: 
 

                                                       PERFORMANCE SUMMARY 2001-02     
                

PROGRAMS                                          ACTUAL PERFORMANCE LEVELS     
                                  (* indicates program met and/or exceeded goal)   
  1P1 1P2 2P1 3P1 3P2 4P1 4P2 
         
ABRP 50.00% 72.73% 27.27% 85.71%    * 66.67% 0.00% 0.00% 
ACCT 73.53% 80.56% 36.11%     * 70.00%    * 100.00%   * 16.67%    * 7.14% 
AG 66.67% 80.00% 40.00%     * 100.00%  * 100.00%   * 41.67%    * 33.33%    * 
AJ 81.82%    * 86.96% 39.13%     * 80.00%    * 100.00%   * 60.00%    * 57.14%    * 
AMT 82.61%    * 91.67%    * 66.67%     * 85.71%    * 100.00%   * 7.55% 0.00% 
ANURS 96.88%    * 96.97%    * 27.27% 100.00%  * 90.91%     * 12.97% 20.00%    * 
CARP 87.50%    * 77.78% 55.56%     * 83.33%    * 100.00%   * 0.00% 0.00% 
CHO 0.00% 100.00%  * 0.00% N/A N/A 22.73%    * N/A 
DIESL 80.00% 66.67% 66.67%     * 44.44% 100.00%   * 0.00% 0.00% 
DRENG 60.00% 80.00% 40.00%     * 25.00% 100.00%   * 23.08%    * 25.00%    * 
EACED 82.05%    * 97.56%    * 34.15% 76.92%    * 90.00% 6.82% 5.88% 
EIMT 100.00%  * 83.33% 50.00%     * 83.33%    * 90.00% 3.03% 0.00% 
ET 62.50% 90.00% 40.00%     * 50.00% 100.00%   * 7.41% 0.00% 
FSER 78.38% 75.00% 52.50%     * 100.00%  * 93.75%     * N/A N/A 
HOPER 50.00% 85.71% 28.57% 33.33% 100.00%   * 26.09%    * 50.00%    * 
HSERV 85.71%    * 85.71% 28.57% 50.00% 100.00%   * 21.95%    * 16.67%    * 
IT 80.65% 81.82% 9.09% 100.00%  * 100.00%   * N/A N/A 
OAT 86.67%    * 83.67% 40.82%     * 72.00%    * 88.89% 6.02% 7.14% 
PRACN 93.33%    * 100.00%  * 62.50%     * 90.00%    * 55.56% 12.07% 16.67%    * 
SMKT 78.57% 100.00%  * 20.00% 75.00%    * 66.67% N/A N/A 
WELSM 50.00% 100.00%  * 0.00% 33.33% 100.00%   * 0.00% 0.00% 
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The following table presents the HawCC programs that met/exceeded performance 
goals and programs that did not meet performance levels in the 2002-03 year: 
 
                                           PERFORMANCE SUMMARY 2002-2003   

        
PROGRAMS                                       ACTUAL PERFORMANCE LEVELS   

                               (* indicates program met and/or exceeded goal)  
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

ABRP 75.00% 80.00% 30.00% 66.67%     100.00%  * 5.00% 0.00% 
ACC 74.19%     78.13% 37.50%    * 76.92%   * 60.00%     17.71%    * 0.00% 
AEC 100.00%  * 100.00%  * 00.00%   41.18%    *  
AG 100.00%  * 80.00% 40.00%    * 00.00%  20.00%    * 33.33%    * 
AJ 81.82%    * 90.91% 54.55%    * 66.67% 100.00%  * 62.30%    * 56.25%    * 
AMT 77.27% 100.00%  * 69.57%    * 68.75% 90.91%    * 10.87% 5.88% 
CARP 75.00%   100.00%  * 75.00%    * 100.00%  * 100.00%  * 3.45% 0.00% 
CHO 100.00%  * 100.00%  * 00.00%   13.40%  
DISL 50.00% 87.50%     50.00%    * 100.00%  * 100.00%  * 4.00% 0.00% 
DREG 66.67% 83.33% 00.00%     75.00%    *    100.00%  * 16.67%    *  
ECED 72.22% 89.19% 32.43%     71.43%    * 100.00%  * 8.13% 15.79%    * 
EIMT 87.50%    * 100.00%  * 72.22%    * 100.00%  * 100.00%  * 2.27% 0.00% 
ET 69.23%   84.62% 46.15%    * 75.00%    * 100.00%  * 4.76% 16.67%    * 
FSER 81.58%    * 78.57% 59.52%    * 95.24%    * 100.00%  * N/A N/A 
HLS 100.00%  * 33.33% 33.33%     
HOPE 100.00%  * 87.50% 62.50%    * 100.00%  * 100.00%  * 18.75%    * 0.00% 
HSERV 66.67%   77.78%   00.00%     00.00%  18.18%    * 0.00% 
IT 66.67%     82.35%   17.65% 33.33% 100.00%  *   
MKT 90.91%    * 100.00%  * 36.36%    * 33.33% 100.00%  * N/A N/A 
NURS 87.18%    * 95.00%    * 55.00%    * 44.44% 100.00%  * 11.62% 4.55% 
OAT 72.97% 82.50% 40.00%    * 55.00%   90.91%    * 3.16% 0.00% 
PRACN 72.22%     66.67%   44.44%    * 90.00%    * 66.67%     14.00%    33.33%    * 
TEAM 85.71%    * 85.71% 57.14%    *   57.14%    * 50.00%    * 
WELS 100.00%  * 100.00%  * 20.00%       4.88% 0.00% 
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The following table presents the HawCC programs that met/exceeded performance 
goals and programs that did not meet performance levels in the 2003-04 year: 
 
                                           PERFORMANCE SUMMARY 2003-2004   

        
PROGRAMS                                       ACTUAL PERFORMANCE LEVELS   

                               (* indicates program met and/or exceeded goal)  
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

STANDARD   81.56%   91.53% 35.70%   70.52%   90.13%   15.94% 14.34% 
        
ABRP   45.45%   85.71% 28.57%   66.67%     100.00% *   17.86%  * 25.00%  * 
ACC   72.22%       92.86% * 30.95%       66.67%   100.00% *      14.44%     28.57%  * 
AEC   91.67% *   76.92%   23.08%     37.50%  * 33.33%  * 
AG   71.43%     90.00% 40.00%  *   50.00% 100.00% *    4.76%      0.00%     
AJ   57.14%     85.71% 28.57%      75.00% * 100.00% *   60.94%  * 87.50%  * 
AMT   53.85%   86.67% 46.67%  * 100.00% * 100.00% *   12.20% 12.50% 
CARP   81.25%     94.12% * 70.59%  *   50.00%   100.00% *     4.65%   7.14% 
CHO        10.64%  
DISL   68.75%   70.59%   52.94%  *   75.00% * 100.00% *     7.41%   0.00% 
DREG          100.00% *  
ECED   75.00%   83.33% 33.33%       91.67% * 100.00% *    4.35%   0.00%     
EIMT   90.00% *    95.00% * 70.00%  *   84.62% *   81.82% *    7.02%   7.14% 
ET   85.71% *    88.89% 22.22%    66.67%     100.00% *    5.88%   0.00%     
FSER   61.54%     67.57% 35.14%       80.00% *   50.00% *     N/A    N/A 
HLS      00.00%     
HOPE   00.00%   00.00% 00.00%       40.00%  100.00% *   50.00%  *  
HSERV   66.67%     88.89%   11.11%         24.39%  *   0.00% 
IT 100.00% *     83.33%   29.17% 100.00% * 100.00% *   
MKT   83.33% * 100.00% * 71.43%  *  50.00% 100.00% *   N/A   N/A 
MWIM   00.00% 100.00% * 00.00%       0.00%  
NURS   87.80% *   93.18% * 50.00%  *  77.27%   * 100.00% *   11.01%   4.35% 
OAT   78.79%   77.14% 22.86%     68.75%   100.00% *     9.18%   0.00% 
PRACN   90.00% *      80.00%   50.00%  *  50.00%    100.00% *        6.12%      0.00% 
SMKT   00.00% 100.00% * 00.00%     
TEAM 100.00% * 100.00% * 100.00%*  50.00% 100.00% *   42.11%  * 33.33%  * 
WELS   44.44%  100.00% * 13.33%      00.00%      4.35%   0.00% 
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The following table presents the HawCC programs that met/exceeded performance 
goals and programs that did not meet performance leve ls in the 2004-05 year: 
 
 
                                           PERFORMANCE SUMMARY 2004-2005   

        
PROGRAMS                                       ACTUAL PERFORMANCE LEVELS   

                               (* indicates program met and/or exceeded goal)  
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

STANDARD    81.81%   90.00% 36.00%   71.00%   90.00%   14.18%   12.86% 
        
ABRP   53.85%   86.67%   53.33%  * 100.00%  *      75.00%    15.38%  *   20.00%  * 
ACC   77.14%       80.00%    42.86%  *    53.85%   100.00% *      14.46%  *     0.00%   
AEC   87.50%  *   88.89%     33.33% 100.00%  * 100.00% *      46.34%  *   28.57%  * 
AG 100.00%  *   66.67%   16.67%     75.00%  * 100.00% *    30.77% *     0.00%     
AJ   86.67%  * 100.00% *   11.76%      66.67%  100.00% *   65.15%  * 100.00%  * 
AMT   75.00%   95.24% *   52.38%  * 100.00%  * 100.00% *     9.80%      7.14% 
CARP   87.50%  * 100.00% *   75.00%  *   91.67%  * 100.00% *     6.82%      5.88% 
CHO   66.67% 100.00% *    00.00%     10.20%  
DISL   71.43%   87.50%     37.50%  *   77.78%  *   71.43%      4.17%      0.00% 
ECED   86.05%  *   87.50%   33.33%       75.00%  * 100.00% *     5.31%      0.00%     
EIMT   91.91%  * 100.00%  *   56.52%  *   64.29%     77.78%    13.46%    14.29%  * 
ET   75.00%    90.00%  *   50.00%  * 100.00%  *  100.00% *     5.56%    12.50%     
FSER   47.06%     67.50%   25.00%       84.62%  * 100.00% *     N/A      N/A 
HLS 100.00%  * 100.00%  *   50.00%  *       
HOPE   66.67%   75.00%   25.00%             8.33%        0.00% 
HSERV 100.00%  *   100.00%  *    25.00%     100.00%  * 100.00% *   16.33%  *      0.00% 
IT    84.62% *  100.00%  *    40.00%  * 100.00%  * 100.00% *   
MKT   45.45%    81.82%    27.27%     80.00%  * 100.00% *   N/A     N/A 
MWIM   83.33%  * 100.00%  *   12.50%       8.00%      0.00% 
NURS   93.22%  *   91.94%  *   35.48%     72.73%  * 100.00% *   13.22%    20.83%  * 
OAT   78.05%   80.49%   31.71%      87.50%  *   85.71%    11.43%      0.00% 
PRCN   90.00%  *      90.91%  *   36.36%  *   40.00%    100.00% *      16.67%  *     57.14%  * 
SUBS 100.00%  * 100.00%  *   00.00%     
TEAM 100.00%  * 100.00%  *   75.00%  *   50.00% 100.00% *    57.14% *    80.00%  * 
WELS   75.00%  100.00%  *   40.00%  *    00.00%    14.29%  *    50.00%  * 
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The following tables provide an overview of each of the HawCC programs and their 
performance over the past six years (1999-00, 2000-01, 2001-02, 2002-03, 2003-04, 
and 2004-05):   
 

                             PERFORMANCE SUMMARY Auto Body Repair (ABRP)     
       

Years                                       ACTUAL PERFORMANCE LEVELS  
                               (* indicates program met and/or exceeded goal) 
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00  81.25%   *  88.24%  58.82%   *  60.00% 100.00%   *    0.00%    0.00% 
2000-01  80.00%  81.25%  43.75%   *  70.00%    * 100.00%   *    0.00%    0.00% 
2001-02  50.00%  72.73%  27.27%  85.71%    *   66.67%    0.00%    0.00% 
2002-03  75.00%  80.00%  30.00%  66.67%     100.00%   *    5.00%    0.00% 
2003-04  45.45%  85.71%  28.57%  66.67% 100.00%   *  17.86%  *  25.00%  * 
2004-05  53.85%  86.67%  53.33%  * 100.00% *     75.00%   15.38%  *  20.00%  * 
 
Students in the Auto Repair and Painting (ABRP) program at HawCC have consistently 
under-performed over the past six years, though there was significant improvement in 
2004-05.  ABRP students have never met the standard in vocational achievement 
(1P2), and have not met the standard in academic achievement (1P1) since 1999-00.  
This program has no entry level requirements so many students who enter the program 
are academically underprepared, which could account for the consistent under perfor-
mance in academic and vocational achievement. 
 
Over the previous three reporting years, less than 1/3 of ABRP students completed their 
program with degrees and/or certificates, but in 2004-05, over half of the students 
completed the program and gained degrees.  The ATE Counselor/Case Manager 
encouraged and supported two ABRP students in finishing the program after they 
expressed the desire to drop out of the program in the last four weeks of the semester.  
One of these students was a female and both are currently working in industry.  In this 
program, case management definitely made a difference.  However, this completion 
rate may drop again in 2005-06 because the instructor working with this group places 
less emphasis on credentialing than on skill attainment, which can also lead to 
employment.  
  
After 2001-02, even job placement (3P1) had declined, but in 2004-05, the employment 
for ABRP students nearly doubled from the previous year.  Retention in employment 
(3P2) is the only area that ABRP students have shown higher levels of performance-- 
they met or exceeded the standard in four of the six reporting years.  This level did drop 
in 2004-05, despite a 100% employment rate.   
 
Non-traditional participation (4P1) and completion (4P2) fell consistently below the 
standard from 1999 until 2002, but in 2003-04 and 2004-05, there was much stronger 
participation and completion.  This program was targeted in 2004-05 and in 2005-06 for 
case management to improve the performance levels in each of the indicators.  ABRP 
will again be targeted for case management in 2006-07. 
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                             PERFORMANCE SUMMARY Accounting (ACC)     
       

Years                                       ACTUAL PERFORMANCE LEVELS  
                               (* indicates program met and/or exceeded goal) 
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00  79.49%   *  90.00%   *  50.00%   *  79.17%   * 89.47%    *  13.16%   4.17% 
2000-01  85.71%   *  88.00%  40.00%   *  79.17%   * 100.00%  *  12.12%  23.08%  * 
2001-02  73.53%  80.56%  36.11%   *  70.00%   * 100.00%  *  16.67%   *   7.14% 
2002-03  74.19%      78.13%  37.50%   *  76.92%   * 60.00%      17.71%   *   0.00% 
2003-04  72.22%  92.86%  *  30.95%      66.67%   100.00%  *    14.44%      28.57%  * 
2004-05  77.14%      80.00%   42.86%  *     53.85%   100.00%  *    14.46%   *    0.00%   
   
Students in the Accounting (ACC) program at HawCC have consistently underper-
formed for the past four years in academic achievement (1P1), and for four out of six 
years in vocational achievement (1P2), though in 2003-04 the program exceeded the 
system standard.  Accounting students had been more successful at program 
completion with degrees and/or certificates (2P1) until 2003-04, when they failed to 
meet the standard by nearly 5 percentage points, but this again improved in 2004-05. 
 
In the reporting years up to 2003, ACC students met or exceeded the standard in job 
placement (3P1), but failed to do so in 2003-04 and 2004-05.  While retention in 
employment (3P2) declined in 2002-03, it improved again in 2003-04 and in 2004-05.  
Thus, though placement in employment has been problematic, once employed, 
students retain their positions.  This suggests that the program does well in preparing 
their students for employment success.  
 
Nontraditional participation (4P1) and completion (4P2) rates have been sporadic.  In 
2004-05, though nontraditional participation exceeded the standard, none of the 
participants completed the program.  This program was targeted for case management 
in 2004-05, 2005-06, and will be targeted for services again in 2006-07. 
 
