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DEDICATION TO OK KYOON YOO

Ok Kyoon Yoo died from a heart attack on March 27, 2005. Ok Kyoon was born
July 26, 1972 in Seoul. After graduating from Janghoon High School, he completed
his undergraduate degree in English Language and Literature, in Jungang University
(1998). His childhood dream came true when he started his career as an English
teacher at Buchon Girls High School, Gyounggi-do, Korea (1998-2002). During this
time, he participated in several local English Teacher Training Programs organized by
the Gyonggi provincial office of English and also overseas in an English teacher
raining course at the Catholic University in Sydney, Australia (2002). While doing his
graduate study at the University of Hawaii, Manoa (UHM), he taught Korean at
Kaimuki Community School for Adults, Honolulu, Hawaii (2003-2004). Ok Kyoon
presented a paper on Discourses of English as an Official Language in a Monolingual
Society: The Case of South Korea, at the Cultural Diversity and Language Education
(CDALE) Conference, organized by the National Foreign Language Resource Center
and the Center for Second Language Research, Honolulu, Hawaii (2004). He was also
invited to present a paper at the 14™ World Congress of Applied Linguistics, Madison,
Wisconsin. U.S.A.(2005). He received his MA in Second Language Studies at UHM
in December (2004). He was a middle school teacher at the time of his death.

As an independent and critical thinker, and also as a man with an insatiable desire
for professional development, his decision to pursue a MA degree in the TESOL field
was a natural corollary to his chosen career path. After participating in several English
teacher training programs, domestic and overseas alike, he became rather suspicious
of the kinds of professional knowledge available in view of its direction and content.

He also questioned underlying assumptions and views concerning English education
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while noticing a huge gap between made-in-the west theories/research and the Korean
local English teaching context. Like many of his colleagues, he took issue with
unilateral training that failed to value or reflect indigenous teachers’ voices and
experiences. This motivated him to study further in the U.S. where many of the
theories and research studies in the field have been produced and distributed,
envisioning that he would be more capable of making informed pedagogical decisions
in class and also of translating theories and research in ways that contribute to the
Korean EFL professional situation.

He enjoyed and benefited greatly from his graduate study in the department of
Second Language Studies at UHM that helped him establish independent and critical
professional positions for himself. He was particularly excited about learning about
critical theorists in the field such as Phillipson, Skubnab-Kangas, Giroux, Pennycook
and Canagarajah through course readings, and he said those critical perspectives
helped him not only better understand his long-held inquires about the social and
political implications of ELT but also rethink professional ethics as an English
educator. While being quite content with the range and depth of the program since, as
he said, this helped equip him with what he should know as a profession in the field,
he was also well aware of the ethnocentric assumptions of the knowledge being
communicated, saying “I’ve learned how to make sense of the world through the
window of English and also through the western scholars’ eyes.

As an autonomous scholar, he practiced what might be called a “talking back
spirit” all the time. Instead of remaining a passive consumer of knowledge and
professional training, he challenged conventional ways of conceptualizing practices in
the field such as assessment of language proficiency, politeness, views of non-native

speakers, and the direction and content of teacher education. In addition, his primary



concerns were with how to empower bilingual English teachers and how to cultivate
their identities as legitimate language teaching professions in Korea, which led to his
research design on the incorporation of critical pedagogy into teacher education. He
believed helping English teachers become reflective and critical thinkers is a pivotal
step into brining about changes in education and helping students become critical
citizens in this globalization era. In this spirit, he strived to practice critical self-
reflection on his own learning experience during his graduate study.

At the center of his scholarship is his timely and much needed study on discourses
of English as an Official Language (EOL) in the case of South Korea, his MA
scholarly paper. Noticing the recurrent public debates on the issue over recent years in
Korea, and its implications for domestic language situations, he explored competing
discourses on EOL in the intellectual community in Korea focusing on how dominant
ideologies of globalization and English as a global language are reproduced and
opposed in mass media. This draws our attention to how language itself and Language
Planning and Policy discourse are implicated in power.

Ok Kyoon had a dream. Envisioning himself to be aligned with those critical
minds who inspired his scholarly work, he wanted to carry on research on what needs
to be further explored concerning EFL in Korea, and to make a contribution to the
development of critical voices in the field both in Korea and the world when his voice
might carry more weight after earning a PhD.

Younghee Her