 

                             PERFORMANCE SUMMARY Agriculture (AG)     
       

Years                                       ACTUAL PERFORMANCE LEVELS  
                               (* indicates program met and/or exceeded goal) 
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00   90.91%  *   58.33%   25.00%   66.67% 100.00%  *  34.48%   *  40.00%   * 
2000-01   66.67%   50.00%   33.33%   60.00%   66.67%  34.78%   *  33.33%   * 
2001-02   66.67%   80.00%   40.00%  * 100.00%  * 100.00%  *  41.67%   *  33.33%   * 
2002-03 100.00%  *   80.00%   40.00%  *   00.00%   20.00%   *  33.33%   * 
2003-04   71.43%     90.00%   40.00%  *   50.00% 100.00%  *    4.76%      0.00%     
2004-05 100.00%  *   66.67%   16.67%     75.00%  * 100.00%  *   30.77%  *   0.00%     
 
Until 2003-04, the only consistent strength of the Agriculture (AG) program at HawCC 
had been in the recruitment and completion of nontraditional students (4P1 and 4P2).  
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But in 2003-04, student performance in these areas also fell. Though nontraditional 
participation (4P1) again improved in 2004-05, completion did not.  This statistic may 
not be accurate because at least one female participant continued taking courses at 
HawCC after she graduated with the intent of transferring to an agricultural program at 
UH Hilo.  
 
There was improvement in academic achievement (1P1) in 2004-05, but the Agriculture 
program has consistently underperformed in vocational achievement (1P2).  Prior to 
2004-05, students performed above the standard for three straight years in degrees 
and/or certificates (2P1), but this again fell far below the standard in 2004-05.  Again, 
this figure may not be accurate.  Prior to 2004-05, Agriculture students had not been 
very successful at gaining employment (3P1), but this improved dramatically in 2004-05.  
AG students have been far more successful at retention in employment (3P2).  This 
program was targeted for case management in 2004-05, 2005-06 and will continue to 
be provided with case management services in 2006-07. 
 
 

PERFORMANCE SUMMARY Architectural Engineering and CAD 
Technologies/ Drafting and Engineering (AEC/DRENG)     

        
Years                                       ACTUAL PERFORMANCE LEVELS   

                               (* indicates program met and/or exceeded goal)  
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00   91.67% *  75.00%  75.00%  *  66.67% 83.33%     *   28.57%  *  30.77%   * 
2000-01   77.78%  66.67%  44.44%  *  61.54%     87.50%   39.13%  *  60.00%   * 
2001-02   60.00%  80.00%  40.00%  *  25.00% 100.00%   *   23.08%  *  25.00%   * 
2002-03 DRE   66.67%  83.33%   00.00%      75.00%   *    100.00%   *   16.67%  *  
2002-03 AEC 100.00% * 100.00%  *   00.00%     41.18%  *  
2003-04 DRE      100.00%  *  
2003-04 AEC   91.67% *   76.92%    23.08%     37.50%  *  33.33%   * 
2004-05 AEC   87.50%  *   88.89%    33.33% 100.00% * 100.00% *      46.34%  *  28.57%   * 
 
The Drafting and Engineering (DRENG) program underwent program revision during 
the 2002-03 academic year and the name was changed to Architectural Engineering 
and CAD Technologies (AEC).  This was done to increase articulation to higher 
education for students who want to obtain a BA or higher degree in Architecture or 
Engineering.  Because of the program revisions, no students graduated in 2002-03-- 
their transcripts were still in the process of being evaluated for articulation with the new 
requirements.  Once the transcripts were evaluated, these students graduated, however 
the 2P1 and 4P2 indicators were not accurate for those years.  The first group of 
students who followed the new program guidelines graduated in 2004-05.  Several of 
these students are continuing their education and plan to transfer to four year campuses 
once they have completed 24 transferable credits.  Thus, the 2P1 and 4P2 indicators 
are not accurate for 2004-05 either.   
 
The AEC program has been very strong in the areas of nontraditional participation (4P1) 
and completion (4P2) and in 2004-05 the program had its highest rate of nontraditional 
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participation.  The nontraditional completion rate would be much higher if those who 
went on to further education were also included.   Job placement (3P1) and retention in 
employment (3P2) were exceptional for this program in 2004-05.    
 
While the new AEC students have done better in academic achievement (1P1) than the 
DRENG students, vocational achievement (1P2) is an area that still needs to be 
improved as AEC students have failed to meet the standard since 2002-03.  Peer tutors 
will continue to be hired in the AEC program to assist at-risk students. 
 
 

                        PERFORMANCE SUMMARY Administration of Justice (AJ)     
       

Years                                       ACTUAL PERFORMANCE LEVELS  
                               (* indicates program met and/or exceeded goal) 
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00  73.08%  *  88.46%  42.31%  *  33.33%  80.00%   *  57.83%  *  55.56%   * 
2000-01  71.43%  85.71%   35.71% *  61.11%  90.91%   *  52.94%  *  62.50%   * 
2001-02  81.82%  *  86.96%  39.13%   *  80.00%  * 100.00%  *  60.00%  *  57.14%   * 
2002-03  81.82%  *  90.91%  54.55%   *  66.67% 100.00%  *  62.30%  *  56.25%   * 
2003-04  57.14%    85.71%  28.57%     75.00%  * 100.00%  *  60.94%  *  87.50%   * 
2004-05  86.67%  * 100.00% *  11.76%     66.67%  100.00%  *  65.15%  * 100.00%  * 
 
The Administration of Justice (AJ) program at HawCC has been consistently very strong 
in job retention (3P2), and in nontraditional participation (4P1) and completion (4P2).   It 
has also been fairly strong in academic achievement (1P1), but fell below this standard 
in 2003-04.  Until this past reporting period, AJ had consistently fallen below the 
standard in vocational achievement (1P2).  HawCC underwent numerous program 
coordinator changes over a short period of time, but hired a new program coordinator in 
2003.  That program coordinator put concerted effort into ensuring student success, 
including case management of all students majoring in AJ.  A peer tutor was also hired 
to assist the program coordinator.  With the  coordinator’s case management efforts and 
with her continuity, student performance improved to 100% in vocational achievement 
(1P2) in 2004-05.  Student performance in academic achievement (1P1) also improved 
and it reached its highest level of performance in 2004-05.  Nontraditional participation 
(4P1) and completion (4P2), though always high, also reached the highest levels of 
performance in 2004-05.  HawCC proposes to continue to augment this program in 
2006-07 with instructional support—peer tutors-- to ensure the continued levels of 
performance in vocational skill understanding. 
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                       PERFORMANCE SUMMARY Auto Mechanics Technology (AMT)    
        

Years                                       ACTUAL PERFORMANCE LEVELS   
                               (* indicates program met and/or exceeded goal)  
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00  83.33%   *   88.89%  61.11%   *   72.73%   93.75%  *   6.12%    0.00% 
2000-01  66.67% 100.00%  *  73.68%   * 100.00%  *   91.67%  *   5.56%  13.33% 
2001-02  82.61%   *   91.67%  *  66.67%   *   85.71%  * 100.00%  *   7.55%    0.00% 
2002-03  77.27% 100.00%  *  69.57%   *   68.75%   90.91%  *  10.87%    5.88% 
2003-04  53.85%   86.67%  46.67%   * 100.00%  * 100.00%  *  12.20%  12.50% 
2004-05  75.00%   95.24% *  52.38%   * 100.00%  * 100.00%  *    9.80%    7.14% 
 
Students in the Automotive Mechanics Technology (AMT) program at HawCC have 
performed above the standard fairly consistently in vocational achievement (1P2), but 
have been much less consistent in academic achievement (1P1).  Students consistently 
exceeded the standard during all six reporting years in degrees and credentialing (2P1), 
and job retention (3P2).  Job placement (3P1) has improved and in both 2003-04 and 
2004-05, 100% of the graduates gained employment.  Performance in nontraditional 
participation (4P1) and completion (4P2) has consistently fallen below the standards.  
The ATE Counselor/ Case Manager has recruited, assisted, and provided support for 
several female students, but because of personal issues, many have left the program 
after their first or second semester.  As an example, at the beginning of 2005-06, there 
were four females in the program, but one left at the beginning of Spring 2006 because 
of a serious car accident that prevented her from attending classes.  Two will graduate 
in Spring 2006 (there were initially three females in this group, but one left in Spring 
2005).  One of the two graduating females will not be counted in the completion 
indicators because she plans to return in Fall 2006 as a CARP major.  The other 
already has a job in industry.  All at-risk and nontraditional AMT students will be 
targeted for case management in 2006-07, and concerted efforts will be made to 
improve recruitment, participation, and completion of nontraditional students in AMT. 
 
 

                             PERFORMANCE SUMMARY Carpentry (CARP)     
       

Years                                       ACTUAL PERFORMANCE LEVELS  
                               (* indicates program met and/or exceeded goal) 
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00  73.33%   *  93.33%  *  40.00%  *  66.67%  75.00%   *   0.00%   0.00% 
2000-01 100.00%  *  87.50%  75.00%  *  66.67% 100.00%  *   0.00%   0.00% 
2001-02  87.50%   *  77.78%  55.56%  *  83.33%   * 100.00%  *   0.00%   0.00% 
2002-03  75.00%   100.00% *  75.00%  * 100.00%  * 100.00%  *   3.45%   0.00% 
2003-04  81.25%    94.12%  *  70.59%  *  50.00%   100.00%  *   4.65%   7.14% 
2004-05  87.50%   * 100.00% *  75.00%  *  91.67%   * 100.00%  *   6.82%    5.88% 
 
In all six reporting years, students in the Carpentry (CARP) program at HawCC 
consistently performed above the standard in degrees and credentialing (2P1) and in 
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retention in employment (3P2).  CARP students performed above the standard in 
academic achievement (1P1) four out of six years, but failed to do so in both 2002-03 
and 2003-04.  They again met the standard in 2004-05, but this is area needs to be 
watched over the next few years.  Since 2002-03, CARP students have consistently 
exceeded the standard in vocational achievement (1P2).  Placement in employment 
(3P1) has been inconsistent and may follow the trends in the construction industry.  The 
area of most concern is in nontraditional participation (4P1) and completion (4P2).  Until 
2002-03, no female student had participated in the program, but in 2003-03, one female 
student did enter the program.  This student completed the program in 2003-04.  There 
are currently four females in the program and one will be graduating in Spring 2006.  A 
concerted effort will be made to recruit and retain female students into the CARP 
program. 
 
 

                             PERFORMANCE SUMMARY Care Home Operator (CHO)     
        

Years                                       ACTUAL PERFORMANCE LEVELS   
                               (* indicates program met and/or exceeded goal)  
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00      0.00%     0.00%     0.00%      6.52%  
2000-01        
2001-02      0.00% 100.00%  *    0.00%    22.73%   *  
2002-03 100.00%  * 100.00%  *    0.00%    13.40%  
2003-04       10.64%  
2004-05   66.67% 100.00% *    00.00%    10.20%  
 
At HawCC, the Care Home Operator (CHO) program is a short certificate program.  To 
enroll in this program, students must already have their Certified Nurse’s Assistant 
(CNA) license.  This program does not offer a degree and few students take these 
courses.   There are no data on employment and retention because not only is there no 
degree offered, but this population is generally self-employed after program completion.  
 
 

                             PERFORMANCE SUMMARY Diesel Mechanics (DISL)     
       

Years                                       ACTUAL PERFORMANCE LEVELS  
                               (* indicates program met and/or exceeded goal) 
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00  42.86%  85.71%  57.14%  *   50.00% 100.00%  *    4.17%    0.00% 
2000-01  64.29%  93.75%  *  56.25%  *   50.00% 100.00%  *    3.85%  11.11% 
2001-02  80.00%  66.67%  66.67%  *   44.44% 100.00%  *    0.00%    0.00% 
2002-03  50.00%  87.50%      50.00%  * 100.00% * 100.00%  *    4.00%    0.00% 
2003-04  68.75%  70.59%    52.94%  *   75.00% * 100.00%  *    7.41%    0.00% 
2004-05  71.43%  87.50%    37.50%  *   77.78%  *   71.43%     4.17%    0.00% 
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The Diesel Mechanics (DISL) program at HawCC has been consistent in meeting or 
exceeding the standard in only two areas: degrees and credentialing (2P1) and until 
2004-05, in job retention (3P2).  In all other indicators, the program has failed to 
consistently meet the standards, though there has been improvement over the past 
three reporting years in job placement (3P1).  This trend is expected to continue as 
there is currently a demand for DISL mechanics in Hawaii County.  The DISL program 
has no entry level requirements so many students who enter the program are 
academically underprepared.  Nontraditional participation (4P1) and completion (4P2) 
has also been a problem in DISL.  Over the past five years, the program has only had 
two female students enter the program, and neither of them completed the program.  A 
concerted effort will be made to recruit and improve the participation (4P1) and 
completion (4P2) of female students.  DISL has only one instructor and one assistant, 
so several peer tutors were hired in 2004 to assist at-risk students.  This strategy was 
continued in 2005-06 and will continue in 2006-07.  Tutors will be especially necessary 
because the program instructor retired and a new instructor began in Spring 2006.  
Though highly qualified in his field, he will need time to develop his curriculum and to 
learn about the college and students.  This program was targeted for case management 
in 2004-05, 2005-06, and will continue to be case managed in 2006-07.    
 
 

               PERFORMANCE SUMMARY Early Childhood Education (ECED)     
       

Years                                       ACTUAL PERFORMANCE LEVELS  
                               (* indicates program met and/or exceeded goal) 
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00  70.00%  84.38%  31.25%  76.92%  * 100.00%  *    3.39%    6.67% 
2000-01  77.42%  80.65%  41.94%  *  93.33%  * 100.00%  *    4.46%    0.00% 
2001-02  82.05%   *  97.56%  *  34.15%  76.92%  * 90.00%    6.82%    5.88% 
2002-03  72.22%  89.19%  32.43%      71.43%  * 100.00%  *    8.13%   15.79%   * 
2003-04  75.00%  83.33%  33.33%      91.67%  * 100.00%  *    4.35%    0.00%     
2004-05  86.05%  *  87.50%  33.33%      75.00%  * 100.00% *    5.31%    0.00%     
 
Students in the Early Childhood Education (ECED) program at HawCC consistently 
exceeded the standards in employment (3P1) and retention in employment (3P2) over 
the past six reporting years.  But in all other areas, ECED has failed to consistently 
meet the standards.  ECED was targeted for case management in 2004-05.   However, 
because ECED has two very dedicated program advisors and because of the resource 
needs of other programs, the college felt that case management was not necessary in 
2005-06.  In 2006-07, the program instructors will be offered the option of hiring peer 
tutors to assist at-risk students.   Currently, the program advisors are working on 
program modification and articulation with UH Hilo so that ECED graduates will have 
the option to transfer to UH Hilo and enter a Social Science program there.  A concerted 
effort will be made to recruit more male participants (4P1) into the ECED program and 
to assist them with completion (4P2).    
 
 



  
 Campus Plan-- 27 

           PERFORMANCE SUMMARY Electrical Installation & Maintenance    
                                              Technology (EIMT)    

        
Years                                       ACTUAL PERFORMANCE LEVELS   

                               (* indicates program met and/or exceeded goal)  
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00  88.89%   *   94.44% *  83.33%  *  80.00%   *  91.67%   *    7.50%    0.00% 
2000-01  75.00%   87.50%  75.00%  *  66.67%  90.00%   *    3.45%    8.33% 
2001-02 100.00%  *   83.33%  50.00%  *  83.33%   *  90.00%    3.03%    0.00% 
2002-03  87.50%   * 100.00% *  72.22%  * 100.00%  * 100.00%  *    2.27%    0.00% 
2003-04  90.00%   *   95.00% *  70.00%  *  84.62%   *  81.82%   *    7.02%    7.14% 
2004-05  91.91%   * 100.00% *   56.52% *  64.29%    77.78%   13.46%  14.29%  * 
 
The Electrical Installation and Maintenance Technology (EIMT) program at HawCC 
consistently met or exceeded the standard in degrees and credentialing (2P1) for the 
past six years.  EIMT students have also performed well in academic achievement 
(1P1), and until 2004-05, in job placement (3P1) and retention (3P2).  This is puzzling 
because there has been a construction boon in Hawaii County.  It is expected that these 
indicators should improve again in 2005-06.  Vocational achievement (1P2) has been 
sporadic, but has improved over the past three reporting years.  The area of most 
concern is in nontraditional participation (4P1) and completion (4P2), though completion 
(4P2) exceeded the standard for the first time in 2004-05.  Prior to 2004-05, the 
program never met the standard in either of these indicators.  In 2004-05, there were 
five females in the program, two graduated and three moved on to the second year of 
the program.  In 2005-06 one new female entered the program and there were four 
females in the program.  The first-year student left after about a month because she felt 
unprepared for the program and a second-year student left because of difficulty with her 
pregnancy.  It is expected that the two remaining females will graduate in Spring 2006. 
The ATE Counselor/Case Manager provided case management for female students in 
2003-04 and in 2005-06 to encourage and support completion (4P2).  These efforts will 
continue in 2006-07. 
 
 

                           PERFORMANCE SUMMARY Electronics Technology (ET)     
       

Years                                       ACTUAL PERFORMANCE LEVELS  
                               (* indicates program met and/or exceeded goal) 
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00  73.33%  *  66.67%  26.67%  33.33%   66.67%  *   2.70%   0.00% 
2000-01 100.00% *  83.33%  33.33%  57.14% 100.00%  *   6.06%    0.00% 
2001-02  62.50%  90.00%  40.00%   *  50.00% 100.00%  *   7.41%    0.00% 
2002-03  69.23%    84.62%  46.15%   *  75.00%   * 100.00%  *   4.76%   16.67%   * 
2003-04  85.71%  *   88.89%  22.22%   66.67%     100.00%  *   5.88%    0.00%     
2004-05  75.00%   90.00% *  50.00%   * 100.00%  *  100.00% *   5.56%   12.50%     
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The only strong area of performance for the HawCC Electronics (ET) program is in job 
retention (3P2).  Performance has been sporadic in degrees and credentialing (2P1) 
and in academic achievement (1P1).  Students in ET met the standard for the first time 
in vocational achievement (1P2) in 2004-05.  Despite the solid performance in retention 
in employment (3P2) and the improvement in employment (3P1) in 2004-05, the ET 
program has consistently fallen below the standard in all other indicators.  The most 
problematic areas are in vocational achievement (1P2) and nontraditional recruitment 
(4P1) and retention (4P2).  The Job Placement Counselor will work closely with these 
students to assist with employment (3P1) after program completion and the Case 
Manager will provide case management for academically at-risk students in the ET 
program.  Despite efforts to recruit qualified peer tutors, the program advisor has been 
unable to identify tutors who are able to tutor at-risk students in this program.  The 
Counselor/Case Manager will again attempt to assist the program advisor in identifying 
and hiring at least one peer tutor in 2006-07.   A concerted effort will be made to recruit 
(4P1) and retain (4P2) more female students into the program and the Counselor/Case 
Manager will provide case management services to female ET students. 
 
 

                             PERFORMANCE SUMMARY Food Service (FSER)     
       

Years                                       ACTUAL PERFORMANCE LEVELS  
                               (* indicates program met and/or exceeded goal) 
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00  78.00%  *  87.04%  50.00%  *  63.89%  86.96%  *   N/A   N/A 
2000-01  70.59%  80.00%  45.71%  *  66.67%  93.33%   N/A   N/A 
2001-02  78.38%  75.00%  52.50%  * 100.00%  *  93.75%  *   N/A   N/A 
2002-03  81.58%  *  78.57%  59.52%  *  95.24%   * 100.00% *   N/A   N/A 
2003-04  61.54%    67.57%  35.14%      80.00%   *  95.00%  *   N/A   N/A 
2004-05  47.06%    67.50%  25.00%      84.62%   * 100.00% *   N/A   N/A 
 
Students in the FSER program have consistently met the standards for the past four 
years in employment (3P1) and retention in employment (3P2).  Until 2003-04, the 
HawCC Food Service (FSER) program had consistently met the standard in degrees 
and credentialing (2P1), but they have failed to do so for the past two reporting periods.  
The FSER program has never met the standard in vocational achievement (1P2) and 
has been sporadic in academic achievement (1P1).  Students in FSER will often exit the 
program in favor of employment once they have gained sufficient knowledge and skills 
required to work in the industry.  Others apply for certificates, but then register for their 
academic courses after they have finished the vocational courses and often do not 
successfully complete all of their academic courses to qualify for the AAS degree. This 
program has no math or reading entry level requirements and many students who enter 
the program are academically underprepared.  The program advisor modified the 
program in Fall 2005 to require that students place into Math 50, but instructors are 
concerned that this will damage program enrollments.  The FSER program was targeted 
for case management for the past two years and will again be targeted in 2006-07.  
Peer tutors will continue to be hired, and the Counselor/Case Manager will work closely 
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with academically at-risk students and to assist those who leave the program in 
applying for degrees and/or certificates, 
 

                             PERFORMANCE SUMMARY Hotel Operations (HOPE)     
       

Years                                       ACTUAL PERFORMANCE LEVELS  
                               (* indicates program met and/or exceeded goal) 
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00  70.00%  80.00%  30.00%  57.14% 100.00%  *  27.59%   *  40.00%    * 
2000-01  85.71%   *  75.00%  37.50%   *  60.00% 100.00%  *  23.81%   *    0.00% 
2001-02  50.00%  85.71%  28.57%  33.33% 100.00%  *  26.09%   *  50.00%    * 
2002-03 100.00%  *  87.50%  62.50%   * 100.00% * 100.00%  *  18.75%   *    0.00% 
2003-04  00.00%  00.00%  00.00%      40.00%  * 100.00%  *  50.00%   *  
2004-05  66.67%  75.00%  25.00%            8.33%      0.00% 
 
Until 2004-05, students in the Hotel Operations (HOPE) program at HawCC consistently 
exceeded the standards in job retention (3P2) and nontraditional participation (4P1).  
Though there was no data available for job placement (3P1) and retention in 
employment (3P2) in 2004-05, there had been improvement in job placement (3P1).  
HOPE students have consistently failed to meet the standard in vocational achievement 
(1P2).  In addition, for the past six years, performance in academic achievement (1P1) 
and degrees and credentialing (2P1) has been inconsistent.    Though nontraditional 
participation (4P1) had always exceeded the standard until 2004-05, nontraditional 
completion (4P2) has been poor.  In 2004-05 and 2005-06, case management was 
provided for academically at-risk and nontraditional students to assist with academic 
(1P1) and vocational achievement (1P2), as well as with nontraditional completion 
(4P2).  This will be continued in 2006-07.  This program is in the process of program 
revision to better meet the demands of industry and to increase transfer credit options 
for HOPE students who choose to continue with their education after program 
completion.  In the process, the name will also undergo change.   
 
 

                             PERFORMANCE SUMMARY Human Services (HSER)     
       

Years                                       ACTUAL PERFORMANCE LEVELS  
                               (* indicates program met and/or exceeded goal) 
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00  91.67%  * 100.00%  *  25.00%  66.67% 100.00%  *  10.87%    0.00% 
2000-01 100.00% * 100.00%  *  66.67%  *  25.00% 100.00%  *  14.71%    0.00% 
2001-02  85.71%  *   85.71%  28.57%  50.00% 100.00%  *  21.95%   *  16.67%    * 
2002-03  66.67%     77.78%    00.00%      00.00%   18.18%   *    0.00% 
2003-04  66.67%     88.89%    11.11%        24.39%   *    0.00% 
2004-05 100.00% *   100.00% *   25.00%     100.00%  * 100.00%  *  16.33%   *    0.00% 
 
The Human Services (HSER) program at HawCC is a short 21-credit certificate 
program.  It works well in conjunction with a Liberal Arts and/or an AJ degree.  
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Employability in the human services field, nearly without exception, requires many more 
years of education.  In 2004-05, students in the HSER program exceeded the standard 
in five of the indicators—the best performance observed in the six reporting years.  This 
may be partially due to the fact that the AJ advisor has also advised HSER students.  In 
2002-03 and 2003-04, Human Services students underperformed in academic 
achievement (1P1), reaching the lowest levels of the five-year reporting period, but this 
came up to 100% in 2004-05.  The program also had not met the standard in vocational 
achievement (1P2) since 2000-01, but this too came up to 100% in 2004-05.  
Credentialing (2P1) has been a problem and HSER students have failed to meet the 
standard in five out of six years.  This is probably due to the fact that most HSER 
students continue on to higher degrees after completing HSER courses.  Until 2004-05, 
the program never met the standard in employment (3P1), though those who were 
employed were able to retain employment (3P2) at 100%.  Nontraditional participation 
(4P1) has improved over the past four years, but completion rates (4P2) fell below the 
standard in five of the six years.  Case management will be provided for academically at 
risk students to assist with academic (1P1) and vocational achievement (1P2) and with 
degrees and credentialing (2P1).  Peer tutors will be hired in 2006-07.  The Job 
Placement Counselor will work with HSER students to assist with employment (3P1) 
and with placement in practicum sites that will positively benefit students’ work 
experience and have the potential for employment after practicum completion. 
 
 

                            PERFORMANCE SUMMARY Information Technology (IT)     
       

Years                                       ACTUAL PERFORMANCE LEVELS  
                               (* indicates program met and/or exceeded goal) 
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00     0.00% 100.00%  *    0.00%      N/A   N/A 
2000-01   83.33% * 100.00%  *  16.67%     N/A   N/A 
2001-02   80.65%   81.82%    9.09% 100.00%  * 100.00%  *   N/A   N/A 
2002-03   66.67%       82.35%    17.65%  33.33% 100.00%  *   N/A   N/A 
2003-04 100.00% *     83.33%    29.17% 100.00%  * 100.00%  *   N/A   N/A 
2004-05   84.62% *   100.00% *    40.00%  * 100.00%  * 100.00% *   N/A   N/A 
 
The Information Technology (IT) program at HawCC has failed to meet any of the 
standards consistently over the past six years but it exceeded all measurable standards 
in 2004-05.  IT students have met the standards three times in academic achievement 
(1P1) and vocational achievement (1P2) during the six-year period.  Up until 2004-05, 
very few IT students had successfully completed the program, though in 2004-05 forty 
percent of the students completed the program, thus exceeding the standard in degrees 
and credentialing (2P1).  Employment rates have improved, and in the past three out of 
four years, 100% of completers were employed (3P1).  The program has had a 100% 
retention in employment (3P2) rate for the past four years.  Case management was 
provided in 2004-05, 2005-06, and will again be provided in 2006-07.  The 
Counselor/Case Manager hired a peer tutor in Spring 2004, but he did not continue 
tutoring after that semester.  The Counselor/Case Manager has approached the IT 
instructors for additional recommendations, but they did not feel that they had any 
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qualified students.  The Counselor/Case Manager will continue to work with the IT 
instructors to hire a tutor(s) in 2006-07. 
 

                             PERFORMANCE SUMMARY Marketing (MKT)     
        

Years                                       ACTUAL PERFORMANCE LEVELS   
                               (* indicates program met and/or exceeded goal)  
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00  62.50%   90.00%  *  10.00%  50.00% 100.00%  *    N/A   N/A 
2000-01  60.00%   80.00%  26.67%  66.67% 100.00%  *    N/A   N/A 
2001-02  78.57% 100.00%  *  20.00%  75.00%   *   66.67%    N/A   N/A 
2002-03  90.91%  * 100.00%  *  36.36%  *  33.33% 100.00%  *    N/A   N/A 
2003-04  83.33%  * 100.00%  *  71.43%  *  50.00% 100.00%  *    N/A   N/A 
2004-05  45.45%     81.82%   27.27%  *  80.00%   * 100.00% *    N/A   N/A 
 
Students in the HawCC Marketing (MKT) program consistently exceeded the standards 
over the past three years in degrees (2P1) and retention in employment (3P2).  For the 
first time in 2002-03 and again in 2003-04, the MKT program exceeded the standard in 
academic achievement (1P1), though performance on this standard dropped to its 
lowest level in 2004-05.  Though students did very well in vocational achievement (1P2) 
in the previous three years, performance also dropped in this area as well in 2004-05.  
The program has performed consistently below the standard in job placement (3P1), 
though this did improve in 2004-05.  But of those who were employed, there was a 
100% retention (3P2) rate in fiver of the six years.  This suggests that the program 
prepares MKT students for employment success.  This program was targeted for case 
management services in 2004-05 and in 2005-06, and will again be provided with these 
services in 2006-07.   The BEAT Counselor/ Case Manager will work with MKT 
instructors to identify and hire a peer tutor to assist at-risk MKT students. 
 
 

PERFORMANCE SUMMARY Welding and Sheet Metal (WELS) 
 Machine, Welding, and Industrial Mechanics Technologies (MWIM) 

    
        

Years                                       ACTUAL PERFORMANCE 
LEVELS 

  

                               (* indicates program met and/or exceeded goal)  
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00   87.50% * 100.00% *  62.50%  *  75.00%  * 100.00% *    0.00%    0.00% 
2000-01   60.00% 100.00% *  42.86%  *  42.86%  66.67%    3.03%    0.00% 
2001-02   50.00% 100.00% *  00.00%  33.33% 100.00% *    0.00%    0.00% 
2002-03 100.00% * 100.00% *  20.00%         4.88%    0.00% 
2003-04 WELS   44.44%  100.00% *  13.33%     00.00%     4.35%    0.00% 
2003-04 MWIM   00.00% 100.00% *  00.00%      0.00%  
2004-05 WELS  75.00%  100.00% *  40.00% *   00.00%   14.29% *   50.00%  * 
2004-05 MWIM  83.33%  * 100.00% *  12.50%      8.00%     0.00% 
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The Machine, Welding and Industrial Mechanics Technologies (MWIM) program at 
HawCC consistently exceeded the standard in vocational achievement (1P1) in all six 
reporting years.  In all other indicators, the program has failed to consistently meet the 
standards.  Whereas most programs at HawCC have met or exceeded the standard in 
degrees and credentialing (2P1), there have been very few students to receive degrees 
or credentials in WELS/MWIM since 2000-01.  This is possibly due to the frequent 
program changes.  There has been no data available for employment (3P1) and 
retention in employment (3P2) for the past several years.   Nontraditional participation 
(4P1) and completion (4P2) rates have never met the standard except in 2004-05 when 
one WELS student completed the program.  There are currently two females enrolled in 
the program, but of the two who were enrolled in the previous year, none continued to 
the second year of the program.  The program is under revision, and the name was 
changed to Machine, Welding, and Industrial Mechanics Technologies (MWIM).  The 
Counselor/Case Manager assisted with course substitution documentation to allow 
students to gain equivalent credits completed under the previous program to facilitate a 
greater opportunity for graduation (2P1).  The program received case management 
services in 2004-05 and 2005-06.  It  will continue to receive services in 2006-07.  The 
Job Placement Counselor will assist WELS and MWIM students with employment (3P1) 
and retention (3P2) in 2006-07.  
 
 

                             PERFORMANCE SUMMARY Nursing-- ADN (NURS)     
       

Years                                       ACTUAL PERFORMANCE LEVELS  
                               (* indicates program met and/or exceeded goal) 
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00  91.30%    * 100.00%  *  33.33%   *   77.78%   * 100.00%  *  13.42%  22.22%    * 
2000-01  95.65%    *   95.83%  *  45.83%   *   55.56% 100.00%  *  12.75%   7.69% 
2001-02  96.88%    *   96.97%  *  27.27% 100.00%   *   90.91%  *  12.97%  20.00%    * 
2002-03  87.18%    *   95.00%  *  55.00%   *   44.44% 100.00%  *  11.62%   4.55% 
2003-04  87.80%    *   93.18%  *  50.00%   *   77.27%   * 100.00%  *  11.01%   4.35% 
2004-05  93.22%  *   91.94%  *  35.48%     72.73%   * 100.00% *  13.22%  20.83%    * 
 
The Nursing (NURS) program at HawCC is one of the most popular programs, but it is 
also the most competitive and difficult to gain entry into.  It is a three-year program (with 
prerequisites) that ultimately leads to RN licensure.  Students must complete 27 credits 
of prerequisites, reach college level in reading, writing and math, take the Pre-Nursing 
exam and be accepted into the program before they can even begin the vocational 
portion of the course work.  The program only accepts 20 students per year.  For the 
past six years, the NURS program has consistently met or exceeded the standards in 
academic (1P1) and vocational achievement (1P2) and in job retention (3P2).  Degrees 
and credentialing (2P1) is also a strong area, with 55%  in 2003-04 and 50% in 2004-05 
of NURS concentrators completing the program with degrees or certificates (2P1).  
However, this level of performance dropped below the standard in 2004-05.  These 
indicator numbers, though very promising only reflect concentrator numbers—those 
who have already shown achievement and been accepted into the program.  They do 
not reflect the 316 Pre-Nursing students who have not gained entry into the program.  
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The program has also been strong in job placement (3P1), and retention in employment 
(3P2) has remained stable at 100% in every year except one.  Nontraditional 
participation (4P1) has never met the standard and nontraditional completion (4P2) 
rates have also been a weak area for the program, though performance in this area was 
promising in 2004-05.  The Pre-Nursing group of students was targeted for case 
management services in 2005-06 to assist with academic support and to encourage 
alternative career exploration for those who have not been accepted into the program 
after several years of waiting to be accepted.  The Pre-Nursing Counselor is still 
learning about the program and has only begun to work with this group.  These efforts 
will be continued in 2006-07.  A concerted effort will also be made to recruit (4P2) and 
retain (4P2) more male students into the program. 
 
 

                         PERFORMANCE SUMMARY Office Administration Tech (OAT)    
        

Years                                       ACTUAL PERFORMANCE LEVELS   
                               (* indicates program met and/or exceeded goal)  
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00  75.61%  *  81.40%  41.86%  *  64.29%   94.44% *  11.80%    0.00% 
2000-01  71.43%  87.72%  43.86%  *  72.73%  *   93.75% *    8.23%  10.71% 
2001-02  86.67%  *  83.67%  40.82%  *  72.00%  *   88.89%    6.02%    7.14% 
2002-03  72.97%  82.50%  40.00%  *  55.00%     90.91% *    3.16%    0.00% 
2003-04  78.79%  77.14%  22.86%     68.75%   100.00% *    9.18%    0.00% 
2004-05  78.05%  80.49%  31.71%     87.50%  *   85.71%   11.43%    0.00% 
 
Until 2003-04, the strength in the Office Administration Technology (OAT) program at 
HawCC was in degrees and credentialing (2P1) and students in the program 
consistently met or exceeded the standard.  But in 2003-04 as well as in 2005-06, 
performance in this area dropped below the standard.  Though employment rates (3P1) 
have been inconsistent, students met or exceeded the standard in job retention (3P2) in 
four out of the six years.  The OAT program has consistently failed to meet the standard 
in academic achievement (1P1) and has never met the standard in vocational 
achievement (1P2).  Students also fell below the standards in nontraditional 
participation (4P1) and completion (4P2) in all six reporting years. This program was 
targeted for case management in 2004-05, 2005-06, and will again be targeted for 
services in 2006-07.  The Job Placement Counselor will work with OAT students to 
assist with employment (3P1) and OAT instructors will be encouraged to identify and 
hire peer tutors.  A concerted effort will be made to recruit (4P1) and retain (4P2) more 
male students into the OAT program.  The program has undergone two years of 
program and course modifications and has a new name—Business Technology 
(BTEC). 
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                             PERFORMANCE SUMMARY Practical Nursing (PRCN)     

       
Years                                       ACTUAL PERFORMANCE LEVELS  

                               (* indicates program met and/or exceeded goal) 
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-00  89.47%  *   84.21%  47.37%  *  64.29%   55.56%   *  17.95%  *  27.27%  * 
2000-01  93.33%  * 100.00%  *  66.67%  *  81.82%  *   55.56%      15.25%  *  13.33% 
2001-02  93.33%  * 100.00%  *  62.50%  *  90.00%  *   55.56%  12.07%  16.67%  * 
2002-03  72.22%       66.67%    44.44%  *  90.00%  *   66.67%      14.00%     33.33%  * 
2003-04  90.00%  *      80.00%    50.00%  *  50.00%    100.00% *       6.12%       0.00% 
2004-05  90.00%  *      90.91% *  36.36%  *  40.00%    100.00% *     16.67%  *    57.14% * 
 
The Practical Nursing (PRACN) at HawCC is a certificate program that leads to 
licensure at the LPN level.  It is uncertain whether this program will continue to be 
offered at HawCC due to a lack of qualified instructors and sufficient funds.  As it is, 
currently this program only accepts 10 new students every other year into the program. 
The PRACN program met or exceeded the standard all six years in degrees and 
credentialing (2P1).  It also met or exceeded the standard in five out of the six years in 
academic achievement (1P1).  Job placement (3P1) has been a weak area, though for 
the past two years, there has been a 100% retention rate in employment (3P2) rate.  
Though nontraditional participation (4P1) has been a weak area, in 2004-05 
performance exceeded the standard.  Nontraditional completion (4P2) rates have been 
much better as nontraditional students exceeded this standard in four out of six years.  
Vocational achievement (1P2) has been sporadic, though it improved in 2004-05.  The 
Job Placement Counselor will work with PRACN students to assist with job placement 
(3P1) and retention (3P2).  A concerted effort will be made to recruit (4P1) and retain 
(4P2) more male students into the program and case management will again be 
provided in 2006-07 for the Pre-PRACN group.   
 
 

                    PERFORMANCE SUMMARY 
                   Substance Abuse Counseling (SUBS)    

        
Years                                       ACTUAL PERFORMANCE LEVELS   

                               (* indicates program met and/or exceeded goal)  
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

2004-05  100.00%  *     100.00% *    00.00%     
 
The Substance Abuse Counseling (SUBS) program at HawCC is a new program.  The 
curriculum was developed by the AJ advisor in collaboration with the State of Hawaii 
Department of Health, Alcohol and Drug Abuse Division (ADAD).  The program is an 18 
credit certificate of completion program and when combined with an associate’s degree, 
students become eligible to receive 2000 hours towards the 4000 hours required for the 
Department of Health ADAD certificate.  This program allows students to gain entry 
level positions as paraprofessional substance abuse counselors.  In the first year of 
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collected indicator data, this program did very well—student performance exceeded the 
standards—at 100%-- in all indicators that data was collected for except in degrees and 
credentialing.  Because it is a new program, students have not yet completed all the 
coursework required for the CC.  This program reflects HawCC’s mission by providing 
an educational program that is responsive to the needs of the community. 
 
 

                             PERFORMANCE SUMMARY Tropical Forest Ecosystem  
                                                      and Agroforestry (TEAM)     

        
Years                                       ACTUAL PERFORMANCE LEVELS   

                               (* indicates program met and/or exceeded goal)  
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

2002-03   85.71% *   85.71%   57.14% *    57.14%  *   50.00%  * 
2003-04 100.00% * 100.00% * 100.00% *   50.00% 100.00% *  42.11%  *   33.33%  * 
2004-05 100.00% * 100.00% *  75.00%  *   50.00% 100.00% *  57.14%  *   80.00%  * 
 
The Tropical Forest Ecosystem and Agroforestry (TEAM) program is a new program at 
HawCC.  The first cohort of students began the program in the 2001-02 year.  The 
program requires high levels of Math skills, a science-intensive curriculum, and English 
courses at the 100 level.  In its first two years, the program did well in academic 
achievement (1P1), degrees and credentialing (2P1), and had a very high rate of 
nontraditional participation (4P1) and completion (4P2).  In 2003-04, TEAM students 
also exceeded the standard in vocational achievement (1P2) at 100%.  There was no 
data on employment (3P1) and retention (3P2) in 2002-03, but in 2003-04, though 
employment was at only 50%, retention (3P2) was at 100%.  The Job Placement 
Counselor will assist TEAM students with employment (3P1) and retention (3P2) in 
2005-06. 
 
 
The following table presents the performance of HawCC special populations in the 
2004-05 year for each indicator and is summarized below: 
 
                                                 PERFORMANCE SUMMARY 2004-05   

        
SPECIAL                               ACTUAL PERFORMANCE LEVELS  

POPULATIONS                   (* indicates population met and/or exceeded goal)  
 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

Individuals With Disabilities  78.95%      85.00%       45.00%  *   77.78%  *  100.00% *   26.47%   *   19.35%  * 
Economically Disadvantaged  78.86%      87.21%   39.15%  *   77.91%  *    97.01%  *   18.97%   *   20.00%  *  
Nontraditional Enrollees  83.67%  *  89.47%       33.33%        57.14% 100.00%  *   
Single Parents  94.12%  *  94.44%    *   38.89%  *   92.86%  * 100.00%  *     8.33%   00.00% 
Displaced Homemakers  63.33%  78.79%     30.30%      100.00% * 100.00%  *   19.75%   *   23.53% * 
Limited English Proficient  81.81%  *  84.21%   42.11%   *    75.00%  * 100.00%  *   16.00%   *   00.00%  
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While in the last reporting year—2003-04-- none of the six Special Populations groups 
met the standard for job placement (3P1), in 2004-5, all but nontraditional enrollees did.  
This shows significant improvement.  Also significant is that all groups, once employed, 
exceeded the standard in job retention (3P2).  However, only 3 groups met or exceeded 
the standard in academic achievement (1P1): nontraditional enrollees, single parents 
and limited English proficient (LEP) students met or exceeded the standard in academic 
achievement (1P1).  It is a concern that only one group—single parents—exceeded the 
standard in vocational achievement (1P2).  Though the campus as a whole has always 
exceeded the standard in degrees and credentialing (2P1), nontraditional students and 
displaced homemakers both fell below the standard.  All groups except single parents 
exceeded the standard in nontraditional participation (4P1).  This group traditionally falls 
below this standard and it may because this group is more cautious about career 
choices.  In addition, no single parents and no limited English proficient (LEP) students 
completed nontraditional programs of study (4P2), though SWDs, economically 
disadvantaged, and displaced homemakers all exceeded this standard. 
 
The following tables provide an overview of each special population group and their 
performance over the past six years: 
 
                  PERFORMANCE SUMMARY Individuals With Disabilities   

        
                               ACTUAL PERFORMANCE LEVELS  
                   (* indicates population met and/or exceeded goal)  

Years 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-2000  77.78% 100.00%  *  26.32%  27.78%  80.00%  28.77%   *  22.22%   * 

2000-01  59.09%  91.30%   *  34.78%    *  30.00%  66.67%  26.09%   *  15.38%   * 

2001-02  85.71%    *  90.00%  46.67%    *  62.50% 100.00%  *  31.48%   *  18.18%   * 
2002-03  88.00%    *  92.00%   *  48.00%    *  35.71% 100.00%  *  20.75%   *  16.67%   * 
2003-04  72.73%      80.77%      34.62%      50.00%   83.33%  *  21.54%   *  00.00%    
2004-05  78.95%      85.00%      45.00%  *  77.78%  *  100.00% *  26.47%   *  19.35%  * 

 
While in 2003-04, SWDs failed to meet all but two indicators: 3P2 and 4P1, there was 
improvement in 2004-05 and this group met or exceeded the standards on all but two 
indicators.  SWDs failed to meet the standards in academic (1P1) and vocational (1P2) 
achievement, but met or exceeded the standards in degrees and credentialing (2P1), 
job placement (3P1), Job retention (3P2), nontraditional participation (4P1), and 
nontraditional completion (4P2).  
 
Over the past two years, HawCC has seen an influx of students who fit into the 
definition of SWDs.   Some of these disabilities include students who are: recovering 
from substance abuse, coming out of incarceration, and diagnosed with mental illness. 
This group has needs beyond those traditionally offered by the counselor for SWDs.  
The SWDs Counselors, along with the services of the Ha`awi Kokua Program, case 
managed this group in 2004-05  and in 2005-06 to improve upon the declining rates 
seen in 2003-04.  These services will be continued in 2006-07.  In addition, continued 
efforts will be made by the SWDs Counselors to work in collaboration with Vocational 
Rehabilitation to better meet the needs of SWDs. 
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                PERFORMANCE SUMMARY Economically Disadvantaged   
        

                               ACTUAL PERFORMANCE LEVELS  
                   (* indicates population met and/or exceeded goal)  

Years 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-2000  74.29%  84.26%  43.52%   *  72.41%  *   95.24%  *  13.24%    8.20% 

2000-01  75.63%  85.88%  47.65%   *  63.49%   90.00%  *  13.64%  16.83%   * 

2001-02  83.33%   *  86.59%  44.69%   *  72.84%   *   88.14%  13.57%  12.38% 
2002-03  81.05%      86.60%  48.45%   *  68.75%       90.91%  *  14.80%  16.19%   * 
2003-04  76.81%      85.84%  39.27%   *  69.15%       98.46%  *  13.59%  13.13%     
2004-05  78.86%      87.21%  39.15%  *  77.91%  *    97.01%  *  18.97%   *  20.00%  *  

 
Economically disadvantaged students have in every year consistently exceeded the 
standard in degrees and credentialing (2P1).  Job retention (3P2) has also been a 
strong area and this group exceeded the standard in five out of six years, but they have 
been inconsistent or below the standard in all other indicators.  In 2004-05, this group 
performed better than in all previous years.   While this group has only met the standard 
once in academic achievement (1P1), it has never met the standard in vocational 
achievement (1P2) and these are the strongest weaknesses of this group.  The ATE 
Counselor/Case manager has observed through the initial assessment-- all new ATE 
students are asked to complete this-- that financial assistance-- financial aid and 
scholarships-- is the greatest unmet need for this group.  In addition, these students 
often don’t have the money to purchase their books and tools.  Student peer advisors 
will continue to assist economically disadvantaged students with FAFSA processing and 
with scholarship information in 2006-07.   Peer tutors will also continue to assist this 
group. 
 
 
                        PERFORMANCE SUMMARY Nontraditional Enrollees   

        
                               ACTUAL PERFORMANCE LEVELS  
                   (* indicates population met and/or exceeded goal)  

Years 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-2000  82.22%   *  82.61%  36.96%  *  65.52%   89.47%   

2000-01  73.33%  93.55%   *  45.16%  *  60.00%   80.00%   

2001-02  72.73%  76.60%  31.91%  64.29% 100.00%  *   
2002-03  77.14%  91.67%   *  44.44%  *  60.00% 100.00%  *   
2003-04  75.68%  85.00%      35.00%      56.25% 100.00%  *   
2004-05  83.67%  *  89.47%      33.33%      57.14% 100.00%  *   

 
Nontraditional enrollees at HawCC have consistently underperformed in most indicators 
and only exceeded the standard in two areas in 2004-05.  In the past four reporting 
years, 100% of those students who were employed, retained (3P2) their jobs.  But these 
students have never met the standard in job placement (3P1).  Nontraditional students 
did not meet the standard in program completion (2P1) in 2004-05, and though the data 
indicates that this group exceeded the standard in three out of the six years, they have  
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not done so since 2002-03. Until 2004-05, they had not met the standard in academic 
achievement (1P1) since 1999-00, and have also had problems in vocational 
achievement (1P2).  This group has been targeted for case management services and 
the Job Placement Counselor will work with this group to increase employment (3P1) 
opportunities in 2006-07. 
 
 
                                       PERFORMANCE SUMMARY Single Parents   

        
                               ACTUAL PERFORMANCE LEVELS  
                   (* indicates population met and/or exceeded goal)  

Years 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-2000  88.42%   *  86.46%  47.92%   *  53.85%  92.86%  *  10.86%  14.75%  * 

2000-01  83.56%   *  92.11%   *  46.05%   *  68.75%  88.64%   9.85%  11.54% 

2001-02  87.18%   *  89.74%  39.74%   *  71.43%   *  80.00%  13.59%  15.00%  * 
2002-03  84.31%   *  92.16%   *  47.06%   *  77.42%   *  87.50%  15.73%  23.33%  * 
2003-04  89.19%   *  97.30%   *  37.84%   *  66.67%    100.00% *  10.34%  17.65%  * 
2004-05  94.12%   *  94.44%   *  38.89%   *  92.86%   * 100.00% *    8.33%  00.00% 

 
Single parents did well in 2004-05 and exceeded all standards except in nontraditional 
participation (4P1) and completion (4P2).  Single Parents exceeded the standards in 
academic achievement (1P1) and program completion (2P1) in all six reporting years.  
They have also done fairly well in vocational achievement (1P2), exceeding the 
standard in four out of the six years.  Though nontraditional participation (4P1) has 
fallen below the standard every year, nontraditional completion (4P2) exceeded the 
standard in four of the six years.  Job placement (3P1) and retention (3P2) has been 
sporadic with these students, though performance in both areas was strong in 2004-05.  
The sporadic performance in employment may possibly be due to the obligations of 
parenting and a lack of additional support.  The greatest weakness is in nontraditional 
participation (4P1) and this may be because this group is cautious in making career 
choices.  The Counselor/ Case Managers will work with this group to encourage and 
support nontraditional participation (4P1) and completion (4P2). 
 
 
                         PERFORMANCE SUMMARY Displaced Homemakers   

        
                               ACTUAL PERFORMANCE LEVELS  
                   (* indicates population met and/or exceeded goal)  

Years 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-2000   00.00%   00.00%  00.00%  00.00%  00.00%  00.00%  00.00% 

2000-01   33.33% 100.00%  *  33.33%  00.00%  00.00%  00.00%  00.00% 

2001-02   66.67% 100.00%  *  66.67%    * 100.00%  * 100.00%  *  00.00%  00.00% 
2002-03   00.00%   00.00%    00.00%     100.00%  * 100.00%  *  00.00%  00.00% 
2003-04   75.00% 100.00%  *  25.00%      00.00%     00.00%  22.86%   * 100.00%  * 
2004-05   63.33%   78.79%    30.30%      100.00% * 100.00%  *  19.75%   *   23.53% * 
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In 2004-05, displaced homemakers exceeded the standard in all but two indicators.  
One hundred percent of this group exceeded the standard in both employment (3P1) 
and retention in employment (3P2), and has done so in three out of the four most recent 
reporting years.  Nontraditional participation (4P1) and completion (4P2) were also 
strong areas for this group both in 2003-04 and in 2004-05.  Vocational achievement 
(1P2) has been a strong area in four of the six reporting years, but this group has never 
met the standard in academic achievement (1P1).  The data gathered in this area has 
been unreliable both at the college and system level.  Until Spring of 2004, HawCC had 
not developed a way to accurately measure and extract data for this special population.  
Currently, the data is being collected from the Initial Assessment administered by the 
Counselor/Case Managers and manually input into the Banner system.  Though 
HawCC is gathering greater numbers of this group, there is still a large population of 
displaced homemakers that has not yet been identified.  Efforts will continue in 2006-07 
to identify, analyze, and provide services to this group.   
 
 
                    PERFORMANCE SUMMARY  Limited English Proficient   

        
                               ACTUAL PERFORMANCE LEVELS  
                   (* indicates population met and/or exceeded goal)  

Years 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-2000  71.43% 100.00% *  28.57%      0.00%    00.00%  16.67%   *    00.00% 

2000-01  85.71%   *   71.43%  42.86%   * 100.00% * 100.00%  *  16.22%   *    00.00% 

2001-02  75.00%   87.50%  50.00%   *    66.67% 100.00%  *  13.16%    00.00% 
2002-03  84.62%   *   69.23%  30.77%          0.00%   00.00%        7.89%    00.00% 
2003-04  72.73%   * 100.00%  *  36.36%   *     25.00% 100.00%  *     13.95%   20.00%  * 
2004-05  81.81%   *   84.21%   42.11%   *     75.00% * 100.00%  *  16.00%    *   00.00%  

 
Though limited English proficient students (LEP) fell substantially below the standards  
in six indicators in 2002-03, their performance improved in 2003-04 and in 2004-05.  
LEP students’ performance actually improved in most areas in 2004-05 and only failed 
to meet the standards in two  areas—vocational achievement (1P2) and nontraditional 
completion (4P2).  Though this group has done fairly well in academic achievement 
(1P1), LEP students’ performance has been inconsistent in vocational achievement 
(1P2), job placement (3P1), and in nontraditional participation (4P1) and completion 
(4P2).   Despite the inconsistent performance in job placement (3P1), in four of the six 
reporting years, 100% of these students retained their jobs (3P2).  The Counselor/Case 
Managers will continue to case manage this group in 2006-07 and the Job Placement 
Counselor will assist LEP students with employment (3P1). 
 
V.  Description of and Rationale for Intervention Strategies 
 
HawCC aims to improve career and technical education as well as student outcomes in 
2006-07 by employing multiple approaches.  The college plans to maintain the current 
level of services to students with disabilities; modify the case management system for 
at-risk Career and Technical Education students and programs; support the college’s 
development of  a Strategic Enrollment Management program  with a specific emphasis 
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on career and technical education; further develop a stronger data collection and 
reporting system; further develop the formal Job Placement infrastructure; recruit more 
nontraditional students: provide peer tutor opportunities, assist students with financial 
aid—FAFSA—and scholarships; plan, develop, and pilot integrated academic courses, 
and continue to facilitate the Women In Technology Club for nontraditional female 
students.  The HawCC Intervention Strategies are described in the pages that follow. 
 
 
 



Hawai‘i Community College  

Strategy 1 – Page 1 

 
CARL D. PERKINS VOCATIONAL AND TECHNICAL 

EDUCATION ACT OF 1998 
__________________________________________________________ 

 
ACHIEVEING STANDARDS 

Intervention Strategy Worksheet 
Strategy #1 

Fiscal Year 2006-07 
 
 

Campus: Hawai‘i Community College 
 
Target Indicator(s): 1P1, 1P2, 2P1, 3P1, 3P2, 4P1, and 4P2 
 
Descriptive Strategy Title: Improving the Performance of Students With Disabilities Year 2 of 
3 (for 2005-06 continuing strategies) 
 
Amount requested for fiscal year:  $102,194 (2006-07) 
 
$15,729 (80% FTE Salary) + $35,092 (50% PTE Salary) + $25,288 (Student Assistants—East Hawai‘i) + $16,000 
(American Sign Language Interpreters) + $6,700 (Supplies/ Equipment/Software—East Hawai‘i) + $3,385 
(Supplies/ Equipment/ Software --West Hawai‘i) = $102,194  
 
Priority Areas:  This strategy addresses: (check all that apply) 
  

 The State’s workforce development needs in Education, Health 
Care, Building  Construction, or Transportation (3P1 and 3P2) 

 Integrated Academics  (1P1, 1P2 and 2P1) 
X Improving Job Placement (3P1) 
 Non-Traditional Student Recruitment and/or Retention (4P1 and 

4P2) 
 
Identified problem for under performance: In examining the data over the past six years, 
CTE Students with Disabilities (SWDs) have failed to consistently meet the standards in: 
Academic Achievement (1P1), Vocational Achievement (1P2), and  Job Placement (3P1), 
though in 2004-05, performance in most areas dramatically improved.  While performance on 
1P1 and 1P2 did not meet the standards, all others (2P1, 3P1, 3P2 and 4P1 and 4P2) met or 
exceeded the standards for 2004-05.  However, despite falling below the standards for 1P1 
and 1P2, this performance still represents a significant improvement from the previous year.  
This increase in performance is most likely due to the additional support of .5 PTE SWDs 
Counselor in West Hawai`i and to the improved relationship with Vocational Rehabilitation.   
 
There is an increasing number of SWDs who have dual diagnoses, along with a history of 
substance abuse, and some have recently been released from incarceration. While 
accommodations and programs are beneficial to these newly defined SWDs, there are also 
many personal issues that become roadblocks to academic success.  There is also a 
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noticeable increase in the number of Chapter 31 Veterans who have service-related 
disabilities.  Efforts have been made to look at the unique needs of this population.  
 
There are over 15 feeder high schools and charter schools on the island of Hawai`i.  These 
schools have increased their transitional support services for DOE Special Education (SPED) 
students who want to attend college to obtain job skills.  The SWDs Counselors at HawCC 
continue to address the significant increase in the number of SPED SWDs graduating from 
high schools with plans to attend HawCC, which has an open-door policy.   Despite being 
separated and on opposite sides of the island, the East and West Hawai`i SWDs Counselors 
have been very successful in collaborating to respond to the influx and needs of this special 
population. 
  
In addition, SWDs also need to better understand their disability, learning style, how their 
disability affects their learning, laws and legislation, and the accommodations that are available 
to them.  SWDs need to grow in the area of self determination and become more active in their 
accommodation and self advocacy skills to discuss their needs with their instructors.  After 
taking their first few classes, SWDs better understand their disabilities, their learning styles, 
and ways their disabilities affect their learning, and they become more experienced and 
confident in their learning.   SWDs need to develop or strengthen their general academic skills 
and often do not carry a full time course load.   SWDs who enter HawCC will generally 
continue if all their disability-related support is in place and their health related needs are met.     
 
The BUS transportation system has improved throughout the island of Hawai`i, and it now 
offers free transportation on scheduled routes.  This population continues to struggle with rural 
transportation, affordable housing, and with establishing an income from SSI or SSDI (with 
support of Disability Rights Advocates) so that they may secure support for their financial, 
medical, and mental health needs.  These are barriers, which may take anywhere from six 
months to two years to materialize.  Some SWDs must stop out of college until they have 
resolved their crises, and they may or may not return.  The SWDs Counselor continues efforts 
to advocate and provide counseling and guidance support for academic and vocational 
achievement, as well as program completion.  Because SWDs have problems that require 
multiple agency interfaces, they often need to be referred to several appropriate community 
agencies.   
 
As evidenced by the core indicator data in 2004-05, the support services provided by the 
SWDs Counselors have positively improved the performance outcomes for 2P1, 3P1, 3P2, 
4P1 and 4P2, especially in the area of job placement (3P1)—SWDs have never before met 
this standard.  The economy on the island of Hawai‘i has grown to offer more employment 
opportunities for all students, including those with disabilities.  Nearly 100% of SWDs who 
attend college, do so to obtain employable skills, but SWDs with severe physical limitations are 
often unable to find full-time employment that offers benefits at the level needed for 
sustenance.  SWDs that enter higher education often have the assistance and services of the 
Department of Vocational Rehabilitation (DVR) well established before entering classes. In 
addition, state, private, and federal vocational rehabilitation agencies also provide additional 
support for placement into employment. 
 
Many SWDs report that they have been trying to obtain full-time employment for many 
semesters after obtaining their degrees. They frequently return to HawCC for an additional 
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degree, hoping to become more employable.  SWDs need an additional layer of personal 
assistance in the job search process and need to develop strong self-advocacy skills.    
 
Strategy Description: HawCC proposes to convert the current FTE (80%) East Hawai`i (EH) 
Counselor for SWDs position into a general funded position and is hoping to complete the 
process by October 2006.  Thus, HawCC is proposing that the funding for the EH Counselor 
for SWDs be continued through Carl Perkins funds for the first quarter only of 2006-07.   
HawCC proposes that the funding for the  PTE (50%) SWDs Counselor at the West Hawai`i 
(WH) campus will be continued through Carl Perkins funds.  The EH Counselor for SWDs will 
continue to collaborate and integrate services with the WH Counselor for SWDs. 
 
The EH Counselor for SWDs will also collaborate with the CTE Counselor/Case Managers, 
and the Job Placement Counselor (JPC) to plan and develop a CTE Enrollment Management 
program to improve recruitment, retention, graduation, and transition services for SWDs at 
both campuses.   
 
The SWDs Counselors will also continue the program development and evaluation of the 
multiple levels of accommodation services provided for SWDs.  The Counselors for SWDs will 
continue to provide information, counseling support, academic advising and accommodations 
to SWDs, assess for barriers and determine appropriate services to facilitate enrollment and 
college success, provide early Compass placement testing assessment, and direct SWDs to 
both campus and community support agencies and services that would further assist and 
support their college success.  In addition, the SWDs Counselors will continue to provide 
information to faculty to foster greater awareness to issues and accommodations for SWDs. 
 
The EH SWDs Counselor recognizes the need to provide basic information to lecturers who 
have Deaf students in their classes.  To address this important component to service provision, 
the EH SWDs Counselor will collaborate with the instructional departments to plan, develop, 
and facilitate a  ‘brown-bag luncheon’ that will allow her the opportunity to educate the faculty 
on the services and support provided to SWDs and clarify any questions regarding 
accommodations and testing coordination.   
 
To address the need for deaf students to be able to effectively communicate with counselors 
and college staff, HawCC proposes to purchase Interpretype®, an assistive technology that 
can be used by a person with normal hearing to communicate with a deaf person and vice 
versa.  The plan proposes to purchase a complete unit for each campus.   
 
The EH SWDs Counselor planned to develop a “New Student Orientation” for SWDs who 
receive in-class accommodations in 2005-06.  She was unable to complete this project, but 
plans to continue working with the deaf population at HawCC.  The EH Counselor for SWDs 
will develop workshops for SWDs on various learning and success strategies tailored to 
different learning styles. 
 
The SWDs Counselors will continue to collaborate with the Job Placement Counselor (JPC) to 
clarify his role and how it relates to the existing vocational rehabilitation agencies that 
contribute to improving employment outcomes for SWDs.   
 
The WH and EH Counselors for SWDs will continue to coordinate the  Hä`awi Kökua Program 
services and provide CTE faculty with information regarding available services to support 
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SWDs’ success in their classes and in meeting their program requirements.  Student 
assistants will continue to be hired, trained and supervised by the SWDs Counselors to provide 
direct service accommodations and support. 
  
Effectiveness Measures: As reported in the Campus Plan section of this proposal (page 8), 
data was collected to create a profile of SWDs who have accessed services through the 
Hä`awi Kökua Lab.  The Student Profile table below shows the issues identified through a self-
assessment of every SWD who has used the lab and is compared over a two year period:  

   

Question 2003-04 2004-05 % change 
CTE Majors 60% 69% +      9%  
Liberal Arts Majors 40% 31% -       9%  
SPED classes in High School 24% 40% +     16%  
Receiving Services from Rehabilitation Counselor 16% 62% +     44%  
Physical Health Problems 22% 42% +     20%  
Learning Disability  9% 53% +     44%  
Difficulty Memorizing info for exams 32% 64% +     32%  
Difficulty focusing in class 27% 50% +     23%  
Difficulty reading 13% 36% +     23%  
Difficulty writing 15% 38% +     23%  
Repeated English writing class 15% 24% +      9%  
Confused by Math symbols 12% 33% +     21% 
Unable to understand Math word problems 19% 43% +     24% 
Able to keep pace with lectures 21% 54% +     33% 
Unable to understand verbal instructions 14% 31% +     17% 
Difficulty with time management 20% 42% +     22% 
Difficulty organizing projects 18% 40% +     22% 
Interested in a support group   7% 33% +     26% 

 
The numbers of students identifying as having a disability has increased greatly.  The profile 
also demonstrates that more new students are entering college with significant academic 
challenges.  While some of the data is demographic in nature, other portions may be used to 
measure effectiveness.   
 
Recently, the Case Management Assistant extracted data from Banner and generated reports 
on SWDs’ Mean GPAs.  The table below provides information taken from two semesters 
comparing term and cumulative GPAs: 

 
 

 

 

 
 

The table indicates an increase in both Term and Cumulative GPA from one semester to the 
next.  The increase in GPA can be an indicator that the program services are producing 

Program 
participants 

Average Term 
GPA 

Average Cumulative 
GPA 

Fall 2004 2.28 2.51 

Spring 2005 2.64 2.75 
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positive outcomes.  It is expected that with the continued services of the EH and WH 
Counselors for SWDs, the Mean GPAs of SWDs will continue to improve. 
 
In addition to the data collected by the Counselors for SWDs, in 2006-07 the Counselors for 
SWDs will collaborate with the Case Management Assistant to collect data relevant to 
Enrollment Management: such as: the number of SWDs with documented disabilities that 
receive accommodations, types of accommodations provided, gender, major, academic status 
(good standing, probation, dismissal, etc), retention, and transition to employment, etc.  It is 
expected that with the comprehensive Enrollment Management services of the EH and WH 
Counselors for SWDs, these areas will over time continue to show improvement.  
 
Rationale: The UHCC Consortium and HawCC has deemed funding for SWDs to be a priority.  
These strategies and accompanying services meet the 504 mandates for the campus and will 
be further implemented and maintained to maximize services to SWDs. 
 
Strategic Enrollment Management is a Goal A strategy that has been identified as a college 
priority in the HawCC Academic Development Plan for 2002-2010.  Expected outcomes of this 
strategy are to: “increase the term-to-term persistence rate of under prepared students and 
students with disabilities, increase the rate of graduation or continued enrollment of degree 
seeking students to 45% by 2010, and to increase the student course completion rates” (p. 
28).   
 
SWDs’ performance levels improved steadily over the previous three reporting years, but again 
dropped in 2003-04, further justifying the need for continued support.  The following table 
presents the performance of HawCC’s SWDS in the 1999-00, 2000-01, 2001-02, 2003-03, 
2003-04, and 2004-05 years: 
 

INDIVIDUALS WITH DISABILITIES PERFORMANCE SUMMARY   
        

ACADEMIC                               ACTUAL PERFORMANCE LEVELS  
YEAR                   (* indicates population met and/or exceeded goal)  

 1P1 1P2 2P1 3P1 3P2 4P1 4P2 
        

1999-2000   77.78% 100.00% *    26.32% 27.78% 80.00% 28.77%   * 22.22%   * 
2000-2001   59.09%   91.30%  *   34.78%  * 30.00% 66.67% 26.09%   * 15.38%   * 
2001-2002 85.71%  *    90.00%   46.67%  * 62.50% 100.00%  * 31.48%   * 18.18%   * 
2002-2003 88.00%  *   92.00%  *   48.00%  * 35.71% 100.00%  * 20.75%   * 16.67%   * 
2003-2004    72.73%    80.77%    34.62% 50.00%   83.33%  * 21.54%   *    00.00% 
2004-2005    78.95%    85.00%   45.00%  *    77.78%  * 100.00% * 26.47%   * 19.35%  * 

 
The SWDs Counselors are active liaisons ensuring that fundamental issues affecting SWDs 
are addressed.  The SWDs Counselors assist SWDs in obtaining adequate documentation, 
setting realistic and meaningful career and employment goals, and in developing 
comprehensive plans.  Additionally, the SWDs Counselors assist SWDs with: housing, 
transportation, financial assistance, adjustment to the disability, and understanding and 
learning to self-advocate and articulate strengths and weaknesses.  SWDs who utilize the 
Hä`awi Kökua Program’s services at the HawCC Hilo campus are surveyed every year and 
highly rate the accommodations and support provided by the SWDs Counselor and the Hä`awi 
Kökua program. 
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Transition issues continue to be crucial to the academic success of SWDs.  The SWDs 
Counselors serve as liaisons and they provide a network for SWDs for all transitional 
components such as: the State Division of Vocational Rehabilitation, private rehabilitation 
agencies, Veterans Affairs, physicians, and clinical professionals. 
 
DOE Special Education (SPED) programs have faced state-wide challenges in funding and in 
providing a continuity of services.  These challenges, in general, require an adjustment to 
changing staff at the high schools as well as a restructuring within the schools to provide 
transitional services.   The HawCC Counselors for SWDs recognize that success cannot occur 
if SPED SWDs do not have adequate preparation and transitional support.  
 
In addition, with the expanded definition of SWDs, the numbers have increased, and there is 
also an increased need for specialized services.  Because attrition is high among SWDs-- 
many who attempt to enroll in college do not make it -- the Counselors for SWDs must 
ultimately address barriers long before students begin classes and face the issues of 
academics.  Because of the additional depth and breadth of services required for these 
groups, the current counselors must further research and tailor services to the individual 
SWDs’ needs. 
 
Budget Summary  
 
Strategy #1 

  Qtr 1 Qtr 2 Qtr 3 Qtr 4 Total 

A.   Personnel            

A-1 Regular Personnel + 
fringe (%)           
East Hawai`i SWDs   
Counselor   $      11,343         $      11,343  

      Fringe: 38.67%  $        4,386         $        4,386  
West Hawai`i SWDs 
Counselor  $        6,326   $        6,327   $        6,326   $        6,327   $      25,306  

      Fringe: 38.67%  $        2,446   $        2,447   $        2,446   $        2,447   $        9,786  
A-O Other Personnel 
+fringe (%)           
Student Assistants (SWDs)  $        6,250   $        6,250   $        6,250   $        6,250   $      25,000  
      Fringe:  1.15%  $             72   $             72   $             72   $             72   $           288  

Sign Language Interpreters  $        4,000   $        4,000   $        4,000   $        4,000   $      16,000  
Total Personnel  $      34,823   $      19,096   $      19,094   $      19,096   $      92,109  
B.  Supplies/ 
Equipment/Software           
      East Hawai`i  $        1,675   $        1,675   $        1,675   $        1,675   $        6,700  

      West Hawai`i  $           846   $           846   $           846   $           847   $        3,385  

Total Supplies/Equipment/ 
Software  $        2,521   $        2,521   $        2,521   $        2,522   $      10,085  

TOTAL   $      37,344   $      21,617   $      21,615   $      21,618   $    102,194  
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CARL D. PERKINS VOCATIONAL AND TECHNICAL 
EDUCATION ACT OF 1998 

__________________________________________________________ 
 

ACHIEVEING STANDARDS 
Intervention Strategy Worksheet 

Strategy #2 
Fiscal Year 2006-07 

 
Campus: Hawai‘i Community College 
 
Target Indicator(s): 1P1, 1P2, 2P1, 4P1, and 4P2 
 
Descriptive Strategy Title: Developing the Enrollment Management System for CTE 
Students Year 2 of 3 (for 2005-06 continuing strategies) 
 
Amount requested for fiscal year: $203,661 (2006-07) 
 
$52,451 (100% FTE Salary) + $75,586 (100% FTE Salary) + $12,126 (50% FTE salary) + $6,069 (Student 
Assistant) + $14,161 (Peer Advisors-- FAFSA) + $21,748 (Peer Tutors) + $2,520 (Supplies) + $15,000 (Software) 
+ $4,000 (CTE Conference 10 @ $400 each) = $203,661  
 
Priority Areas:  This strategy addresses: (check all that apply) 
 

 The State’s workforce development needs in Education, Health 
Care, Building  Construction, or Transportation (3P1 and 3P2) 

X Integrated Academics  (1P1, 1P2 and 2P1) 
 Improving Job Placement (3P1) 
 
X 

Non-Traditional Student Recruitment and/or Retention (4P1 and 
4P2) 

  
Identified problem for under performance: Over the past five years, student performance at 
HawCC has failed to meet the State Adjusted Levels of Performance in 1P1 (Academic 
Achievement) and 1P2 (Vocational Skills).  In 2003-04 performance levels in 1P1, 1P2, and 
4P2 dropped to the lowest levels ever over the five-year reporting period.  All of these 
improved in 2004-05, and for the first time ever, HawCC exceeded the expected levels in 4P1 
(Nontraditional Participation) and 4P2 (Nontraditional Completion) .   Although 2P1 (Degrees 
and Certificates) figures have in previous years always exceeded the State Adjusted Levels of 
Performance, in 2004-05, this indicator also dropped to the lowest level in the five-year 
reporting period, and for the first time ever, failed to meet the state standard.   
 
While some programs at HawCC do quite well on performance indicators, others—ABRP, 
ACC, AG, AMT, DISL, ECED, ET, FSER, HSER, IT, MKT, MWIM, and OAT-- have had 
problems consistently meeting the standards, and some have never met the standards.  
Limited English Proficient students and Economically Disadvantaged students have had the 
lowest levels of performance on all indicators over the past five years, and nontraditional 
enrollees have consistently fallen below the standard in 1P1, 1P2, 2P1, and 3P1.   
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In addition, HawCC has two programs—NURS and PRCN—that have done well on core 
indicator data, but have within the majors, a group of students who do not do well: the Pre-
Nursing group.  The Pre-Nursing group enters college and must take English and Math 
courses, along with several prerequisite courses before they may apply to the Nursing program 
itself.  In addition, this group must also take the Pre-Nursing exam and apply for acceptance to 
the nursing program.  Selection into NURS and PRCN courses is based on the scores on the 
Pre-Nursing exam—usually only those who score in the upper 90 percentile gain acceptance-- 
and GPA on the Pre-Nursing courses.  Because the program only selects 20 students per year 
to enter the NURS program, and 10 every other year to enter the PRCN program, there is a 
large group waiting, sometimes indefinitely to gain acceptance into one or both of the nursing 
programs.  There are currently approximately 316 identified students in this group, though they 
are difficult to identify because they sometimes change their major several times while waiting 
to gain acceptance into the program.  The college typically loses a large group of these 
students after they have been rejected numerous times, and they have no other clear options 
to pursue. 
 
Initially, one Counselor/ Case Manager was funded to provide case management services to 
several underperforming programs, but it proved to be an unmanageable caseload for one 
Counselor/Case Manager.  An additional Counselor/Case Manager was funded in 2004-05 
and the position was filled with two casual hire counselors to work with Business Education 
and Early Childhood Education students.  In 2005-06, the responsibilities of the position were 
expanded to include service provision to pre-nursing students as well. The current BEAT/ Pre-
Nursing Counselor/ Case Manager officially started to work with BEAT and pre-nursing 
students in September 2005, but has only begun to provide case management for this group. 
Because of the large number of students in the Pre-Nursing group, a part-time (50% FTE) 
Counselor/Case Manager is being added for the last two quarters of the fiscal year to assist 
with case management responsibilities in anticipation of students case management services 
for the spring semester as they decide their educational goals for fall 2007. 
 
CTE students face several barriers that negatively influence retention and completion rates 
(2P1) at HawCC.  The students themselves cite finances as the primary obstacle to their 
continued enrollment and success in college.  CTE students get confused and frustrated with 
the financial aid process and often give up.  Without financial assistance, many of them are 
unable to continue in their programs.  In February 2004, the college hired three FAFSA Peer 
Advisors to  assist CTE students with financial aid and scholarships.   This improved CTE 
students’ access to financial aid and scholarships, but efforts need to be continued as this is 
not a service that the Counselor/ Case Managers are able to provide. 
 
In addition to financial barriers, many CTE students struggle with the demands of academic 
and vocational courses.  HawCC’s Learning Center funds tutors to assist students with 
academic coursework, but does not have the funding nor the capability to locate and hire tutors 
for vocational courses.  The college received the funding to hire peer tutors within the 
vocational programs and with many programs this has proven to be highly effective.  There are 
still several programs, particularly in the Business Education Department who have not 
identified peer tutors qualified to assist students. 
 
CTE students often struggle with academic courses because they are often unable to see the 
relevancy of certain courses to their major.  As an example, several CTE instructors feel that a 
generic technical Math course may not provide a class of mixed major students—such as 
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FSER and AMT-- with the types of Math they will need for success in their field of study or an 
English class that teaches literature and poetry reading and appreciation that is designed for 
Liberal Arts majors, teaches little in the practical skill area needed by CTE students. 
 
Strategy Description: HawCC proposes to continue the case management services provided 
by the (2) FTE (100%) Counselor/Case Managers funded in 2005-06 and add a part-time 
Counselor/Case Manager for the last half of the year. Rather than assist all students in the 
targeted programs, the Counselor/Case Managers will concentrate their case management 
efforts on providing these services for at-risk and nontraditional CTE students to improve 
academic achievement (1P1), vocational achievement (1P2), retention and completion rates 
(2P1), and nontraditional participation (4P1) and completion (4P2).  In addition, the Counselor/ 
Case Managers will plan and develop a CTE Enrollment Management program to improve 
recruitment, retention, graduation (2P1), and transition services for all CTE students. 
 
The case management system for at-risk and nontraditional students will include: an initial 
assessment; academic, career and financial advising and planning; referrals to appropriate 
campus and community services and/or organizations; monitoring of students’ academic 
progress; and coordinating students’ access to academic support services.     
 
One Counselor/Case Manager will continue to work with or specialize in Applied Technical 
Education (ATE) programs—ABRP, AEC, AG, AMT, CARP, DISL, EIMT, ET, and MWIM—and 
Hospitality programs—FSER and HOPE.  The ATE/ Hospitality Counselor/Case Manager will 
continue to work with students individually and in groups in the classrooms and/or shops.  
Additionally,  the ATE Counselor/Case Manager will coordinate the development and 
implementation of the current proposal. 
 
The other Counselor/Case Managers will specialize with BEAT students in ACC, IT, MKT, and 
OAT (BTEC) and with Pre-NURS and Pre-PRCN students.  The Counselor/ Case Managers 
will maintain offices in the Business Education Building to provide easier access for ACC, IT, 
MKT, OAT, Pre-NURS and Pre-PRCN students.  The Counselor/ Case Managers will assist 
pre-nursing students with college success strategies, academic support, and referral to peer 
tutors as necessary.  The Counselor/ Case Managers will also assist Pre-Nursing students 
with career exploration and with the development of a back-up academic plan should they not 
be accepted into the nursing program. 
 
The Counselor/Case Managers will provide orientations for new and returning students specific 
to their programs of study.  These will be offered throughout the summer prior to advising and 
registration and separate orientations will be offered for the following majors by department: 
transportation, construction, hospitality, business, and nursing. 
In addition, the CTE Counselor/Case Managers will also meet with students in their classes 
during the first week of instruction to introduce themselves to students as their counselor, to 
administer the Initial Assessment as a means to identify students’ needs and barriers to 
success, and to identify the Displaced Homemaker population.  The Counselor/ Case 
Managers will also discuss important deadlines, college success strategies, and time 
management relevant to students first few weeks of school.  Mid semester, the Counselor/ 
Case Managers will again meet with students to: review withdrawal deadlines, develop an 
academic plan, and provide stress awareness and coping strategy workshops.  Counselor/ 
Case Managers will also meet with students individually in November to assist with advising 
and registration for the spring semester. 
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At the beginning of the spring semester, counselors will meet with students again in their 
classes and discuss financial aid, priority deadlines for the financial aid application, and 
scholarships.  Counselors will also review important deadlines and further develop students’ 
academic plan to ensure that students are on-track with their educational, financial, and career 
goals.  In late February, the Counselor/ Case Managers will meet with second year students to 
explain the graduation process, application, and to do a graduation check with them.  In April, 
Counselor/ Case Managers will meet with students individually for advising and registration for 
the following fall semester. 
 
The ATE Counselor/Case Manager will coordinate a series of meetings with CTE faculty and 
the Math, English, and the Social Science Departments to explore and write the curriculum for 
integrated academic courses specific to students’ program of study.  The ATE Counselor/ 
Case Manager has already had discussions with ATE faculty and a  classroom at the shops 
has been identified as a central location for the courses to be offered.  Instructors have 
indicated that they are even willing, if necessary, to adjust their class schedules to 
accommodate integrated courses.   To pilot this, the Counselor/ Case Manager will teach 
Social Science 60—students receive a Social Environment elective credit for this course-- in 
spring 2007. 
 
In fall 2006, to address the 1P2 and 2P1 indicators, the Counselor/Case Managers will 
collaborate with CTE instructors to identify at-risk students and appropriate peer tutors within 
the students’ programs to assist with vocational achievement.  Peer tutors will assist at-risk 
students both individually and in groups.  The tutors will take notes during vocational 
classroom lectures and will assist with studying for exams, reviewing material, and discussing 
and explaining difficult concepts.  This strategy was funded in 2005-06 and several ATE 
instructors who utilized this assistance reported positive results.  HawCC would like to further 
develop this strategy and hire peer tutors within all CTE programs.  While the ATE faculty 
widely utilized this service and plan to continue to do so, the BEAT and Nursing instructors 
were unable to identify any students that they felt were academically strong enough to tutor.  
The BEAT/ Pre-Nursing Counselor/ Case Manager will continue to encourage the Business 
Education and Nursing faculty to identify and hire peer tutors for BEAT and Pre-Nursing 
students.   
 
To address the problems that economically disadvantaged students face, HawCC proposes 
that the funding for the Financial Aid Peer Advisors be continued.  Peer Advisors assist CTE 
students with the steps in the FAFSA application such as: online and paper FAFSA, advising 
CTE students on the materials they need to submit with the application, and with the steps in 
the process toward the award of financial aid.  The peer advisors will also assist CTE students 
with scholarship information.  HawCC would like to further develop and improve this service for 
CTE students. 
 
To specifically address the 4P1 and 4P2 indicators, the ATE Counselor/Case Manager will 
continue to co-facilitate the Women in Technology Club for nontraditional CTE students and 
monitor all nontraditional, female students’ academic progress through the proposed case 
management system.  To further address the 4P1 and 4P2 indicators, the CTE 
Counselor/Case Managers will partner with the Information Specialist and the CTE faculty to 
develop a recruiting presentation specifically targeting prospective nontraditional students.  
The presentation will provide an initial snapshot of programs from the Construction Trade and 
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Transportation Technology Divisions, and will highlight the ways in which former, current, and 
future female students have been and could be successful in the classroom and in the 
workplace.  
 
In order to track student participation in various intervention strategies, the college will 
purchase selected modules of the SARS enrollment management software ($15,000) tha t has 
been successfully implemented at Kapi‘olani Community College and Kaua‘i Community 
College 
 
Effectiveness Measures: To assess the effectiveness of the case management system 
strategy in improving student retention and completion rates, in 2004-05 the ATE 
Counselor/Case Manager worked with the Perkins-funded Institutional Researcher (IR) to 
establish a baseline to compare GPAs, credit earned ratios, and credentialing of case 
managed students to those who were not monitored by the CTE Counselor/Case Managers.  
Because the Perkins-funded Institutional Researcher (IR) left the position and it was not 
refilled, the data was not disseminated to generate any usable reports.   
 
In 2005-06, the ATE Counselor/Case Manager collaborated with the Registrar and the Case 
Management Assistant to extract data from the 2002-03 academic year to establish a pre-case 
management baseline.  Next, each academic year was analyzed in comparison to the pre-
case management baseline year.  The generated reports are included in the strategy 
description for the Case Management Assistant and the most recent reports will be included in 
the Completion Report once the data for spring 2006 is made available. 
 
While the data provides reports on the outcomes for: mean GPA, mean credit earned ratios, 
and mean completion rates for each of the case managed programs, HawCC will in 2006-07 
generate various other reports relevant to measuring the effectiveness of Enrollment 
Management.  Counselors/ Case Manager will collaborate with the Registrar and the Case 
Management Assistant to collect data such as: the number of students who have applied, the 
number who registered, retention, gender, major, academic status (good standing, probation, 
dismissal, etc), and  transition to employment, etc.  It is expected that with the comprehensive 
Enrollment Management services of the Counselor/ Case Managers these areas will over time 
will show improvement.  
 
The CTE Counselor/Case Managers will also collaborate  with the JPC, the Registrar and the 
Case Management Assistant to conduct record analyses of non-completers to identify their 
reasons for leaving their program and/or HawCC. 
 
Rationale: An Enrollment Management program has not yet been attempted at HawCC.   
Strategic Enrollment Management is a Goal A strategy that has been identified as a college 
priority in the HawCC Academic Development Plan for 2002-2010.  Expected outcomes of this 
strategy are to: “increase the term-to-term persistence rate of under prepared students and 
students with disabilities, increase the rate of graduation or continued enrollment of degree 
seeking students to 45% by 2010, and to increase the student course completion rates” (p. 
28).   
 
HawCC employs four general funded counselors at the Counseling and Support Services 
Center (CSSC).  These counselors provide basic counseling , orientation, advising, and 
registration services to all Liberal Arts and CTE students. The CSSC also operates the 
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college’s Career Center, which is managed by one of the general funded counselors, who 
provides this service in addition to providing basic counseling services as part of the CSSC 
team.   
 
Due to the high student to counselor ratio (approximately 450:1) and the time spent serving 
students, the general funded counselors have been unable to effectively offer and/or explore 
the depth and breadth of services an Enrollment Management system could offer.  The CTE 
Counselor/Case Managers can provide additional services to and work more closely with those 
students previously identified in the Strategy Description section. Also, the use of the SARS 
software will enable automated tracking of students which heretofore has been done on a 
haphazard manner.  
 
Case management has been successfully implemented at Maui CC and Kaua‘i CC.  Both 
campuses have integrated the system into their entire counseling departments.  However, 
HawCC’s pilot involved only one Counselor/Case Manager until 2005-06, and the second has 
only begun to develop the case management system with BEAT students.  This system has 
proven highly effective at HawCC, but has proven to be too time consumptive.  It was therefore 
decided by the Dean of Student Services and the general funded counselors to be a model 
that requires more resources than the college has funds to offer.  Case Management will be 
retained with at-risk and nontraditional students because of the depth of services these groups 
require.   
 
In 2002-03, the CTE Counselor conducted informal interviews with CTE students.  These 
students viewed financial aid as significant to their continued enrollment in college.  Since fall 
2003, the ATE Counselor/Case Manager has conducted an initial assessment—Initial Student 
Survey—with case managed students.  In the assessment, students in CTE programs cited 
money as the number one barrier to college success.  Many stated that they had applied for 
financial aid but gave up because of various reasons related to the process itself.    
 
The ATE Counselor/Case Manager observed that she was spending a large majority of her 
time with CTE students on financial aid issues.  To address this need, and to increase and 
maximize the amount of time the Counselor/Case Manager could devote to case management, 
the ATE Counselor/Case Manager, with the assistance of the financial aid office, hired, trained, 
and supervised student peer advisors during the Spring 2004 semester to assist CTE students 
with: the financial aid process, including the online FAFSA, financial aid workshops, and 
scholarships to ensure that students eligible to receive financial aid were able to do so.  This 
was a much needed and well-utilized service during the past academic year, and had been 
previously unavailable to CTE students.  The Financial Aid Peer Advisor student assistants 
have proven invaluable in helping students to secure funding for college, which has allowed 
many who may have dropped out of school, to continue with their education.  There is a need 
for continuation of this service. 
 
Research literature suggests that peer tutoring is an effective and transformational model for 
student success.  Peer tutoring not only benefits the tutee, but the tutor as well.  
Reinforcement enriches and enhances learning for all participants (Gartner and Reissman, 
1993).  Student Peer Tutors were hired to assist at-risk students with vocational coursework.  
Instructors were very pleased with the outcomes that they observed.  Because HawCC has 
underperformed consistently for the past four years in 1P2-- vocational achievement-- this 
strategy needs to be continued and extended into other CTE programs.   
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The Women in Technology Club has served as a support system for many female students in 
CTE programs.  Counseling research has shown that group approaches are more effective 
than individual approaches.  Corey (1995) states groups provide a valuable vehicle in meeting 
the developmental, social, emotional, and intellectual growth of college students.  For special 
populations, such as nontraditional students, the club provides a safe and friendly environment 
where female students can experience a sense of belonging , evaluate their coping skills, 
receive encouragement and support from other female nontraditional students, and practice 
new behaviors.  This particular activity is intended to positively increase nontraditional CTE 
students’ participation (4P1) and completion (4P2) rates. 
  
Budget Summary (see next page)
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Budget Summary - Strategy #2 
  Qtr 1   Qtr 2   Qtr 3   Qtr 4   Total  
A.   Personnel            
A-1 Regular Personnel + fringe (%) 

          
ATE Counselor/Case Manager  $  11,748   $11,748   $11,748   $11,749   $  46,993  
      Fringe: 38.67%  $    4,543         $    4,543  
      Fringe: 2.6% (casual hire)    $     305   $     305   $     305   $       915  
BEAT/NURS Counselor/Case 
Manager 

 $  13,627   $13,627   $13,627   $13,627   $  54,508  
      Fringe: 38.67%  $    5,269   $  5,270   $  5,269   $  5,270   $  21,078  
Pre-Nursing Counselor      $  5,909   $  5,910   $  11,819  
      Fringe: 2.6% (casual hire)      $     153   $     154   $       307  
A-O Other Personnel +fringe (%)           
    Student Assistants (SWDs)  $    1,500   $  1,500   $  1,500   $  1,500   $    6,000  
      Fringe:  1.15%  $         17   $       17   $       17   $       18   $         69  
   Student FAFSA Peer Advisors  $    3,500   $  3,500   $  3,500   $  3,500   $  14,000  
      Fringe:  1.15%  $         40   $       40   $       40   $       41   $       161  
   Student Peer Tutors  $    5,375   $  5,375   $  5,375   $  5,375   $  21,500  
     Fringe:  1.15%  $         62   $       62   $       62   $       62   $       248  
Total Personnel  $  45,681   $41,444   $47,505   $47,511   $182,141  
B.  Supplies/Equipment/Software           
   Supplies  $       630   $     630   $     630   $     630   $    2,520  
   SARS software for student tracking 
system 

     $15,000     $  15,000  
Total Supplies/Equipment/Software 

 $       630   $     630   $15,630   $     630   $  17,520  
C. Other           
Staff Development/ Workshops    $  4,000       $    4,000  
TOTAL   $  46,311   $46,074   $63,135   $48,141   $203,661  
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CARL D. PERKINS VOCATIONAL AND TECHNICAL 
EDUCATION ACT OF 1998 

__________________________________________________________ 
 

ACHIEVEING STANDARDS 
Intervention Strategy Worksheet 

Strategy #3 
Fiscal Year 2006-07 

 
Campus: Hawai‘i Community College 
 
Target Indicator(s): 1P1, 1P2, 2P1, 3P1, 3P2, 4P1, and 4P2 
 
Descriptive Strategy Title: Developing the Enrollment Management Infrastructure through 
Institutional Support Year 2 of 3 (for 2005-06 continuing strategies) 
 
Amount requested for fiscal year: $41,198 (2006-07) 

 
$40,948 (100% FTE Salary & Fringe) + $250 (Supplies/Equipment/Software) = $41,198  
 
 
Priority Areas:  This strategy addresses: (check all that apply) 
  

 The State’s workforce development needs in Education, Health 
Care, Building  Construction, or Transportation (3P1 and 3P2) 

 Integrated Academics  (1P1, 1P2 and 2P1) 
 Improving Job Placement (3P1) 
X Non-Traditional Student Recruitment and/or Retention (4P1 and 

4P2) 
 
 
Identified problem for under performance: HawCC has for the past five years consistently 
failed to meet the system standards in 1P1, 1P2, 4P1, and 4P2.  During the 2005-06 academic 
year, the CTE Counselor/Case Managers and the SWDs Counselor further developed the 
case management system-- including the infrastructure-- to address these areas of 
underperformance, and services were implemented.  In 2004-05, while developing and 
implementing the case management system, the ATE Counselor/Case Manager/Coordinator 
and SWDs Counselor took on responsibilities far beyond the case management of students.  
Much of the Counselor/Case Managers’ time was spent hiring, training, scheduling, 
supervising, and processing payroll forms for student assistants and peer tutors.  Because of 
the volume of activity in the Counseling and Support Services Center, the purchase order and 
requisition process for supplies and other needs sometimes took months from request to 
receipt.  In addition, the ATE Counselor/Case Manager and the SWDs Counselor maintained 
all the records, budgets, and files for a variety of activities.   This took considerable time and 
actually limited the amount of time that Counselor/Case Managers were able to spend with 
CTE students.  
 
The Perkins funded IR had been developing a database that would compare GPAs, credit-
earned ratios, and credentialing of case-managed students’ progress to that of non-case 
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managed students.  In the midst of generating this data for compilation into a systematized 
database, the IR resigned without leaving clear documentation of how to access the in-
progress work he had generated.   
 
HawCC hired a campus Institutional Researcher (IR), but he is in the process of learning the 
Banner system and beginning to take on the responsibilities of program review, assessment, 
and accreditation.  Because the newly hired campus IR is still learning about Banner, the 
campus, and is consumed in the responsibilities of assessment activities, he has been unable 
to devote the time required for Perkins activities.   
 
In 2005-06, the campus received Carl Perkins funds to hire an APT Case Management 
Assistant to assist the Counselor/ Case Managers, the SWDs Counselors, and the Job 
Placement Counselor with requisitions, student employee payroll paperwork processing, 
maintaining budgets, and with preparing reports.  With the assistance of the campus Registrar, 
the Case Management Assistant was able to extract and disseminate data from Banner and 
was able to prepare reports on mean GPA, mean credit earned ratios, and graduation rates by 
major. These reports are inclusive up to fall 2005, but do not yet include data from spring 2006. 
 
With the development of an Enrollment Management program, the college will need someone 
who is able to maintain the current responsibilities of the Case Management Assistant as well 
as take on the added reporting responsibilities required for Enrollment Management.  In 
addition, the campus needs a liaison with the IR, Registrar, and Admissions and Registration 
Office to coordinate the tasks associated with Enrollment Management, such as the generation 
and maintenance of continuous and systematic databases and reports. 
 
Strategy Description: HawCC is requesting that the funding of the (1) FTE (100%) Case 
Management Assistant—APT position— be continued to maintain the  case management 
system for at-risk and nontraditional students and to assist in the development of the 
Enrollment Management system.  In addition, the position will be converted to that of an 
Enrollment Management Assistant to provide the required support services for the 
Counselor/Case Managers, the SWDs Counselors, and the Job Placement Counselor.   
 
The Enrollment Management system will require careful monitoring of the budget and 
expenditures.  The Enrollment Management Assistant will maintain the budget, review and 
approve expenditures, prepare requisitions for expenses, as well as assist with the processing 
of payroll forms for student assistants and peer tutors.    
 
The Enrollment Management Assistant will also collaborate with the campus IR to generate 
and produce reports by collecting, extracting, and providing appropriate data related to the 
CTE student population as needed by the Counselor/Case Managers, the SWDs Counselors, 
and the Job Placement Counselor.  In collaboration with administration, CTE instructors, the 
SWDs Counselors, the CTE Counselor/Case Managers, and the Job Placement Counselor 
(JPC), the Enrollment Management Assistant will conduct the routine and special reports 
focusing on CTE majors.  The Enrollment Management Assistant will:  
• Work in collaboration with the Registrar and the CTE Counselor/Case Managers, to assist 

in the further development of the case management databases to be used to track CTE 
students by comparing GPAs, credit earned ratios, and credentialing of case managed 
students with students in the same programs who were not case managed.  The baseline—
when case management was not provided—will be the 2002-03 academic year.  It is 
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expected that the case managed students will have higher GPAs, credit earned ratios, and 
completion rates. 

• Partner with the CTE Counselor/Case Manager and the JPC to conduct record analyses of 
CTE non-completers to identify their reasons for leaving their program and/or HawCC. 

• Work with the SWDs Counselors to gather data and analyze GPAs and credit earned ratios 
for students who utilize the counseling and adaptive technology lab services vs. non-
service users.  It is expected that service users will have a higher GPA and amount of 
credits earned than non-service users.  

• Collaborate with the Counselor/Case Managers, Counselors for SWDs, JPC, and the 
Registrar to collect data and generate reports relevant to enrollment management based on 
the Initial Assessment, and data gathered from Banner such as: the number of students 
who have applied, the number who registered, retention, gender, major, academic status 
(good standing, probation, dismissal, etc), and transition to employment, etc.   

 
Effectiveness Measures: The Case Management Assistant will provide the support services 
essential to successful enrollment management.  The overall effectiveness of Enrollment 
Management is dependent on the collection of data and the generation of reports to assess the 
effectiveness of the strategies associated with it.  The Enrollment Management Assistant will 
not only provide this vital function, but will serve as the liaison between the various service 
providers and campus units.  Because this is a support position, effectiveness can best be 
measured by the amount of time Counselor/Case Managers are freed-up to spend with case 
management. 
 
Rationale: Due to the infrastructure necessary for effective Enrollment Management, the 
Counselor/Case Managers, the SWDs Counselor, and the Job Placement Counselor (JPC) 
require the assistance of a support assistant.  Until this position was created and funded, the 
ATE Counselor/Case Manager and the SWDs Counselor spent a large portion of their time on 
hiring, training, scheduling, supervising, and processing payroll paperwork for student 
assistants and peer tutors.  Once fully trained, the Enrollment Management Assistant will 
provide the support necessary for the Counselor/Case Managers, the SWDs Counselor, and 
the JPC to be able devote more of their time to providing direct services to students. An 
Enrollment Management Assistant is integral to the development of a comprehensive, student 
success/ enrollment management program as well as in strengthening professional 
development. 
 
Budget Summary (see next page) 
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Budget Summary - Strategy # 3 
  Qtr 1 Qtr 2 Qtr 3 Qtr 4 Total 
A.   Personnel            
A-1 Regular Personnel + 
fringe (%) 

          
Case Management 
Assistant  $       8,565   $       8,565   $       8,565   $       8,565   $     34,260  
       Fringe:   36.42%  $       3,119   $       3,120       $       6,239  
       Fringe: 2.6%  
(casual hire)      $          224   $          225   $          449  
A-O Other Personnel 
+fringe (%) 

          
Total Personnel  $     11,684   $     11,685   $       8,789   $       8,790   $     40,948  
B.  Supplies/ 
Equipment/Software 

 $            62   $            63   $            62   $            63   $          250  
TOTAL   $     11,746   $     11,748   $       8,851   $       8,853   $     41,198  
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CARL D. PERKINS VOCATIONAL AND TECHNICAL 
EDUCATION ACT OF 1998 

__________________________________________________________ 
 

ACHIEVEING STANDARDS 
Intervention Strategy Worksheet 

Strategy #4 
Fiscal Year 2006-07 

 
Campus: Hawai‘i Community College 
 
Target Indicator(s): 3P1, 3P2 
 
Descriptive Strategy Title: Developing a Job Placement Infrastructure 
Year 2 of 3 (for 2005-06 continuing  strategies) 
 
Amount requested per year: $21,121 (2006-07) 
 
$16,291 (100% FTE Salary & Fringe) + $2,530 (Student Assistant) + $1,500 (Supplies) + $800 (Advertising) = 
$21,121  

 
Priority Areas:  This strategy addresses: (check all that apply) 
  

 
X 

The State’s workforce development needs in Education, Health 
Care, Building  Construction, or Transportation (3P1 and 3P2) 

 Integrated Academics  (1P1, 1P2 and 2P1) 
X Improving Job Placement (3P1) 
 Non-Traditional Student Recruitment and/or Retention (4P1 and 

4P2) 
 
Identified problem for under performance:  Although HawCC students met or exceeded the 
system standard in employment (3P1) in recent years, retention in employment (3P2) numbers 
have been less consistent.   While some programs have performed well in these areas, in 
2004-05, other programs-- ACC, AJ, EIMT, HOPE, MWIM/WELS, PRCN, and TEAM, -- and 
nontraditional enrollees did not meet the standard for employment (3P1).  Moreover, though 
student retention in employment (3P2), as indicated in the Perkins outcomes, exceeded the 
system standard in 2004-05 HawCC students in several programs—ABRP, DISL, EIMT, 
HOPE, MWIM/WELS, and OAT-- failed to meet the standard. 
 
Certain programs at HawCC have created a process to support the placement of graduates 
into employment. However, many program instructors are unable to provide comprehensive 
job placement services in conjunction with their instructional duties. In addition, there continues 
to be a lack of work-based learning (WBL) opportunities for CTE students, and the college is 
currently in the process of creating an accurate job tracking and data collection system.  
In fall 2004 and early spring 2005, the JPC, with the assistance of a student assistant, 
contacted CTE graduates from 2003-04.  Telephone interviews were conducted and 98 out of 
the 239 graduates participated in the interview.  Approximately 71% of the participants 
responded that they acquired positions relevant to their field of study, 20% were continuing 
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with their education either at HawCC or at other post-secondary schools, and 7% were 
employed in an occupation not related to their field of study.  Two individuals were still looking 
for a job.  It is recognized that this survey method may have been skewed in that participant 
respondents are relatively more stable, and those who could not be located may have very 
different responses.  In addition, only one cohort was interviewed and the college’s Financial 
Aid Officer reports that the repayment rates on student loans indicate much higher levels of 
unemployment as do the Perkins core indicator data (3P1) for several programs.  While the 
study essentially reported on the activity of one cohort, studies on other cohorts must be done 
to gain a more thorough understanding of long term employment outcomes. 
 
Graduates indicated that they were largely satisfied with their education at Hawai‘i Community 
College as indicated by this study, as well as by the Community College Survey of Student 
Engagement (CCSSE). The interview data may be used to serve as a base line, since it 
represents a period prior to the initiation of any formal, coordinated program of job 
development.  However, it should also be noted that this data may be more of a reflection of 
thriving employment rates for the Big Island, rather than reflecti ve of the collective campus 
approach to the challenge of ensuring the success of students in the transition to the 
workplace.   
 
There continues to be structural issues that limit the integration of various aspects of a more 
fully integrated job placement infrastructure, e.g. work-based learning continues to be 
dispersed between instructional units, the CVE Instructor responsible for internships and co-
ops, and the Financial Aid Office, which processes student employment.  Ideally, work-based 
learning could be included within the scope of responsibilities for the JPC.  The JPC position 
requires sensitivity to the standards and practices of CTE faculty who are deeply rooted in their 
job placement activities for students, along with those departments who may be in greater 
need of such services. 
 
Despite challenges, to assure that the college is able to consistently meet the 3P1 and 3P2 
standards of performance, and to ensure positive employment outcomes, HawCC has broken 
ground in developing a job placement infrastructure capable of offering formal job placement 
services for CTE students.  
 
Strategy Description:  In August 2005, through the casual hire process, the college hired a 
(100% FTE) Job Placement Counselor (JPC) to collaborate with CTE faculty and to continue to 
develop and improve the job placement infrastructure at HawCC.  HawCC would like to 
continue to develop and improve this strategy in 2006-07 and build upon the current level of 
services provided to CTE students that have thus far resulted in positive impacts on 
employment (3P1) and retention (3P2).  This position is crucial to the transitional needs of CTE 
students and to Enrollment Management.   
 
HawCC proposes to convert the JPC position to a general fund position and hopes to complete 
the process by October 2006.  Therefore, the college requests Carl Perkins funds for the JPC 
position for the first quarter only of 2006-07. 
 
The JPC will continue to develop and support a job placement infrastructure at the campus 
based on the Job Placement, Internship, and Cooperative Education (JPIC) plan that will focus 
on job development (including internships and other WBL opportunities for CTE students), 
marketing of career services, and outreach to high schools for recruitment into CTE programs.  
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The JPC will also conduct outreach visits to employers in the community to market the 
college’s valuable product: educated and career-ready graduates and to collect job listings for 
referrals.  The JPC will develop a Job Posting board and web-based tools available to both 
employers and students.  
 
The JPC will strengthen the job development and referral system by providing students with 
referral services, including job referrals to available positions consistent with their HawCC 
programs of study. The JPC will work most closely with students in CTE programs that have 
consistently underperformed on the 3P1 and 3P2 indicators and closely with programs 
targeted to meet the state’s workforce development needs: Education, Health Care, Building 
Construction, and Transportation programs. 
 
The JPC will collaborate with the Cooperative Vocational Education (CVE) Instructor, and the 
financial aid office to develop internships, student employment, WBL opportunities, and to 
develop a cooperative approach that will best serve student and alumni success.  The JPC will 
also continue to work with the UH System JPIC committee to assist in the development of the 
Career Access and Job Postings websites to systemically address the needs of HawCC 
students.  
  
In addition to the survey conducted with 2003-04 graduates, the JPC will continue to conduct 
surveys of cohorts of HawCC CTE programs who represent both recent and less recent 
graduates to determine current employment status, relevancy of education to career, overall 
impressions of the p rogram in relation to their career, and will follow-up to gather data on 
retention in employment (3P2).  A student assistant will assist the JPC with conducting 
surveys, workshops, and in developing and maintaining the Data Management System. 
  
The JPC will also develop an outreach program to provide support to students and graduates.  
In previous research conducted in 2002-03 with program advisory boards and employers, it 
was determined that in addition to technical skills, students must also develop soft skills to 
increase employability and retention in employment. The JPC will develop curricula to 
increase campus-wide understanding of effective job search strategies and transitional skill 
development that will include: effective communication skills (interviewing, asking productive 
questions, writing effective resumes and cover letters, positive presentation of self in a variety 
of ways), and research skills (realistically assessing ones own skills, attitude and behaviors, 
identifying and locating beneficial information, and understanding the needs of the employer).   
  
Effectiveness Measures: The JPC will conduct several studies to assess the effectiveness of 
the strategies in addressing 3P1 and 3P2 performance levels.  In collaboration with the IR and 
the Enrollment Management Assistant, the JPC will gather and disseminate data from 
graduates of CTE programs to determine preparation and relevancy of programs in leading to 
employment. It is expected that with this information, programs will be able to respond to 
changing career expectations and to technological advancement.   
 
Rationale:  The UHCC Consortium has deemed job placement as a priority because 3P1 and 
3P2 levels for the system are not consistently meeting the system standards.  A Job 
Placement, Internship, and Cooperative Education (JPIC) task force was formed to develop 
strategies to address this issue. 
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Job Placement represents a vital component—transition-- to Enrollment Management, which 
has been identified as a Goal A strategy in the HawCC Academic Development Plan for 2002-
2010.  Expected outcomes of this strategy are to: “increase the term-to-term persistence rate 
of under prepared students and students with disabilities, increase the rate of graduation or 
continued enrollment of degree seeking students to 45% by 2010, and to increase the student 
course completion rates” (p. 28).   
 
HawCC has an understaffed and under funded Career Center that is only available to students 
by appointment and an informal job placement network of faculty and local employers that is 
largely based on the initiative of individual instructors.  In a HawCC faculty/staff survey (2002-
03), faculty/staff reported that they either strongly agreed (70%) or agreed (30%) that there is 
student demand for job placement services; and faculty/staff also either strongly agreed (62%) 
or agreed (38%) that there is a need for formal job placement services at HawCC.  Instructors 
spend much time and effort providing assistance to students seeking employment: 11-20 times 
a year (24%) or more than 20 times a year (22%).   
 
Further development of a formal job placement infrastructure would ensure consistent services 
to CTE students; reduce redundancies in faculty efforts; improve marketing, recruiting, and 
retention efforts; provide reliable data for faculty and administrative evaluation, planning, and 
management; improve student work-readiness quality; strengthen the campus’ reputation with 
employers; and meet student and faculty demand.   
 
A formalized job placement infrastructure would enable CTE students to better understand the 
relationship between their occupational choices and the job market, inform and prepare CTE 
students for specific job opportunities, and track CTE students who find jobs for a period of at 
least six months.  Information about student placement in jobs becomes valuable for 
recruitment, and for career and academic counseling purposes.  In addition, further 
development of the infrastructure will: 

• Allow CTE faculty to focus on teaching-- some faculty members report tha t they are 
providing job placement services at the expense of class time needed to teach 
technical skills.  At the same time, the JPC can assist faculty with understanding the 
way lessons throughout the curricula can and do support the development of the 
transitional skills that will assist students and graduates in finding, maintaining, and 
changing jobs. 

• Provide CTE faculty and students with increased instructional support through the 
development of curricular materials that support the development of transitional skills.  

• Increase the ability of CTE students and prospective students to learn behaviors that 
will enable them to make better career choices before or early in their college career.   

• Allow HawCC to develop relationships with new businesses.  Most faculty members 
have neither the time nor the resources to explore new business contacts for work-
based learning (WBL) and job opportunities.  

• Provide better integration of WBL opportunities to help students earn while they learn 
and thus complete their education—more than half of the students at HawCC require 
financial assistance, and student employment funds have decreased. 

• Provide for better integration with existing data collection, management and analysis 
systems, thereby increasing college-wide understanding of the results of collective 
efforts. 
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• Give students a better indication of job placement services and successes-- 65% of 
the faculty/staff surveyed do not have a mechanism in place to track job placement 
once a student graduates. 

• Allow HawCC to learn more about its graduates, such as: how relevant was the 
education to the job/career that graduates are employed in, did the education and the 
college adequately prepare graduates for employment, and if not, in what ways did it 
not? 

• Allow faculty the opportunity to learn more about the demands of industry and to adapt 
their curriculum to reflect the “changes in industry” as well as to train students to meet 
those demands.   

• Provide more accurate data— HawCC relies on the Department of Labor’s data for 
Perkins job placement and retention rates, but those numbers do not include HawCC’s 
graduates who are self-employed or who are working in jobs unrelated to their field of 
study because they were unable to find employment in their field. 

 
The primary rationale for strategies is to institutionalize systems—to formalize those informal 
processes that support outcomes and to more purposefully develop in students the transitional 
skills that will result in the ability to self manage the transition from school to work and from 
one job to the next.  In addition, the JPC will assist with strengthening the UH System-wide 
efforts that will help to sustain campus efforts.   
 
Budget Summary  
 
Budget Summary - Strategy #4 

  Qtr 1 Qtr 2 Qtr 3 Qtr 4 Total 

A.   Personnel            

A-1 Regular Personnel + 
fringe (%)           
Job Placement Counselor  $     11,748         $     11,748  
      Fringe: 38.67%  $       4,543         $       4,543  

A-O Other Personnel 
+fringe (%)           

Student Assistant  $          625   $          625   $     625   $     625   $       2,500  

     Fringe 1.15%  $              7   $              8   $         7   $         8   $            30  
Total Personnel  $     16,923   $          633   $     632   $     633   $     18,821  

B.  Supplies/Equipment/ 
Software  $          750   $          750       $       1,500  
C.   Advertising  $          800         $          800  

TOTAL   $     18,473   $       1,383   $     632   $     633   $     21,121  
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Budget Summary - All Strategies 
 

  Strategy  Qtr 1   Qtr 2   Qtr 3   Qtr 4   Total  

A.   Personnel              

A-1 Regular Personnel + 
fringe (%)             
East HI SWDs Counselor  #1  $      11,343   $             -     $             -     $             -     $      11,343  
      Fringe: 38.67% #1  $        4,386   $             -     $             -     $             -     $        4,386  
West HI SWDs Counselor #1  $        6,326   $        6,327   $        6,326   $        6,327   $      25,306  
      Fringe: 38.67% #1  $        2,446   $        2,447   $        2,446   $        2,447   $        9,786  
ATE Counselor/Case 
Manager #2  $      11,748   $      11,748   $      11,748   $      11,749   $      46,993  

      Fringe: 38.67% #2  $        4,543   $             -     $             -     $             -     $        4,543  
      Fringe: 2.6% (casual)  #2  $             -     $           305   $           305   $           305   $           915  

BEAT/NURS Counselor/ 
Case Manager #2  $      13,627   $      13,627   $      13,627   $      13,627   $      54,508  
      Fringe: 38.67% #2  $        5,269   $        5,270   $        5,269   $        5,270   $      21,078  
Pre-Nursing Counselor/ 
Case Manager #2  $             -     $             -     $        5,909   $        5,910   $      11,819  

      Fringe: 2.6% (casual)  #2  $             -     $             -     $           153   $           154   $           307  
Case Management Asst. #3  $        8,565   $        8,565   $        8,565   $        8,565   $      34,260  
       Fringe:   36.42% #3  $        3,119   $        3,120   $             -     $             -     $        6,239  
       Fringe: 2.6% (casual)  #3  $             -     $             -     $           224   $           225   $           449  
Job Placement Counselor #4  $      11,748   $             -     $             -     $             -     $      11,748  
      Fringe: 38.67% #4  $        4,543   $             -     $             -     $             -     $        4,543  

       
A-O Other Personnel 
+fringe (%)             
Student Assistants-SWD  #1  $        6,250   $        6,250   $        6,250   $        6,250   $      25,000  
      Fringe:  1.15% #1  $             72   $             72   $             72   $             72   $           288  
Sign Language 
Interpreters #1  $        4,000   $        4,000   $        4,000   $        4,000   $      16,000  

Student Assistants-SWD #2  $        1,500   $        1,500   $        1,500   $        1,500   $        6,000  
      Fringe:  1.15% #2  $             17   $             17   $             17   $             18   $             69  
Student FAFSA Peer 
Advisors #2  $        3,500   $        3,500   $        3,500   $        3,500   $      14,000  

      Fringe:  1.15% #2  $             40   $             40   $             40   $             41   $           161  
Student Peer Tutors #2  $        5,375   $        5,375   $        5,375   $        5,375   $      21,500  
     Fringe:  1.15% #2  $             62   $             62   $             62   $             62   $           248  
Student Assistant #4  $           625   $           625   $           625   $           625   $        2,500  
     Fringe 1.15% #4  $               7   $               8   $               7   $               8   $             30  

              

Total Personnel    $    109,111   $      72,858   $      76,020   $      76,030   $    334,019  

       
B.  Supplies/Equipment/ 
Software             

East Hawai`i #1  $        1,675   $        1,675   $        1,675   $        1,675   $        6,700  
West Hawai`i #1  $           846   $           846   $           846   $           847   $        3,385  
Supplies #2  $           630   $           630   $           630   $           630   $        2,520  
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Budget Summary - All Strategies 
 

  Strategy  Qtr 1   Qtr 2   Qtr 3   Qtr 4   Total  

SARS software for 
student tracking system #2  $             -     $             -     $      15,000   $             -     $      15,000  
Supplies #3  $             62   $             63   $             62   $             63   $           250  

Supplies #4  $           750   $           750   $             -     $             -     $        1,500  
Total 
Supplies/Equipment/ 
Software    $        3,963   $        3,964   $      18,213   $        3,215   $      29,355  

C.   Other             

Workshops #2  $             -     $        4,000   $             -     $             -     $        4,000  

Advertising  #4  $           800   $             -     $             -     $             -     $           800  

Total Other    $           800   $        4,000   $             -     $             -     $        4,800  

TOTAL BY STRATEGY             
Strategy #1 #1  $      37,344   $      21,617   $      21,615   $      21,618   $    102,194  
Strategy #2 #2  $      46,311   $      46,074   $      63,135   $      48,141   $    203,661  
Strategy #3 #3  $      11,746   $      11,748   $        8,851   $        8,853   $      41,198  
Strategy #4 #4  $      18,473   $        1,383   $           632   $           633   $      21,121  

GRAND TOTAL    $    113,874   $      80,822   $      94,233   $      79,245   $    368,174  
 




